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Monitoring the 2018-2019 School Year 
 

 

The Annual Governing Board Goals Monitoring Report is organized around the Guiding Principles 

and Goals for 2018-2019 and the preceding school year: 2017-2018. 
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Monitoring the 2018-2019 School Year 
 

INTRODUCTION 
 

ACKNOWLEDGEMENTS 

This report is based on numerous individuals, students, teachers, parents and community members, 

including Board members, who have contributed through the course of the year. The District 

extends a special thanks to Ms. Ada Cillis for her assistance in coordinating this report. While there 

were numerous people providing support, the executive team members who participated in the 

development of this report included Dr. Lisa Kelley, Ms. Kristen Vande Water, Mrs. Phyllis Kinder 

and Mrs. Sue Chyzy. The assistants who work in their respective offices also played integral roles. 

This year we owe an additional thanks to our chief editor, Ms. Suzanne Witmer. These contributions 

are only possible with the support of our administrative assistants, all of our directors, principals, 

and other administrators supporting the team that helped compile text and data from across the 

District into a meaningful report. 

GOAL MONITORING REPORT FORMAT 

The format of the report is similar to last year’s. The team continued the emphasis on making the 

report more organized and meaningful. Presentation of all of the strategies were reviewed and 

updated to add clarity to the improvement cycle. The District also examined the underlying data 

and the for goal strategies and worked to align and sequence the information in a more orderly 

and digestible fashion. The District management team continued to improve the capacity to collect 

and report data in aspects that were previously unavailable for trend analysis. 

During a spring retreat of the Governing Board in 2018-2019, the components of the Board’s 

Guiding Principles and Goals were reviewed as well as five-year planning trends. The discussion 

with the Board, the management team and the facilitator led to the consensus that the goal 

monitoring cycle as an adaptive strategic plan. The management team set a goal to integrate the 

documents to create a more comprehensive ‘look-ahead’ in anticipating planning needs for the 

District in each of the Board’s goal areas. The work to create this alignment will take place during 

the 2019-2020 school year so that it might be available for future planning in the FY2022 planning 

cycle. 
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Introduction to Monitoring the 2018-2019 School Year 

 

IMPROVEMENT CYCLE 

The Governing Board Goals Monitoring Report represents the “evaluation” phase of the 

improvement cycle. The starting point for the governance team, shown at the top of Diagram One 

(1) below, was to reaffirm the Vision, Mission, Guiding Principles and Goals of the District [Step One] 

early in 2018. Each cycle needs twenty-four months to complete so there are always two cycles in 

progress at any time. 

Diagram One: Roles in the Monitoring Cycle 

 
 

The Governance team then set priorities and allocated resources [Step Two] into spring 2018 as 

state budget details and other statutory changes from the 2018 legislative session emerged. As the 

priorities of the Governance team take shape the planning [Step Three] for the upcoming year 

evolves into actionable items for the Governing Board to consider. These take the shape of staffing 

targets, compensations schedules, benefits packages, and programmatic adoptions. Diagram Two 

(2) below shows how each cycle moves forward in real time, connecting to another every two years. 

Diagram Two: Roles in the Monitoring Cycle Extended In Time 
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Introduction to Monitoring the 2018-2019 School Year 

CONNECTING CYCLES 

Diagram Three below illustrates how each report represents the final section of the monitoring 

loop and begins the work of the next loop. The colors represent the year of implementation. In the 

top loop, the Board’s goals are turned into implementation strategies. It is the thirteenth iteration 

of the monitoring cycle beginning with the work the management team started in 2006-2007. In 

the bottom loop, the allocated resources are implemented in programs that produce data to hand-

off to the next cycle. 

This Goal Monitoring Report contains data describing the accomplishments and challenges of the 

District from the most recently completed year, 2018-2019 (green) as the current year (2019-2020 

in salmon) is in progress. The colors represent the year of implementation. For 2018-2019 (green), 

the management team has completed the implementation and the report of data (bottom blue 

arrow). The governance team has set goals and programs (top green arrow) for the new  2018-2019 

school year that are already about a quarter of the way implemented. The management team arrow 

points up through the 2018-2019 data across the current year (2019-2020 in salmon) and points 

to the upcoming year (2020-2022 in violet) which the Board will soon begin planning. 

Diagram Three: Connections of Improvement Cycle for Planning 

 

 
 

 

 

 

 
                               You are here 

 

During this point in time, as shown in Chart One (1) below, the management team is implementing 

the 2019-2020 school year (salmon) and pulling together content for the (2018-2019 in green) 

Governing Board Goals Monitoring Report. Once this is done the Management, team will shift to 

begin support the work of the Governance team in planning for the 2020-2021 school year (violet). 

Chart One: Connecting Two Cycles While Implementing a Third 

The colors represent the year of implementation. 
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Introduction to Monitoring the 2018-2019 School Year 

GOALS AND RESOURCES PHASES 

Chart Two (2) below shows that the first two steps (governance work) for the 2018-2019 Goals 

Monitoring Cycle (green) actually took place back during the Implementation Phase (Step 4 – 

management team work) of the 2017-2018 School year (blue). During the 2018-19 school year, the 

Governing Board reviewed the 2017-18 goals report to help plan goals and resources for the 2019-

2020 school year. After reviewing the 2018-2019 goals report, the Board will have the information 

the information needed to ready itself for the next cycle.  

Chart Two: Monitoring Cycles from 2017 to 2019 

The colors represent the year of implementation. 

 

Just as in the previous cycle, the Governing Board’s work on the next, or ‘future’ year, will start in 

January of 2020 based on data from this 2018-2019 report. The Governing Board begins the process 

of goal setting and prioritizing resources for the 2020-2021 school year in January of 2020 (based 

on data from this (2018-2019) Goals Monitoring Report. 
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EVALUATION PHASE 

Chart Three (3) shows that the final step (governance work) for the 2018-2019 school year cycle 

(green) underway during the 2019-2020 school year implementation (management work). In the 

goal, setting phase a year ago the Board set three goals for the Superintendent: increase the 

percentage of students passing AzMERIT in ELA and MA to a midpoint between District and State 

three-year averages, and to improve teacher ratings of professional development. By presenting 

this report, the Administration, or management team, completes Step Five in the governance cycle 

shown in the diagrams at the beginning of this introduction. In sixth and final step, the Governance 

Team evaluates the culminating work of the management team from the 2018-2019 school year. 

This step is represented by the final green box (circled) near the top of Chart Three (3). After 

reviewing the report, the Board is well informed for providing evaluative feedback to the 

Superintendent by December 18th of each year.  

Chart Three: Monitoring Cycles from 2019- to -2021 

The colors represent the year of implementation.  

 

The Superintendent’s evaluation formally completes the final step of the 2018-2019 improvement 

cycle and sets the stage for the next cycle. The data demonstrates that one of the three goals were 

met. The percent of students passing AzMERIT overall increased from 28.0 to 31.0 so the goal to 

increase the AzMERIT ELA percent passing average to greater than 32.5 percent was not met. The 

percent of students passing AzMERIT overall increased from 24.0 to 25.7 so the goal to increase the 

AzMERIT MATH percent-passing average to greater than 27 percent was not met. The goal to 

collaboratively develop questions to inform on teacher professional development satisfaction and 

show a 10 percent increase from the FY18 baseline was met. The percent of teachers’ agreement 

on a matrix of survey questions increased by 11.4 percentage points from 58.8 to 70.2 or an increase 

of 19.4 percent from the baseline. 

  



 

Introduction                                                                                     – 2018-2019 –                                                                   Page - 6 

Introduction to Monitoring the 2018-2019 School Year 

 

IMPLICATIONS FOR MONITORING YEAR 

The Governing Board voted to return to a 180-day calendar for 2015-2016, so 2018-2019 was the 

fourth school year with a modified 180-day calendar. This has been extremely important because 

of the dramatic deterioration of teacher morale, retention and longevity needed to raise student 

achievement. The District has made progress in higher teacher job approval and retention levels 

than prior years. Two factors that have helped were the 20-by-20 budget proposals in the spring of 

2018 and the passage of Proposition-123 to settle the inflation lawsuit in the spring of 2016. After 

statewide teacher walkouts at the end of 2017-2018 school year, the Board was able to consider 

sizable raises for employees for the 2018-2019 school year. Six of the seven schools continued 

developing signature programs for “Choice Schools” project implementation. No new or revised 

goals were considered by the Board in 2018-2019, so the Report continues to have fourteen 

Governing Board goals. If any changes to the Guiding Principles or Goals are warranted because of 

this report, they will be considered at Regular Meetings of the Governing Board in 2020 for possible 

implementation in the 2020-2021 school year. 

MOVING FORWARD 

The District in the process of implementing the 2019-2020 school year  based on data from 2017-

2018, which was the year shortened by five days because of the teacher walkout. Implementation 

of the 2019-2020 school year goes on concurrently with the Board’s work to evaluate the prior 

school year (2018-2019) and set goals for the coming 2020-2021 school year. Following the 

delivery and analysis of this report, the Governing Board will evaluate the Superintendent. That 

activity will complete the 2018-2019 cycle. The Board then turns its attention to refine the goals 

(Step One] for the 2020-2021 school year and gives feedback to the management team on 

budgetary priorities used to develop the 2020-2021 school year programs and budget: Step Two 

for the Governance team to guide Step Three for the Management team. One year from now the 

Board will be using 2019-2020 data to set goals for 2021-2022. 
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Introduction to Monitoring the 2018-2019 School Year 

 

SETTING THE STAGE FOR PLANNING 

Anticipating changes in State policy and in student demographics, especially enrollment patterns 

over time, are critical in planning. Since 2016, the enrollment growth has been consistently positive 

but not steady. Prior demographic studies cannot anticipate influences that are historical artifacts 

rather than trends. Examples of these are: 

o charter school openings in and around the school district, 

o the Board’s decision to have an extended school year in 2013-2014 and 2014-2015, 

o changes in development rates based on changes in local municipal planning policy, or 

o Recessionary fears impacting employment and personal spending. 

Reports on enrollment from the Arizona School Facilities Board indicate that the District suffered a 

significant increase in the number of students electing to attend charter schools when the 200-day 

school year was implemented. The district was able to discourage additional charter intrusion into 

enrollment during the 2018-2019 school year. Development activity is increasing, but fear of a 

recession in the coming year may damper sales. 

The District was significantly impacted as the teacher shortage worsened in Arizona. The loss of 

experienced staff and higher-achieving families was apparent in data following the implementation 

of the extended school calendar but the 2018-2019 report shows continued recovery of kept 

measures. Students show small gains on the State’s new AzMERIT tests for four consecutive years. 

Overall, the percentage of students’ proficient has increased by thirty-one (31) percent, but remain 

on average below State averages. Student growth measures are exceptional relative to other 

districts in Arizona and the US. 

The management team introduced the concept of “focus” schools to generate interest for families 

and ignite excitement in students and staff. The management team began planning in 2015-2016 

and the District is now home to three STEM academies, a leadership academy, a service learning 

academy and a fine arts academy. These campuses are actively enlisting community partners to 

help enrich their signature programs.  

The District was able to maintain core programs for students due to continued voter approval of 

state budget limit override authority. The District continued to work to purchase land for future 

schools and add busses. School letter grades were redesigned with less weight on growth creating 

some challenges but schools are recovering. The Fine Arts Academy has grown into its designed 

capacity. The Arizona School Facilities Board continued to operate with limited resources, and the 

District has had continuous success in application for flooring, roofing and HVAC repairs. The voter-

approved capital override allowed the District to continue to expand its one-to-one technology 

efforts and meet other pressing capital needs as well. 

Arizona’s public policy changes create a complex set of challenges for the management team as it 

works to balance needs and prepare recommendations for the Governing Board’s consideration. 

The salaries and working conditions for teachers have led to a shortage that is especially severe in 

Arizona. We will need to pay attention to how the pressures that brought about better funding in 

the last few fiscal years will continue to restore on employee wages and mitigate the challenges in 

retaining high-quality staff. 
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Introduction to Monitoring the 2018-2019 School Year 
 

GUIDING PRINCIPLES  
 

 

PRINCIPLE I  Every Student A Learner 

 Students reach their fullest academic potential through a balanced, academic 

core curriculum. 

 

PRINCIPLE II  Safe and Orderly Environment 

 Interactions between students, teachers, staff, parents and community 

partners are respectful and collaborative in a safe and orderly environment 

 

PRINCIPLE III  Families as Partners 

families are knowledgeable about and actively involved in their child’s 

educational program. 

 

PRINCIPLE IV Competent, Dedicated and Caring Staff 

 Employees contribute to quality educational experiences in a competent, 

responsible, and nurturing manner. 
 

PRINCIPLE V Meaningfully Involved Community 

Community partners are involved in the educational process. 

PRINCIPLE VI Highly Effective Organization 

Resources are efficiently and effectively managed in order to achieve the 

District’s mission. 
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Monitoring the 2018-2019 School Year 

 

INTERPRETATION OF GUIDING PRINCIPLES 
 

GENERAL INTERPRETATION 

The Board developed broad goals under the guiding principles, which are discussed in the form of chapters. 

These goals are translated into strategies by the District’s administrative team with the collaboration of their 

respective staff members in the various schools and departments. The goals are listed as chapters below. 

PRINCIPLE I: 

Every Student a Learner 
 

Students reach their fullest academic potential through a balanced, academic core 

curriculum. 

GOALS BY CHAPTER TAB 

1. The District ensures a rigorous, viable, and 

consistent curriculum that holds high 

expectations for all students. (I.A.) 

 The management team has interpreted this 

to mean that students receive instruction in 

language arts, mathematics, science, social 

studies, and special areas according to 

District’s curriculum scope and sequence. 

Students demonstrate mastery of Arizona 

State Standards through their performance 

on State and District assessments such as: 

DIBELS, AIMS Science, AzMERIT, Writing, 

District Benchmarks, and post assessments 

that are reflected in their composite grades 

and test scores. Core content instruction is 

delivered through Board-adopted 

instructional materials aligned to the Arizona 

English Language Arts and Mathematics 

Standards. Textbook adoptions and 

supplemental materials are approved by the 

Governing Board. The implementation of ELA 

and math curriculum is tracked through the 

Administration of common formative 

assessments and analysis of common 

formative assessment data. The instructional 

day allows flexible, fluid student groupings to 

support the needs of diverse learners.  

2. Instruction is differentiated to meet the 

needs of a diverse student population. 

(I.B.) 

 The management team has interpreted this 

to mean that instruction is provided using a 

variety of researched-based materials and 

strategies to meet the needs of diverse 

learners. School academies create 

opportunities to tailor interests with 

programs and the Westside Impact 

Partnership assists in developing uniquely 

effective instructional approaches. Students 

who have special needs are identified, 

appropriately placed, and provided with the 

appropriate instruction. Special Education 

and Gifted Services provided additional 

support for exceptional students. Self-

directed learning is nurtured and reinforced 

and special projects at school academies 

allow for individualized learning. 
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3. Employees and students demonstrate 

technological competence to support 

academic progress and improved 

communication. (I.C.) 

 The management team has interpreted this 

to mean that the District maintains the 

resources to support user needs. The 

Teaching and Technology Committee, Digital 

Learning Leaders, and staff designated to 

support the digital gradebook are just two 

examples of additional layered support. 

Technology tools are available for employees, 

parents, students, instruction, assessment, 

and productivity such as ParentVUE Portal 

and digital agendas and text tools. Classroom 

teachers integrate student use of technology 

tools into instruction in meaningful ways, 

including a variety of devices such as video 

conferencing. The one-to-one computer 

program is expanded with professional 

development opportunities to support 

technology integration with instruction. 

 

 

 

 

PRINCIPLE II: 

Safe and Orderly Environment 
 

Interactions between students, teachers, staff, parents, and community partners are 

respectful and collaborative in a safe and orderly environment. 

GOALS BY CHAPTER TAB 

4. Schools provide a safe learning and 

working environment. (II.A.) 

 The management team has interpreted this 

to mean that rules, expectations, 

consequences, and rewards, are established 

and communicated to all staff using 

recognition programs and UpSlope 

applications to align priorities. Emergency 

procedures for both students and staff are 

established, implemented and monitored 

with data from The Risk Retention Trust and 

other sources. Routine safety checks are 

performed by District staff and safety 

concerns are addressed. Programs such as 

Zonar GPS Solutions also assist in monitoring 

staff safety. The District convenes a Wellness 

& Safety committee with employee wellness 

and access to a variety of benefits transparent 

to all staff. 

5. Students demonstrate appropriate social 

behavior, common courtesy, and good 

citizenship. (II.B.) 

The management team has interpreted this 

to mean that rules, expectations, 

consequences, and rewards are established 

and communicated to all students. School-

wide Make Your Day or Positive Behavioral 

Interventions and Supports are implemented 

in every school. Inappropriate student 

behavior is addressed consistently and fairly 

with options for alternatives to suspension. 

Student concerns are addressed in a fair and 

just fashion. The school communities 

exemplify character, citizenship, and District 

values through activities such as Kids at Hope. 

Students are encouraged to participate in 

student volunteer activities, student 

organizations, or extra-curricular activities. 

Sportsmanship in the athletic program is 

conveyed through the Athletics Code of 

Conduc
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PRINCIPLE III: 

Families as Partners 
 

Families are knowledgeable about and actively involved in their child’s educational 

program. 

GOALS BY CHAPTER TAB 

6. Families are meaningful partners in their 

child’s educational success. (III.A.) 

 The management team has interpreted this 

to mean that parents regularly monitor the 

progress of their children through 

conferences with teachers and applications 

such ParentVue and student agenda media. 

Parents support and encourage exemplary 

school attendance which is reinforces with 

multiple media and an auto-dialer process. 

Parents attend parent conferences, meetings, 

and events to demonstrate involvement such 

as ongoing meetings of the community 

Communications Committee. Family 

communication is two-way and students 

share their class curriculum with parents 

through subject showcases, Curriculum 

Nights and other activities that support the 

School/Home Learning Compact. Parent-

teacher organizations are established and 

meet regularly with school PTA 

representatives making up a District Parent 

Advisory Council. 

7. Employees communicate effectively with 

families in a professional and courteous 

manner. (III.B.) 

The management team has interpreted this 

to mean that teachers and staff communicate 

with parents throughout the year using social 

media, email, mailers, videos and text 

messages. LESD Staff models excellent 

communication and customer services skills 

that are evaluated by visitor perception 

surveys. Bilingual staff is available and can 

both interpret and translate as appropriate. 

Staff participates in activities to build cultural 

awareness such as the Olé school program 

for language and culture. 
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PRINCIPLE IV: 

Competent, Dedicated and Caring Staff 
 

Employees contribute to quality educational experiences in a competent, 

responsible and nurturing manner. 

GOALS BY CHAPTER TAB 

8. The District attracts, develops, and retains 

a highly qualified and competent staff. 

(IV.A.) 

 The management team has interpreted this 

to mean that the District is highly regarded 

and retains effective employees. This is 

accomplished by having all instructional staff 

highly qualified and appropriately certified. 

Retention and staffing ratios are monitored 

to identify areas in need of support. The 

District actively recruits highly qualified staff 

from all over the US. Littleton Employee 

Advisory Partnership (LEAP) regularly 

discusses and recommends personnel policy 

or program changes. Incentives are provided 

for advancement through both performance 

and professional development. The District 

supports opportunities for professional 

development to deepen instructional 

expertise. Employees effectively and 

efficiently perform their job duties and 

responsibilities. Educational Services, Inc. 

(ESI), employee effectiveness ratings, staff 

observations and feedback tools such as 

DigiCoach all provide personnel 

management support. 

9. Employees work in a collaborative manner 

to provide a quality educational 

experience for students. (IV.B.)  

 The management team has interpreted this 

to mean that teachers work together in grade 

level teams to plan and deliver instruction. 

Staff works together to discuss and resolve 

issues and perceived obstacles to student 

learning through developing Integrated 

Action Plans and participating in Faculty 

Advisory Committees. Collaboration and 

consistency of instructional strategies are 

recognized and reinforced using a variety of 

supervisory methods such as instructional 

Run-Throughs, Walk-Throughs and extended 

observation. 
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PRINCIPLE V: 

  A Meaningfully Involved Community 
 

Community partners are involved in the educational process. 

GOALS BY CHAPTER TAB 

10. Schools actively include community 

resources and groups in the educational 

process. (V.A.) 

 The management team has interpreted this 

to mean that community resources, including 

those of the District such as social workers 

and a parent liaison, are available and 

utilized. Schools utilize community resources 

provided by other governmental agencies 

and organizations such as Childhelp,                

St. Mary’s Food Bank, Littleton Education 

Foundation and DonorsChoose.org. 

Community members, including families, 

donate time to support school and District 

functions.  

 

11. District and schools actively promote 

programs and initiatives in the 

community. (V.B.) 

 The management team has interpreted this 

to mean that schools and the District provide 

information and resources for the community 

using a variety of media such as the Board 

Brief, Superintendent’s Podcast, Good News 

Update, and Constant Contact. Schools and 

the District provide opportunities for parents 

to receive and send information on current 

changes in education, community resources, 

and related issues at gatherings such as the 

Superintendent’s Parent Advisory Council 

and Coffee Talks. The community receives 

timely and consistent communication on 

District programs and initiatives (personal, 

print, telephone, web, or other media) with 

guidance from the Communications 

Committee and in venues such as Welcome 

Center Parent Classes. Schools and the 

District nurture a strong sense of community 

involvement and collectiveness to positively 

impact the community through 

collaborations with groups including St. 

Mary’s Food Bank, the United Way Drive, and  

other volunteer efforts. 
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                    PRINCIPLE VI: 

A Highly Effective Organization 
 

Resources are efficiently and effectively managed in order to achieve the District’s 

mission. 

GOALS BY CHAPTER TAB 

12. Leadership and core values are modeled 

and monitored at all levels of the 

organization. (VI.A.) 

 The management team has interpreted this 

to mean that school community members 

accept leadership roles and affirm leadership 

in others. Leadership at all levels is 

constructive in the dimensions of affiliation, 

humanistic-encouragement, achievement, 

and self-actualization styles as indicated by 

organizational culture inventories and other 

feedback. Leadership at all levels is 

collaborative and professional to minimize 

passive or avoidant, and oppositional or 

aggressive styles. Processes are in place that 

support addressing decisions constructively 

and collaboratively with open 

communication that promotes solutions as 

demonstrated by the type and frequency of 

collaboration meetings. The District’s Code of 

conduct and core value behaviors are 

monitored and discussed in a variety of 

settings. Evaluation and data systems are 

utilized to monitor core values and the 

associated behaviors. 

13. The District effectively aligns people and 

programs to match the needs and 

resources of our growing organization. 

(VI.B.) 

 The management team has interpreted this 

to mean that the District communicates the 

vision and goals to all stakeholders. Student 

enrollment is monitored for efficient facilities 

management, Historical enrollment and 

Membership. Programs are aligned to 

student needs using information from Bus 

Usage and Extracurricular Tax Credit 

Revenues, the National School Lunch 

Program and Summer Feeding Programs. 

Staff programs are aligned to employee 

needs and District resources such as 

Employee Benefits, Time Clock Plus, My 

Learning Plan (MLP), and School Dude. 

School Improvement plans align with District 

goals, improvement planning and resources. 

Budgets are established and managed to 

effectively support instructional goals 

including the monitoring of Classroom 

Spending, Bond Revenue/Expenditures, Audit 

Findings, and Historical Tax Rates. 

14. People and programs are recognized for 

their excellence. (VI.C.) 

 The management team has interpreted this 

to mean that the District recognizes and 

reinforces excellence with individual awards 

and Years of Service milestones. These 

include Westside Impact Teacher-of-the-

Year, National Board Certified Teachers 

(NBCT), and application of the Five 

Languages of Appreciation. Effective 

supports to enhance the performance of 

Treasure Hunters such as Pay for 

Performance goals and student talent 

showcases are included. Kids at Hope 

recognizes the talents, skills and intelligence 

that exist in all children and youth. 

Recognition is at both the school and District 

levels. 
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                Monitoring the 2018-2019 School Year 

Principle I: Every Student a Learner 
 

GOAL I. A.: CHAPTER 1 
 

The District ensures a rigorous, viable, and consistent curriculum that holds high 

expectations for all students. 

GENERAL INTERPRETATION 

The implementation team has interpreted this to mean the following strategies: 

 1.1 Students receive instruction in 

language arts, mathematics, science, 

social studies, and special areas according 

to District’s curriculum scope and 

sequence. 

 Perceiver Data (Table) 

 Instructional Minutes (Table) 

 1.2 Students demonstrate mastery of 

Arizona College and Career Ready 

Standards through their performance on 

State and District assessments such as: 

DIBELS, AIMS Science, AzMERIT, Writing, 

District Benchmarks, and post 

assessments. 

 District Achievement Summary (Table) 

 Composite Grades for all Grade Levels 

by Subject (Table) 

 Composite Grades for Reading by Grade 

(Table) 

 ELA Composite Grades Compared to 

AzMERIT Proficiency (Chart) 

 Illuminate ELA Expected Growth (Chart) 

 Early Literacy Proficiency (Chart) 

 AZ ELA Assessment (Chart) 

 AzMERIT ELA Proficiency Trends by 

Cohort (Table) 

 AzMERIT ELA Proficiency Rates 

Compared to AZ State Average (Chart) 

 Composite Grades for Math Third 

through Eighth Grade (Table) 

 Math Composite Grades Compared to 

AzMERIT Proficiency (Chart) 

 Illuminate Math Expected Growth (Chart) 

 AzMERIT Math Assessment (Chart) 

 AzMERIT Math Proficiency Trends by 

Cohort (Table) 

 AzMERIT Math Proficiency Rates 

Compared to AZ State Average (Chart) 

 Composite Science Grades Third 

through Eighth Grade (Table) 

 AIMS Science Proficiency (Chart) 

 AZ Achievement Profiles (Table) 

 1.3 Core evidence-based content    

instruction is delivered through Board-

adopted instructional materials aligned to 

the Arizona State Standards. 

 Instructional Materials 

 Pacing Guides 
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ACTIVITIES and INPUT 

The implementation team has undertaken the following approaches: 

Littleton ESD provided recommended 

instructional time allocations for all core content 

areas to assist schools in developing master 

schedules. Each school developed a customized 

schedule to meet the needs of their students. For 

the 2018-2019 school year, Teaching and 

Learning Services led the development of internal 

pacing guides aligned to adopted materials.  

ELA materials were in year two of implementation 

for students in kindergarten through eighth 

grade. All schools implemented the newly 

adopted Math materials during the 2018-2019 

school year for grades K-5. Staff participated in 

multiple professional development opportunities 

throughout the school year to increase familiarity 

with the new materials and support effective 

instructional use. 

The District pacing guides were updated and 

aligned with the new resources. Work began in 

the spring of 2019 to collaboratively develop 

pacing guides with other westside districts for the 

new science standards. Teaching and Learning 

Services continued to review new curriculum 

materials for a new Science and Social Studies 

adoption The District continued to implement the 

Board-adopted curriculum in science, social 

studies, art, and music.  

During the 2018-2019 school year, the District 

administered pre and post assessments in ELA 

and math, as well as benchmark assessments in 

ELA at the end of quarters one, two, and three to 

assess student mastery of essential standards 

taught during each instructional cycle. Data from 

these assessments were used to determine 

student learning and identify areas that might 

require additional instruction or re-teaching. The 

2018-2019 school year was the third year the 

District used the Illuminate assessment platform 

for these assessments. The test structure and 

content available in Illuminate closely align to 

AzMERIT and provided students with multiple 

opportunities to use online assessments.  
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DATA and OUTPUT MONITORING 

The implementation team has collected the following data: 

 Perceiver Data (1.1) 

Perceptions of various constituent groups such as teachers, parents, and students were collected as 

points of reference through the use of annual surveys. As there were no inter-rater reliabilities or 

standards for agreement, survey results were compared over school years and not between participant 

groups. Survey participants used the letter ‘A’ to indicate agreement and the letter ‘D’ to indicate 

disagreement with each factor. Not all respondents answered all questions; percentages reflect the 

responses received. 

Number of Responses: Teacher (196), Student (1,934), and Parent (1,686).  

 

Perceiver Data 

                                                        Questions A D 

TEACHERS 

School administration supports me in my efforts 2017 

to hold high expectations for my students. 2018 

 2019 

90.6% 

85.2% 

85.2% 

9.4% 

14.8% 

14.8% 

PARENTS 

I am satisfied with my child’s overall academic 2017 

progress this year. 2018 

  2019 

90.9% 

90.7% 

90.7% 

5.0% 

5.1% 

4.8% 

My child’s school helps identify his/her strengths.  2017 

  2018 

 2019 

87.4% 

91.0% 

89.5% 

3.5% 

2.4% 

2.3% 

STUDENTS 

My teacher challenges me to do my best.  2017 

 2018 

 2019 

93.8% 

96.7% 

95.7% 

6.2% 

3.3% 

4.3% 

Teachers motivate me to do my best work 2017 

possible. 2018 

 2019 

93.0% 

93.2% 

93.2% 

7.0% 

6.8% 

6.8% 

 

Teachers, parents and students continued to report high levels of agreement in the areas 

of student achievement and expectations.  Three-year averages remain virtually unchanged 

as 90% agreement or better is the goal for perceiver data  
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 Recommended Instructional Minutes (1.1) 

The table below lists the recommended minutes of instruction provided to schools for each grade level 

for a regular instructional day. These recommended minutes are in alignment with requirements 

specified by the Arizona Department of Education. 

 

Recommended Instructional Minutes  

Content Area K-3 4-6 7-8 

English Language Arts 155 min 115 min. 75 min. 

Math 80 min 80 min 75 min 

Science/Social Studies 50 min 45 min 75 min 

Intervention/Enrichment 30 min 30 min 30 min 

Lunch 30 min 30 min 30 min 

Recess 15 min 15 min 15 min 

Special Areas 40 min 40 min 40 min 

 

 District Achievement Summary (1.2) 

The goal of the district is to close the achievement gap and meet or surpass State levels of proficiency. 

Year Average Total% Increase IBP 

2015 21.7 260     

2016 24.6 295 35 13 

2017 25.2 303 8 3 

2018 26.0 312 9 3 

2019 28.3 340 28 9 

The District had the largest increase in percent passing since the inception of the test. The 

District had a 9% increase by percent (IBP) while the State had just a 2.7% increase overall.  

 

 Content Area Composite Grades Third through Eighth Grade (1.2) 

The table below shows the proficiency scores of third through eighth grade students and the 

percentage of students in each letter grade category. Proficiency was defined as the total percent of 

students earning A’s, B’s and C’s in each content area. 

 

Composite Grades 2018-2019 Third to Eighth Grade  

GPA Subject A B C D F Proficiency 

1.77 ELA 19.40% 28.26% 23.02% 14.47% 14.23% 70.68% 

1.81 Mathematics 22.62% 25.22% 21.48% 15.16% 15.51% 69.32% 

2.48 Science 40.98% 25.03% 16.62% 9.24% 8.13% 82.63% 

2.51 Social Studies 38.91% 24.75% 15.64% 8.67% 7.87% 79.29% 

 

Science and social studies content areas reflect higher percentages of students earning A’s 

and B’s than do reading and math content areas.  
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 Composite Reading Grades Third through Eighth Grade (1.2) 

The table below shows the reading proficiency scores of third through eighth grade students and the 

percentage of students in each letter grade category. Proficiency was defined as the total percent of 

students earning A’s, B’s and C’s in Reading. Grades overall were lower than the previous year but were 

more closely aligned to AzMERIT proficiency than in previous years. 
 

 

Composite Grades 2018-2019 Reading by Grade  

Grade 
Reading 

GPA 
A B C D F Proficiency 

3 1.74 19.92% 25.45% 21.54% 16.37% 14.75% 66.91% 

4 1.73 15.34% 32.00% 24.72% 16.16% 10.17% 72.06% 

5 1.78 18.02% 30.59% 26.62% 12.92% 10.91% 75.24% 

6 1.86 22.01% 28.02% 20.86% 13.45% 15.71% 70.90% 

7 1.73 19.43% 27.85% 22.62% 13.40% 18.73% 69.90% 

8 1.79 21.66% 25.66% 21.74% 14.53% 15.09% 69.06% 

Total 1.77 19.40% 28.26% 23.02% 14.47% 14.23% 70.68% 

 

Reading proficiency in Littleton ESD ranged from 66% to 75%. The average reading 

proficiency score for the District was 70.68%.  

 ELA Composite Grades Compared to AzMERIT Proficiency (1.2) 

Composite grades for Reading compared to spring 2019 AzMERIT by grade level suggest that 

classroom expectations were below State expectations however, when comparing to last year, the gap 

between expectations is closing. 

Littleton Proficiency Compared to AzMERIT Proficiency 

 
When comparing reading proficiency in Littleton ESD to AzMERIT proficiency there is a 

closer match between A’s and B’s to AzMERIT expectations.  
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  Illuminate ELA Expected Growth (1.2) 

Students are assessed using current grade level standards, which in turn provides data about levels of 

student growth related to individual standards. These assessments were administered using a 

paper/pencil format in first and second grades and an online format in third through eighth grades. 

 
 

 

 
 

Five schools increased the number of students who met expected growth between the 17-

18 and 18-19 school year. There were no dramatic differences between years and the data 

supports that our students are doing well in their classes.   

Illuminate ELA Expected Growth 

 

 



 

GOAL I. A.: CHAPTER 1 - 2018-2019-            Page - 7 
  

 

 Early Literacy Proficiency (1.2)  

The Dynamic Indicators of Basic Early Literacy Skills (DIBELS Next) assessment was administered to 

students in kindergarten through third grade. The benchmark assessment was given three times a year 

(beginning of the year, mid-year, and end of year). The chart below shows the results of the end-of-

year benchmark assessment for these grades.  

 
 

 

 

 
 

Three grade levels increased the number of students at or above benchmark while 1st grade 

percentages remained the same. This is another indicator that students are making growth 

as well as progress toward proficiency.  

  

Dynamic Indicators of Basic Early Literacy Skills (DIBELS) 

Proficiency  
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 AzMERIT ELA Assessment (1.2)  

In 2014, the Arizona State Board of Education established a statewide assessment. Arizona’s 

Measurement of Educational Readiness to Inform Teaching (AzMERIT). It was first administered in the 

spring of 2015. For the past four years, students have completed the assessment online.  

 

 

 
 

The average percent passing in ELA was 32.7%, up 4.7% from last year. five out of six grades 

maintained or increased proficiency in ELA with the state only maintaining or increasing 

four of six. Sixty-four percent of our grades across the district either maintained or 

increased their percent passing and over half of those gains were in the double digits (36%). 

  

AzMERIT ELA Percent of Students Passing  
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 AzMERIT ELA Proficiency Trends by Grade Level Cohort (1.2)  

The following table shows grade level AzMERIT cohort data from 2015 to 2019. The table displays the 

percent of students passing in English Language Arts by grade level and assessment year.  

ELA Proficiency Cohort Trends 

 2015 2016 2017 2018 2019 

3rd Grade 17 23 25 28 29 

4th Grade 25 29 32 26 33 

5th Grade 19 30 24 30 36 

6th Grade 17 25 25 22 29 

7th Grade 16 27 35 32 28 

8th Grade 20 20 21 30 30 

 

 

The cohorts (as indicated above by shading) were not stable due to the changing levels of 

student mobility in the District. In general student groups improve proficiency levels from 

3rd to 4th grade and then generally maintain proficiency rates within few points.  
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 AzMERIT ELA Proficiency Rates Compared to the State (1.2)  

The following chart represents the District’s percent of students passing the English Language Arts 

AzMERIT compared to the Arizona state averages. 

 

 

 

Over the last four years, the District has continued to make gains in closing the percentage gap 

between Arizona’s statewide percent of students proficient on the ELA portion of the AzMERIT 

and Littleton ESD’s students. In ELA, only 22% of students in low SES (socio-economic setting) in 

4th grade are proficient in reading nationally. Littleton’s 4th graders had 33% proficiency. Ten 

percent higher than their national peers. Six out of seven schools in the District had a higher 

proficiency rating than the national average with our 7th school meeting the average.  

  

AzMERIT ELA District and State Comparison  
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 Composite Math Grades Third through Eighth Grade (1.2)  

The table below shows the math proficiency scores of third through eighth grade students and the 

percentage of students in each letter grade category. Proficiency was defined as the total percent of 

students earning A’s, B’s and C’s in Math. 

 

Composite Grades for Math by Grade  

Grade 
Math 
GPA 

A B C D F 
Proficienc

y 

3 1.60 14.83% 27.88% 23.45% 17.47% 16.37% 66.16% 

4 1.90 22.70% 28.46% 21.62% 13.63% 13.58% 72.79% 

5 1.76 20.64% 26.00% 22.95% 15.73% 14.68% 69.59% 

6 1.89 25.34% 24.25% 21.67% 14.96% 13.78% 71.25% 

7 1.66 23.66% 19.03% 18.19% 14.72% 24.40% 60.88% 

8 2.06 28.55% 25.70% 21.01% 14.46% 10.27% 75.26% 

Total 1.81 22.62% 25.22% 21.48% 15.16% 15.51% 69.32% 
 

Math proficiency in Littleton ESD ranged from 61% to 82%. The average math proficiency 

for the District was 69%.  
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 Math Composite Grades Compared to AzMERIT Proficiency (1.2) 

Composite grades for math compared to Spring 2019 AzMERIT by grade level suggest that classroom 

expectations were below State expectations however, when comparing to last year, the gap between 

expectations is closing. 

Littleton Proficiency Compared to AzMERIT Proficiency 

 

When comparing reading proficiency in Littleton ESD to AzMERIT proficiency there is a 

closer match between A’s and B’s to AzMERIT expectations.  
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 Illuminate Math Expected Growth (1.2) 

Students are assessed using current grade level standards, which in turn provides data about levels of 

student growth related to individual standards. These assessments were administered using a 

paper/pencil format in first and second grades and an online format in third through eighth grades. 

 
 

 

 
 

Five schools increased their growth in this area with one maintaining and one slightly 

dropping. Our students, while not as high in achievement in math performance, do show 

that they are working hard to grow in this content area. This is an indication that they will 

continue to decrease their gaps and move toward the achievement goals we have for them 

on AzMERIT.  

  

Illuminate Math Expected Growth 
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 AzMERIT Math Assessment (1.2)  

In 2014, the Arizona State Board of Education established a statewide assessment. Arizona’s 

Measurement of Educational Readiness to Inform Teaching (AzMERIT). It was first administered in the 

spring of 2015. For the past four years, students have completed the assessment online.  

 

 

 
Grades 4,6 and 8 showed the greatest gains in this content area. Sixty-two percent of 

grades across the District increased proficiency with 20% of those growing in double digit 

numbers. 

 AzMERIT Math Proficiency Trends by Grade Level Cohort (1.2)  

The following table shows grade level AzMERIT cohort data from the 2015 to 2019. The table displays the 

percent of students passing in mathematics by grade level and assessment year.  

Math Proficiency Cohort Trends 

 2015 2016 2017 2018 2019 

3rd Grade 23 26 22 34 30 

4th Grade 30 26 30 20 27 

5th Grade 33 29 18 24 21 

6th Grade 19 28 28 23 30 

7th Grade 16 14 22 19 17 

8th Grade 25 18 21 24 28 

The cohorts (as indicated above by shading) were not stable cohorts due to levels of 

student mobility. Proficiency rates are inconsistent and students struggle in this content 

area the most to show proficiency however; students show the most growth in math 

according to other data points.  

AzMERIT Math Proficiency Rates 
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 AzMERIT Math Proficiency Rates Compared to Arizona State Averages: (1.2)  

The following chart represents Littleton ESD’s percent of students passing the Math portion of the 

AzMERIT compared to the Arizona state averages.  

 

 

 

 

Littleton ESD as a District remains below the State average in Math achievement but has 

shown significant progress in some areas. The District increased the overall number of 

students that were proficient while the State decreased in that number.  

 Composite Science Grades for Third through Eighth Grade (1.2)  

The table below shows the science proficiency scores of third through eighth grade students and the 

percentage of students in each letter grade category. Proficiency was defined as the total percent of 

students earning A’s, B’s and C’s in Science. 

 

Composite Grades for 2017-2018 Science 

Grade 
Science 

GPA 
A B C D F Proficiency 

3 2.79 53.70% 18.91% 13.49% 7.78% 6.11% 86.10% 

4 2.72 46.84% 25.67% 13.68% 7.86% 5.96% 86.18% 

5 2.90 54.89% 22.07% 14.15% 4.45% 4.44% 91.11% 

6 2.47 40.08% 25.68% 16.30% 9.61% 8.33% 82.06% 

7 2.13 27.87% 29.84% 21.25% 11.54% 9.50% 78.96% 

8 1.88 22.50% 28.01% 20.84% 14.21% 14.44% 71.35% 

Total 2.48 40.98% 25.03% 16.62% 9.24% 8.13% 82.63% 

 

Student science proficiency in Littleton ESD ranged from 71% to 91%. The average science 

proficiency for the District was 83%.  

AzMERIT Math District and State Comparisons 
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 AIMS Science Proficiency (1.2) 

Students in fourth and eighth grades continued to participate in Arizona’s Instrument to Measure 

Standards (AIMS) science assessment. The State Board of Education adopted new standards for science 

instruction; however, plans to align the assessment are several years away. Students for the second year 

completed it online.  

 
 

 

 

Thirty-eight percent of students in 4th and 41% of students in 8th were proficient on the AIMS 

Science assessment. Fourth grade percent passing increased by six percent over the previous 

year.  

 

  

AIMS Science Proficiency 
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 State Achievement Profiles (1.2) 

The 2019 A-F Letter Grades were based on an accountability model developed by the State Board of 

Education (SBE). The SBE is scheduled to adopt cut scores at the end of October and it is anticipated 

that the cut scores will remain the same as the two previous years. The K-8 traditional model is the 

model that was used to rate Littleton ESD schools. The model is comprised of four indicators: 

Proficiency, Growth, English Language Learner Growth and Proficiency, and Acceleration Readiness. 

Bonus points are available in the areas of science proficiency and special education inclusion. Under the 

new model, districts no longer receive an overall letter grade.  

 

Arizona A-F Letter Grades 

Year A B C D F UR 

2014-2015 Suspended 

2015-2016 Suspended 

2016-2017 0 1 4 0 0 2 

2017-2018 0 1 4 2 0 0 

2018-2019* 0 3 4 0 0 0 

 

2019 letter grades are based on the anticipation that the State Board of Education will keep 

the cut scores the same as previous years. Littleton ESD increased the number of B schools 

while raising the two D’s to C’s from the previous year.  

 Instructional Materials (1.3) 

In the 2018-2019 school year, there was year two of implementation for Board adopted ELA programs: 

Wonders (grades K-5) and StudySync (grades 6-8). To support implementation and instructional use of 

the new materials, Littleton ESD employees and McGraw Hill consultants provided ongoing professional 

development for teachers throughout the year.  

 

In addition, year one of the newly adopted math curriculum, Go Math, for grades K-5 began. Littleton 

ESD staff along with consultants from Houghton-Mifflin-Harcourt provided professional development. 

Review of science and social studies material to match the newly adopted standards began and 

recommended to continue to look and pilot materials in the 2019-2020 school year.  

 

 Pacing Guides (1.3) 

District pacing guides were updated and aligned with the new resources adopted by the Board. Work 

began in the spring of 2019 to collaboratively develop pacing guides with other Westside districts for 

the new science standards. A schedule of review for developing and updating this resource was 

developed in 2018-2019 to include teachers and staff from Teaching and Learning Services. 
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ADMINISTRATIVE ANALYSES 

The implementation team has interpreted this data to mean: 

Parents continued to be satisfied with their 

children’s overall academic progress and their 

belief that the school assisted in identifying their 

children’s strengths. A contributing factor for the 

satisfaction levels could have been the continued 

work in focus academies that provide students 

and families the opportunity to attend a school 

that aligns to their interests. Six focus academies 

have provided parents and students a variety of 

choices within a wide variety of areas.  

The 2017-2018, Dynamic Indicators of Basic Early 

Literacy Skills (DIBELS Next) assessment data 

showed higher growth than in previous years 

which is an early indicator of higher student 

achievement. Littleton ESD continued to use an 

assessment team to administer the three 

benchmark assessments which allowed for a 

streamlined and consistent approach to the 

administration and scoring. A continued focus for 

DIBELS Next is increased data analysis and 

progress monitoring throughout the year which 

continued from 2017-2018. The focus continued 

as data results indicated that the efforts were 

positive.  

The Illuminate expected growth scores showed 

that students were achieving higher levels of 

growth than they demonstrated on proficiency of 

AzMERIT. The proficiency gap between the 

District and the State does decrease by the time 

students reach 8th grade, which is supported by 

the Reardon study that places Littleton ESD in the 

99% percentile for growth and showing our 

students gain and average of 6.2 years of growth 

in five years.  

The District had the largest increase in AzMERIT 

percent passing since the inception of the test. 

The District had a 9% increase by percent while 

the State had just a 2.7% increase overall. 

Nationally only 33% of students are proficient in 

math by 8th grade, Statewide 8th graders are 32% 

proficient. Littleton ESD 8th graders overall are 

28% proficient however; two schools out 

performed both the State and the Nation in 

proficiency. In ELA, only 22% of students in low 

SES (socio-economic setting) in 4th grade are 

proficient in reading Nationally. Littleton ESD’s 4th 

graders had 33% proficiency; 10% higher than 

their National peers. In fact, six out of seven 

schools in the District had a higher proficiency 

rating than the National average with our seventh 

school tying the data. (National data reported 

from 2019 Kids Count Data Book and the Annie E. 

Casey Foundation.) 

The newly adopted ELA and math programs, 

provided increased alignment between available 

resources and the expectations set forth in the 

Arizona ELA and Math Standards. Teachers 

received ongoing training from the publishers on 

program implementation throughout the year 

and were supported by District Student 

Achievement Coaches and Instructional 

Specialists.  
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                  Monitoring the 2018-2019 School Year 

Principle I: Every Student a Learner 
 

GOAL I. B.: CHAPTER 2 
 

Instruction is differentiated to meet the needs of a diverse student population. 

GENERAL INTERPRETATION 

The implementation team has interpreted this to mean the following strategies: 

 2.1 The instructional day allows flexible, 

fluid student groupings to support the 

needs of diverse learners. 

 Perceiver Data (Table) 

 Littleton ESD Student Retentions (Table) 

 Reading Interventionists 

 Littleton ESD Implementation of Reteach 

and Enrich Model 

o Intervention Programs 

 Project Based Learning (Table) 

 

 2.2 Instruction is provided using a variety 

of research-based materials and 

strategies to meet the needs of diverse 

learners. 

 Focus Academies 

 Modified instructional strategies to meet 

student needs 

o Read Better Be Better 

o Achieve3000 

o Fast ForWord 

 Westside Impact Partnership 

o Regional Spelling BEE 

o Westside Impact Math Challenge 

o Westside Impact Science and 

Engineering Fair 

 2.3 Diverse students with special needs 

are identified, appropriately placed, and 

receive fair and equitable instruction. 

 Littleton ESD Demographics (Table) 

 Littleton ESD Homeless Student Count 

(Table) 

 Percentage of Students Participating in 

Free/Reduced Lunch Program (Table) 

 Differentiated Instruction (EL) 

 Special Education and Gifted Services 

(Table) 

 Students on 504 Plans/Homebound 

 
 2.4 Self-directed and project-based 

learning is nurtured and reinforced. 

 Chief Science Officer Program 

 Math, Engineering, and Science 

Achievement (MESA) Club 

 Annual Art Show 

 Performance Arts Honor Festival 

 Focus Schools 
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ACTIVITIES and INPUT 

The implementation team has undertaken the following approaches: 

Littleton ESD provided an instructional day that 

allowed flexible and fluid student grouping to 

support the needs of diverse learners. Teachers 

used multiple resources and supplemental 

programs such as: Achieve 3000, Fast ForWord, 

the 95% Group, SRA Early Intervention in Reading, 

to deliver targeted differentiated instruction to 

students. Each school and grade level provided an 

intervention time during the instructional day for 

students to participate in activities aligned to 

their individual academic needs. Fast ForWord 

allowed students to work on specific areas within 

English Language Arts that were identified for 

their individualized learning needs. District 

reading interventionists provided targeted 

instruction using the 95% Group materials to 

identify lower-achieving students in addition to 

whole and small group instruction they received 

from their classroom teacher.  

 

Before/after school intervention/extended day, 

opportunities were available across the District. 

Students identified for these afterschool 

programs received targeted instruction aligned to 

identified academic needs. Read Better Be Better 

was added to this list that paired younger 

students with older students for peer tutoring. 

With these support structures in place, students 

in Littleton ESD had the opportunity to receive 

multiple doses of targeted instruction focused on 

their specific academic needs, both during the 

day and in an extended day setting. 

 

A Child Study Team (CST) at each school provided 

a collaborative approach between teachers and a 

team of colleagues to discuss specific areas of 

academic or behavioral concerns, and analyze 

data used to inform instruction. This process 

provided teachers with specific evidence-based 

intervention strategies to maximize opportunities 

for student success.  

In the 2018-2019 school year, the District opened 

one additional focus school, Littleton STEM 

Academy that focused on STEM with an emphasis 

on Technology. This academy, along with the 

other focus schools, provided students multiple 

opportunities to choose and attend a school that 

aligned with their individual interests, long-term 

goals, and connect their learning to real world 

situations.   
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                                          DATA and OUTPUT MONITORING 

The implementation team has collected the following data: 

 Perceiver Data (2.1) 

Perceptions of various constituent groups such as teachers, parents, and students were collected as 

points of reference through the use of annual surveys. As there were no inter-rater reliabilities or 

standards for agreement, survey results were compared over school years and not between 

participant groups. Survey participants used the letter ‘A’ to indicate agreement and the letter ‘D’ to 

indicate disagreement with each factor. Not all respondents answered all questions; percentages 

reflect responses received.  

Number of Responses: Teacher (196), Student (1,934), and Parent (1,688).  

Perceiver Data 

  Questions A  D  

TEACHERS 

My students are self-directed learners.  2017 

 2018 

 2019 

50.9% 
51.6% 
58.7% 

49.1% 
48.4% 
41.3% 

Instruction is differentiated to meet the needs 2017 

of our diverse student population. 2018 

 2019 

84.0% 

80.5% 

88.3% 

16.0% 

19.5% 

11.7% 

Early release professional development helps me 2017 

to refine my instructional skills to differentiate  2018 

instruction in my classroom.  2019 

57.6% 

63.3% 

64.3% 

42.5% 

36.7% 

35.7% 

PARENTS 

I feel satisfied with the work my child is 2017 

expected to do at home.  2018 

 2019 

87.4% 

92.0% 

90.1% 

6.9% 

4.2% 

4.6% 

All the adults at my child’s school believe all  2017 

children can succeed no matter what.  2018 

 2019 

85.0% 

89.6% 

86.6% 

2.3% 

2.6% 

2.2% 

My child’s school helps him/her feel successful.  2017 

 2018 

 2019 

89.7% 

92.5% 

91.8% 

3.3% 

2.2% 

2.0% 

STUDENTS 

I look forward to coming to school every day. 2017

 2018

 2019 

74.0% 

72.9% 

70.5% 

26.0% 

27.1% 

29.5% 

My teacher helps me understand what I am 2017 

learning. 2018 

 2019 

92.3% 

93.2% 

92.8% 

7.7% 

6.8% 

7.2% 

 

There continued to be an increase in teacher agreement that early release day Professional 

Development helped deepen instructional skills to differentiate instruction. Parent 

agreement continued to hover in the 90% range with a slight decrease in the belief that all 
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children can succeed, no matter what. Students continue to look forward to coming to 

school every day and have high agreement their teacher helps them understand what they 

are learning. 

 Littleton ESD Student Retentions (2.1). 

Educational research over the past decade questions the effectiveness of retention and suggests that it 

rarely increases student academic development or success. Preferably, systematic evidence-based 

interventions should be selected to facilitate the academic and socio-emotional development of 

students at risk of school failure. In LESD, student retention was used as a last resort to support students 

in their learning process. Move on When Reading identifies third grade students for retention if they 

have not met an established cut score in reading comprehension a mandated by the State.  

 

Number of Students Retained in LESD 

Grade 2014-2015 2015-2016 2016-2017 2017-2018 2018-2019 

K 1 0 0 0 2 

1st  2 1 2 3 2 

2nd  2 0 0 0 1 

3rd  1 7 1 5 2 

4th  0 0 0 0 1 

5th  0 0 0 0 0 

6th  0 0 0 0 0 

7th  0 0 0 0 0 

8th  0 0 0 0 0 

TOTAL 6 8 3 8 8 

 

Retention numbers stayed the same with one third grader being retained for Move on 

When Reading.   

 

 Reading Interventionists (2.1) 

Each of the schools has a full time reading interventionist that works with students that are not 

responding to the general instruction or interventions used within the regular classroom. The reading 

interventionists use the 95% Group as their primary resource for these students needing more 

individualized instruction. The 95% Group is an evidence-based, research driven plan of instruction to 

improve literacy. 

 

 Intervention Block (2.1) 

Littleton ESD implemented an intervention block as part of the instructional day. This provided the 

opportunity for teachers to reteach non-mastered skills and to enhance the learning of students who 

demonstrated mastery. The purpose of intervention is to improve reading ability by increasing students’ 

decoding, fluency, comprehension or vocabulary. Achieve 3000 and Fast ForWord were the primary 

supplemental materials used for intervention. Both target students at their instructional level to stretch 

their thinking.  
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 Project Based Learning (2.1) 

As part of the focus school model, all schools engaged in Project Based Learning (PBL) opportunities 

aligned to the school’s area of focus. As schools continue to develop their focus area, additional PBL 

opportunities are introduced. The alignment of the PBL opportunities to specific school focus allows 

students to connect learning to the future through time travel.  

Number of Required PBLs  

School  2017-2018 2018-2019 

Collier Elementary School  1 2 

Country Place Leadership Academy 4 4 

Estrella Vista STEM Academy  4 4 

Fine Arts Academy 4 4 

Littleton Elementary School 1 2 

Quentin STEM Academy  2 3 

Tres Rios Service Academy 4 4 

 

 Focus Academies (2.2) 

Littleton ESD opened one additional focus academy in the 2018-2019 school year bringing the total to 

six. Littleton STEM Academy welcomed students this year with their emphasis on technology/computer 

science. These academies were developed to offer choice to students, families, and staff to engage in 

academic areas of interest. Students at all schools participated in both academic and extracurricular 

activities aligned to the school’s focus.  

 

 Read Better Be Better (2.2) 

Read Better Be Better is a program that targets third grade students who are struggling readers and 

pairs them with middle grade students to create a supportive learning environment and leadership 

opportunity. 2018-2019 was the first year of the program. All schools participated however, capacity 

rates varied.  

 

 Achieve 3000 (2.2) 

Fully implemented at all schools across grades levels, this online program engaged students with non-

fiction text at their individual Lexile level and focused on comprehension strategies. Students with Lexile 

levels within a specific range were targeted for this program. Students in grades K-2 used Smarty Ants 

and students in grades 3-8 used Achieve. 

 

 Fast ForWord (2.2) 

Students who participated in this program were below Lexile levels that were used for Achieve 3000. EL 

students were the largest group of students that used this intervention. Fast ForWord is an online 

program that provides students the opportunity to work on specific individual skills identified 

individually through a pre-assessment. Students then complete online lessons aligned to those targeted 

areas. 

 

 Westside Impact Partnership (2.2) 

In 2018-2019, the District participated in multiple events through our partnership with Westside Impact. 

Three of the events were: Regional Spelling Bee, Westside Impact Math Challenge, and the Westside 
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Impact Science and Engineering Fair. Littleton ESD was proud to have received a first place award in the 

3rd and 4th Grade Food Battery division of the Westside Impact Science and Engineering Fair.  

 

 Littleton ESD Demographics (2.3) 

Arizona was one of 15 states whose child population growth surpassed the national average. This was 

not due to international immigration but rather interstate movement. Arizona ranks in the bottom 

quartile for economic well-being (43th), education (46th), and child well-being (46th). When comparing 

District student and family ethnicity to schools throughout the nation, LESD had three times more Latino 

students, four percent fewer Asian students and a slightly lower percentage of Black students. This 

information provides an awareness of the rich cultural differences within in the community and schools.  
 

Littleton ESD Demographics 

Littleton ESD Ethnicity 2010 Census 
 2015 2016 2017 2018 2019 AZ US 

Hispanic 74% 74% 75% 76% 77% 30% 17% 

White 10% 10% 9% 8% 8% 57% 63% 

Black 11% 11% 10% 10% 10% 5% 13% 

Asian/Pacific Islander 2% 2% 2% 2% 1% 3% 5% 

Indian 2% 1% 1% 1% 1% 5% 1% 

Two or More N/A N/A N/A 3% 3% N/A N/A 

 

The District’s ethnicity remained predominantly Hispanic at 77%. The District did not see 

any significant statistical changes in ethnic populations in the 2018-2019 school year.  

 Littleton ESD Homeless and Foster Care Student Counts (2.3) 

While the majority of District students live with their families, there are students who live in group 

homes, foster homes, or who are homeless within LESD boundaries. Children who live in these 

alternative settings often experience trauma and stress due to separation, lack of individualized care 

and support. The District provides additional services to students identified as homeless or placed in 

foster care. The Homeless Liaison at the District’s Family Welcome Center coordinates various Title I 

services and gifts and donations that will enhance the care of these students. In December of 2016-

2017, there was a change in reporting requirements which identified students as placed in foster care 

or as homeless. Prior to this, students in foster care were reported in the homeless student count.  

 

Students in Littleton ESD 

Year 
Number of Homeless 

Students 

Number of Students in 

Foster Care  

2014-2015 413 N/A 

2015-2016 376 N/A 

2016-2017 258 93 

2017-2018 249 186 

2018-2019 212 175 
 

There was a slight decrease in the number of students identified as homeless and in foster 

care.  
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 Percentage of Students Participating in Free/Reduced Lunch Program (2.3) 

The Annie E. Casey Foundation research indicates that Western and Southern states tend to have high 

rates of children living in concentrated poverty. In Arizona, at least a quarter of Latino children live in 

poverty. LESD’s Free and Reduced lunch participation data was used to determine Title I eligibility, the 

distribution of Title I funding, and for the Breakfast in the Classroom program.  

 

Percentage of Students Participating in Free/Reduced Lunch Program 

Year LESD AZ GAP 

2014-2015 82.0% 58.0% -24.0% 

2015-2016 84.0% 58.0% -26.0% 

2016-2017 80.0% 57.0% -23.0% 

2017-2018 80.0% 57.0% -23.0% 

2018-2019 80.0% 56.0% -24.0% 

 

Eighty percent of Littleton students qualified for free and reduced lunch, 24% more than 

the state average. The gap between Littleton ESD and the State average increased slightly. 

Based on this information all students in Littleton ESD qualify to receive a free breakfast.  

 

 English Learner Student Assessment (2.3) 

Instruction was differentiated to meet the needs of all English Language learners using Structured 

English Immersion (SEI) Four-Hour Block classrooms and Individual Language Learner Plans (ILLP). 

Differentiated instruction included using identified evidence-based interventions and special student 

groupings. The chart below shows the District’s English Learner Student Reclassification as measured 

by annual reassessment of the Arizona English Language Learner Assessment (AZELLA).  

 

AZELLA ELL Student Assessment 

Year 
LESD Number 

Tested 

LESD Number 

Reclassified 

LESD Percent  

Reclassified  

State Percent 

Reclassified  

2014-2015 630 180 29% Not Reported  

2015-2016 563 152 29% 19%  

2016-2017 663 95 14% 11% 

2017-2018 772 127 16% 11% 

2018-2019 839 187 23% Not Reported 

 

The number of English Language Learners tested on AZELLA increased by 67 students. 

Littleton ESD reclassified 23% of students. At this time, the state’s AZELLA reclassification 

rate has not yet been reported.   

  



 

 

GOAL I. B.: CHAPTER 2 - 2018-2019 - Page - 8  

 Special Education and Gifted Services (2.3) 
Littleton ESD provided a continuum of services to meet the individual needs of students who qualified 

for special education services. Gifted services were provided to students on all campuses which also 

included students receiving enrichment through our flex program. 
 

Special Education Services 

Year All Students Privately Placed Meetings 

2014-2015 972 14 1,354 

2015-2016 946 14 1,418 

2016-2017 1,014 14 1,664 

2017-2018 1,076 16 1,790 

2018-2019 1,086 12 1,960 

 

In 2018-2019, staff provided special education services to 1,086 students with 12 being 

privately placed. There were nearly 2000 meetings conducted related to special education. 

The number of meetings increased significantly compared to the increase in students being 

serviced.  

Gifted Students  

Year 97% or Higher 93%-96% Flex  

2014-2015 137 128 N/A 

2015-2016 124 97 N/A 

2016-2017 116 69 N/A 

2017-2018 139 29 92 

2018-2019 145 45 162 

 

In 2018-2019, 352 students were provided enrichment services. This was a 25% increase in 

the number of students serviced. 

 Students on 504 Plans and Homebound Students (2.3) 

In 2018-2019, Littleton ESD had 62 students on 504 plans, roughly the same as the previous school 

year. Five students required homebound services.  

 Chief Science Officer Program (2.4) 

In the 2018-2019 school year, the District participated in the Chief Science Officer Program at six 

schools. This program involved one to two students from each school in a leadership development 

program in conjunction with STEM education. The student Chief Science Officers (CSOs) participated in 

a variety of activities designed to increase awareness about STEM education. CSO’s were paired with a 

sponsor (a teacher or administrator) from their school who assisted them in implementing the STEM 

activities on their campus.  
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 Math, Engineering, and Science Achievement (MESA) Club (2.4) 

Every school in Littleton ESD participates in MESA Club.  MESA is a school based outreach program for 

low-income, minority or first-generation college bound students in grades 6-12.  In partnership with 

the University of Arizona, students are afforded the opportunity to increase awareness in the areas of 

science technology, engineering and math. 

 Annual Art Show (2.4) 

In 2018-2019, the District hosted its 13th Annual Art Show at the Avondale Civic Center Library. The 

show provided an opportunity for extraordinary student art to be displayed and viewed by Littleton 

families and community. The art was judged by district employees and winners were identified at each 

grade level and school. Twelve pieces of art were selected for purchase and placed on display at the 

District Office. The artists were honored at the August Littleton ESD Board Meeting. 

 

 Performance Arts Honors Festival (2.4) 

In 2018-2019, the District hosted the 13th Annual Performance Arts Honor Festival at the Fine Arts 

Academy. Students in honor bands and choirs from across the District performed a variety of pieces to 

highlight their talents and abilities.  
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ADMINISTRATIVE ANALYSES 

The implementation team has interpreted this data to mean: 

Littleton ESD’s free and reduced lunch percentage 

continued to exceed the state average by over 

20%. Demographics remained consistent 

compared to the previous five years with the 

Hispanic population being dominate. The District 

continued to have a high number of homeless and 

foster care students that required a variety of 

support and services.  

Meeting the needs of English Language Learners 

(EL) was an ongoing challenge. This was the third 

year the District had an increase in EL with 67 

more assessments administered in comparison to 

the previous year. There was a 7% increase in the 

reclassification rate over the previous year. Due to 

the structure of the District, there was an increase 

in the number of students placed on an Individual 

Language Learner Plan (ILLP). This shift 

necessitated additional training and support for 

mainstream teachers in both the development 

and implementation of ILLPs.  

The District’s Student Achievement Coaches and 

Instructional Specialists provided support to 

teachers in designing and implementing lessons 

targeted to meet the needs of all students 

(English language learners, gifted, and those 

identified for special education services).  

The number of student retentions in Littleton ESD 

remained the same. One student in third grade 

was retained due to Move on When Reading 

(MOWR) requirements. Outside of MOWR, 

retention was recommended in rare situations 

where it was determined to be in the best interest 

of the student. 

The number of students identified for special 

education services increased by ten but the 

number of meetings associated with these 

students increased by 170.  

The number of students receiving gifted or 

enrichment services increase significantly over 

the previous year. Ninety-two additional students 

participated in the gifted education program.  

Littleton ESD has the opportunity to offer a 

variety of specialized interest programs to 

students. The six focus academies that operated 

in the 2018-2019 school year provided students 

and families the opportunity to select a school 

aligned to the interests of the student. Students 

were engaged in learning experiences aligned to 

the focus area as well as to real world application. 

Project Based Learning allowed students to 

identify how solving problems in the classroom 

can affect their community.  

The District provided a variety of differentiated 

learning opportunities for students and families 

through seven different schools. This allowed 

families to selected an academic focus or a 

comprehensive education route for their child. 

Schools supported and provided an opportunity 

for students to meet to their learning goals, as 

well their individual interest and abilities.  
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                 Monitoring the 2018 - 2019 School Year 

Principle I: Every Student a Learner 

 

GOAL I. C.: Chapter 3 
 

Employees and students demonstrate technological competence to support 

academic progress and improved communication. 

GENERAL INTERPRETATION 

The implementation team has interpreted this to mean the following strategies: 

 3.1 The District maintains the resources to 

support user needs. 

 IT Help Desk Tickets (Table) 

 Gradebook Technicians, Digital Learning 

Leaders, Technology Teacher On Special 

Assignment (TOSA), and Technology 

Teachers 

 Technology Planning 

 IT Partnership for Assessment Support 

 Tech How-to Documents for Staff and 

Parents 

 

 3.2 Technology tools are available for 

employees, parents, students, instruction, 

assessment, productivity, and 

communication. 

 Perceiver Data (Table) 

 District Network Devices (Table) 

 Technology Planning 

 Digital Curriculum 

 ParentVUE Parent Portal 

 Social Media Tools    

 Data Transfers 

 Digital Agendas and Text Tools 

 License to Learn 

                                                             

 3.3 Classroom teachers integrate student 

use of technology tools into instruction. 

 Perceiver Data (Table) 

 District Network Devices (Table) 

 Technology Planning 

 Video Conferencing Equipment 

 1:1 Program Expansion (Table) 

 Teaching and Technology (TnT) 

Committee 

 

 3.4 Professional Development 

opportunities support technology 

integration with instruction. 

 Perceiver Data (Table) 

 Tech How-to Documents Developed for 

Staff and Parents 

 Teaching and Technology (TnT) 

Committee 
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ACTIVITIES and INPUT 

The implementation team has undertaken the following approaches: 

To support and enhance district instructional 

technology use, the Technology Department 

responded to and successfully closed Help Desk 

tickets in a timely manner. Throughout the year, 

various training opportunities were created to 

help develop self-sufficiency in technology users. 

The services of additional District personnel; 

Gradebook Techs, Digital Learning Leaders 

(DLL’s), and a Teacher on Special Assignment 

(TOSA) provided support for deepening 

technology use and meeting needs throughout 

the year. A variety of technology tools and 

devices were available for employees, students, 

and parents to support instruction and 

assessment, and to increase productivity. These 

tools included hardware and software aligned to 

District goals. All District computers could access 

both wired and wireless networks. Ongoing 

research and the development of data transfer 

options created more effective use of district 

programs and resources. Classroom teachers 

began more effectively using technology in daily 

instruction with online ELA and math curriculums 

and District and statewide online assessments. 

Certified technology teachers continued to plan 

and deliver instruction in computer labs. The 

development of tele-presence units offered 

valuable opportunities for research-based 

teacher professional development and student 

virtual field trips.  The Teaching and Technology 

Committee (TnT) played an active role in selecting 

devices, software, and best-practice strategies 

that aligned with the District Technology Plan and 

Continuous Improvement Plans. 
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                                        DATA and OUTPUT MONITORING  

The implementation team has collected the following data: 

 Perceiver Data (3.2), (3.3), (3.4) 
Perceptions of various constituent groups such as teachers, parents, and students were collected as 

points of reference through the use of annual surveys. As there were no inter-rater reliabilities or 

standards for agreement, survey results were compared over school years and not between participant 

groups. Survey participants used the letter ‘A’ to indicate agreement and the letter ‘D’ to indicate 

disagreement with each factor. Not all respondents answered all questions; percentages reflect the 

responses received. 

Number of Responses: Teacher (196), Student (1934), and Parent (1,683).  

 

Perceiver Data 

                                 Questions A  D 

TEACHERS 

Technology helps me to perform my job more 2017 

efficiently.  2018 

 2019 

86.8% 

89.1% 

89.8% 

13.2% 

10.9% 

10.2% 

I would attend more technology trainings if 2017 

available. 2018 

 2019 

76.4% 

87.5% 

89.8% 

23.6% 

12.5% 

10.2% 

PARENTS 

I feel the school effectively prepares students in 2017 

technology. 2018 

 2019 

84.5% 

90.3% 

86.5% 

2.8% 

1.3% 

11.0% 

STUDENTS 

I would like to use more technology at school. 2017 

 2018 

 2019 

87.0% 

81.9% 

82.8% 

13.0% 

18.1% 

17.2% 

 

Teacher ratings that technology helped with efficient job performance remained consistent 

with last  year’s rating and the percentage of teachers reporting that they would attend more 

technology training increased from the previous year. Parent perception of how effectively 

students are prepared in the use of technology decreased and the percentage of students 

agreeing that they would like to use more technology in school increased slightly.  
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 Help Desk Tickets (3.1) 

Information Technology (IT) utilized an online system that provided employees with a process for 

submitting help desk tickets digitally. This organized technology needs and requests, routed relevant 

information, and tracked the ability of the IT staff to meet the requests for assistance.    
 

Number of IT Help Desk Tickets Closed 

2016-2017 2017-2018 2018-2019 

5,247 7,016 6,170 

 

There was a decrease in the number of IT tickets closed last year as eight members of the 

technology staff closed 6,170 help desk tickets; a 12% decrease from the previous year.  

Because many requests for support were responded to onsite by technology personnel, the 

number of requests submitted online were reduced.  

 Gradebook Techs (3.1) 

Gradebook Technicians received payment for services provided to support teachers with the electronic 

gradebook. Assistance included training on technical use and grading practices, grading processes, and 

printing student report cards at the school sites for distribution.  

 

 Digital Learning Leaders (DLLs) (3.1), (3.4) 

Digital Learning Leaders, introduced in 2015-2016, continue to be an additional layer of support for 

technology integration. DLLs are identified personnel on each site who have advanced training for 

supporting teachers with IT needs and procedures and receive payment for these services.  

  

 Technology Teacher on Special Assignment (TOSA) (3.1) 

Littleton ESD continued to utilize a TOSA to assist classroom teachers with curriculum and content 

technology integration strategies. The TOSA researched and developed tools and platforms  to support 

District instructional goals and took the lead in Digital Learning Day planning. 

 

 How-to Information (3.1), (3.4) 

Documents, videos and how-to tutorials were developed and published for employees and parents to 

encourage self-sufficiency in the use of technology. A variety of tools, including Corel Screen Capture 

and Loom.com, made it possible for the staff to efficiently create and distribute.  

 

 District Network Devices (3.2), (3.3) 

During the 2018-2019 school year, the number of devices on the LESD network continued to grow.  
 

Number of District Network Devices 

2016-2017 2017-2018 2018-2019 

7,270 8,020 8,570 

 

The number of network devices across the District increased. While the addition of student devices 

accounted for the majority of the increase, the count also includes servers, printers, wireless access 

points, and security cameras. The Capital Override provided the majority of funding for this growth, 

allowing Littleton ESD to stay on track with the Technology Plan goals to enhance the learning 

process for all students.  As staff and student devices were refreshed, some of the older devices were 
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repurposed; this added to the increase in overall device count.  iPads were utilized in Special 

Education classrooms  for student use and by administrators to support instruction, evaluation, and 

observation processes.  

 Computer Refresh (3.2) 

During 2018-2019, student computers were refreshed with Chromebooks at Quentin and Tres Rios 

schools, moving the District further ahead in the Technology Plan. Teachers, libraries, and administration 

at Quentin also received new computers.   

 

 Audio Enhancement (3.2) 

The technology plan included the addition of an audio enhancement to one school; there were two 

schools without the audio enhancement technology due to funding constraints. The Upgrade and 

Refresh Schedule developed by the Teaching and Technology Committee (TnT) includes providing  all 

classrooms with the capacity to use voice amplification as funds become available.  

 

 Follow You Printing (3.2) 

Littleton ESD continued to use Follow You printing to provide efficient printing practices. Staff members  

were able to use the one key fob to gain controlled access into buildings and to retrieve print jobs on 

authorized printers throughout the campuses.  

 

 Video Conferencing Equipment (3.2), (3.3) 

Video conferencing equipment acquired through an innovative grant remained at the neighboring 

elementary Tolleson Regional Intradistrict Collaborative (TRIC) Districts. Additional units were used in 

Littleton ESD classrooms, allowing teachers and students to collaborate and participate in virtual field 

trips. As the equipment is becoming outdated, discussions centered around options for newer 

technology.   
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 ParentVUE (3.2) 

The parent portal continued to give parents timely access to student attendance and grade information. 

To promote the use of ParentVUE, parent activation information was distributed at fall conferences and 

training provided to school office staffs to print activation key codes. Parents were given a link to the 

website portal and an email address to help with system use. Quick Response (QR) codes were 

distributed and a mobile application was available for parents. Teachers began creating student 

accounts and encouraging access to the student portal website.  

 

 
 

 Social Media Usage (3.2) 

Littleton ESD continued to communicate via social media through authorized staff members who set 

established expectations for site usage. Remind was implemented district-wide as a communication 

tool to allow teachers to efficiently and safely communicate with parents and students via text. The 

number of posts on Facebook and Twitter pages has increased each year as communication efforts 

were made to gain followers.   

 

 License to Learn (3.2) 

Information Technology developed student ID (identification) cards to be used on busses, in the 

cafeteria and in the library. These cards used two separate technologies so students could use one 

single card throughout the day. Staff collaborated to update processes and upgraded equipment was 

purchased so that the badges could be printed on site as needed.  

 

 Testing (3.1), (3.2) 

The Information Technology (IT)Department, in collaboration with the Assessment Department, 

neighboring districts, and the Arizona Department of Education (ADE), researched and deployed the 

support needed for students in grades 3-8 to take the AzMERIT test online for the fifth year in a row. 

Support included preparing the technology devices for secure student use and ensuring that District 

bandwidth would remain consistent during testing times. 

 

 1:1 Program Expansion (3.2), (3.3) 

In 2011, Littleton ESD provided the first set of laptops to one classroom and the decision was 

subsequently made to them in all third grade classrooms. Device distribution continued each year 

until all classrooms in grades three through eight received laptops. The chart below shows the 

student laptop device count across the District. 

 

1:1 Classrooms 

School Year Classrooms Devices 

2016-2017 139  3349 

2017-2018 171  4120 

2018-2019 171  4248 
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The number of classrooms participating in the 1:1 program remained the same, but the 

number of devices increased due to increased student enrollment. The continued expansion 

of this program was made possible due to passage of a voter-approved Capital Override and 

the continued research and development leading to the expansion of Chromebooks in 

classrooms. The continuation of a digital ELA curriculum and the adoption of an online math 

curriculum also supported the need for ongoing technology advancement. 

 1:1 Resources (3.2) ), (3.3), (3.4) 

A 1:1 website with resources for parents, students, and teachers was maintained during the 2018-2019 

school year. New technology support materials included revision of a student technology-specific 

handbook, a teacher technology handbook, and videos to support the 1:1 program. Stewardship 

information was monitored at the school sites to set expectations for appropriate care and use of 

District-issued laptops at school and home.    

 

 Data Transfers (3.2) 

Members of the IT Department collaborated to identify data projects and to determine best practices 

for supporting employees in advancement of the use of technology. Emphasis was devoted to the 

research and development of new practices to minimize intensive data entry. As a result of new learning 

and partnerships, the District was able to move forward with single sign-on practices.  Last year’s 

successful District data transfers included transfer of data between the software used in Teaching and 

Learning, Transportation, Human Resources, Business Resources, Information Technology and Nutrition 

Services.  
 

 Teaching and Technology Committee (TnT) (3.3), (3.4) 

The Teaching and Technology Committee (TnT) met seven times throughout the year to continue 

learning, leading, and developing District use of technology within the goals and strategies defined in 

the District Technology Plan. Committee representatives from each campus collaborated on technology 

issues and made recommendations regarding implementation of resources such as software pilots to 

support instruction. Meeting topics, outcomes, and resources were shared at the school sites.     
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ADMINISTRATIVE ANALYSES 

The implementation team has interpreted this data to mean: 

Considering and defining the needs of 

technology users is essential to supporting 

academic progress and communication. The 

District continues to monitor the efficiency and 

effectiveness of this support in both technical and 

instructional areas. 2018-2019 saw a decrease in 

the number of Help Desk tickets submitted, 

possibly attributed to several key factors. One 

factor is the growing number of Chromebooks 

deployed; these devices are easier to maintain. 

Also, onsite support through the Digital Learning 

Leaders, the Gradebook Technicians, and the 

Technology TOSA often eliminated the need to 

submit an online Help Desk ticket. There were 

also more frequent, proactive communications 

when it came to introducing new processes or 

changes in procedures. The collaborative effort 

with the Teaching and Learning Department 

provided additional resources to support 

technology users.  

The increase in the number of devices was made 

possible due to continued voter support; part of 

the Capital Override passed in the community. 

The number of new district employees and the 

expansion of the 1:1 initiative throughout the 

District increased the need for additional 

professional development to support knowledge 

and use of the continual technological advances. 

Increased positive perceptions regarding District 

technology may reflect the implementation of 

procedures to prepare the technology devices 

prior to delivery, well-planned evidence-based 

professional development, increased support 

through the use of additional personnel, and the 

increased availability of self-help information in 

both written and video formats. The 

administrative team will continue to develop 

resources, monitor the network capabilities, and 

update the technology plan as necessary to 

support technology initiatives. The digital delivery 

of curriculum was a significant emphasis during 

the 2018-2019 school year.  

Although many opportunities currently exist for 

students to participate in distance learning 

classes, LESD will continue to identify 

opportunities and resources that can expand the 

use of virtual field trips such as students 

partnering with trainers at Sea World and visiting 

museums across the country from our 

classrooms. 

Perceiver Data showed a decrease in parent 

agreement that District schools effectively 

prepared students in the use of technology. This 

might be partially attributed to the learning curve 

associated with the migration to Chromebooks, 

an increase in curriculum rigor due to the newly 

adopted digital curriculum and additional 

students  entering from other Districts who did 

not have the benefit of participating in a 1:1 

program.  

Components such as the 1:1 website page that 

includes a program overview, a parent training 

video and handbook, and Parent User Agreement 

will continue to be maintained. Accompanying 

parent resources include information on digital 

citizenship, student technology tools, student-

friendly search engines, and the ParentVUE portal. 

Community locations were identified where 

families could access a no-cost internet 

connection. It is appropriate and necessary to 

monitor links, add current information, and 

continue to share resources with our families 

throughout the year.  

Members of the Technology Department take 

pride in delivering exceptional customer service 

and are mindful of a continued need to adjust the 

size of the team as support for programs and 

initiatives grows.  
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Monitoring the 2018-2019 School Year 
Principle II: Safe and Orderly Environment 

 
GOAL II. A.: CHAPTER 4 

 
Schools provide a safe learning and working environment. 

GENERAL INTERPRETATION 

The implementation team has interpreted this to mean the following strategies: 

 4.1 Rules, expectations, consequences, 
and rewards are established and 
communicated to all staff. 
 Perceiver Data (Table) 
 Employee Discipline Incident Tracking 

(Chart) 
 Littleton ESD Employee Recognition 

programs 
 

 4.2 Emergency procedures for both 
students and staff are established, 
monitored, and implemented. 
 Risk Retention Trust Claim Information 

(Table)  
 Safety – Student Transportation 
 Safety – Emergency and Crisis Plans 
 Zonar GPS Solutions (4.2), (4.3) 
 

 4.3 Routine safety checks are performed 
by District staff and safety concerns are 
addressed.   
 Perceiver Data (Table) 
 Worker’s Compensation  

 Days Without Employee Incidents 
(Table)  

 Emergency Afterhours Calls (Table)        
 Zonar GPS Solutions (4.2), (4.3)                                    

 4.4 The District convenes a Wellness & 
Safety committee. 
 Employee Wellness (Table) 
 Employee Benefit Enrollment 
 Safety Committee 

 
 4.5 Staff adheres to proper maintenance 

schedules, updates, and inspections. 
  Annual Inspections (Table) 

 
 4.6 The District collaborates with local 

safety agencies and community partners 
to plan and communicate about school 
safety. 
 Community Partners 
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ACTIVITIES and INPUT 

The implementation team has undertaken the following approaches: 

The Littleton ESD continued to utilize the 
Employee Code of Conduct (LESDECC) and made 
the document available on the Littleton Intranet. 
The document aligns the mission, values, and 
policies of the District with these goals: a) 
Remediate employee misconduct or lapse in 
professional competence by clearly setting forth 
expectations for professional conduct, b) Ensure 
consistency of implementation of disciplinary 
action, and c) Consider all aggravating and 
mitigating circumstances before a discipline 
measure is imposed. The range of employee 
discipline included oral and written warnings. The 
District collected and tracked data on the number 
of disciplinary incidents and outcomes in the 
Upslope program.  

The District continued the implementation of a 
crisis management program that included 
procedures for lockdown, lockout, and 
evacuation. Local police and fire departments 
assisted in the development of crisis procedures 
and practices. Fire drills were conducted at each 
school on a monthly basis as well as preparations 
for emergency evacuations utilizing the 
established crisis processes. Each campus 
conducted quarterly lockdown drills and 
practiced bus evacuations with all students at 
least once during the school year. Video camera 
systems were utilized on all District buses.  

District operations personnel conducted safety 
checks, inspections, and communicated Trust 
Information Bulletins (TIB) from the Arizona 
School Risk Retention Trust as they applied to 
District campuses and employees. TIBs contained 
information such as high heat advisory action 
plans, safe playground practices, and information 
on loss controls.   

The District’s property and liability coverage 
continued to be managed by the Arizona School 
Risk Retention Trust. The Trust helped the District 
with risk management concerns related to 
property damage and legal liability. Littleton ESD 
also utilized the services of the Alliance for 
Worker’s Compensation. An Emergency On-Call 
line was setup for evening and weekend 
emergencies at all facilities, and reporting 
procedures were monitored by the Business 
Office to ensure proper communication of 
potential liability risks.  

The District’s Wellness & Safety Committees  
brought attention to safety issues in the 
workplace and provided opportunities for 
employees to maintain a healthy mind, body, and 
spirit. The committees organized a Health and 
Financial Wellness Fair and the Benefits and 
Payroll Department hosted several meetings to 
educate staff on available health and wellness 
benefits.  

The Littleton ESD district has campuses in both 
City of Avondale and City of Phoenix jurisdictions. 
Maintenance and Operations staff worked with 
agencies from both cities to ensure that 
appropriate inspections were conducted and 
completed as required. 

Littleton ESD Safety Committee worked with 
community partners to develop an evacuation 
and emergency plan. Avondale and Phoenix 
Police departments as well as trainings through 
The Trust provided vital information on the lasts 
requirements and recommendations.  
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DATA and OUTPUT MONITORING 

The implementation team has collected the following data: 

 Perceiver Data (4.1), (4.3) 
Perceptions of various constituent groups such as teachers, parents, and students were collected as 
points of reference through the use of annual surveys. As there were no inter-rater reliabilities or 
standards for agreement, survey results were compared over school years and not between participant 
groups. Survey participants used the letter ‘A’ to indicate agreement and the letter ‘D’ to indicate 
disagreement with each factor. Not all respondents answered all questions; percentages reflect the 
responses received. 
Number of Responses: Teacher (196), Student (1934), and Parent (1,673).  

Perceiver Data 
                             Questions A D 

TEACHERS 
My school is a safe place to work.  2017 
 2018 
 2019 

94.3% 
97.7% 
95.4% 

5.7% 
2.3% 
4.6% 

PARENTS 
I am satisfied that my child's school is safe 2017 
and orderly.  2018 
 2019 

92.1% 
93.1% 
92.9% 

2.3% 
1.6% 
2.5% 

I feel discipline at school is effective, fair and 2017 
consistent.  2018 
 2019 

84.6% 
87.3% 
85.7% 

5.4% 
3.6% 
5.5% 

My child feels safe while on the bus or walking 2017 
to and from school. 2018 
 2019 

86.0% 
89.2% 
87.1% 

3.5% 
3.7% 
2.9% 

My child feels safe while at school.  2017 
 2018 
 2019 

92.9% 
94.1% 
93.6% 

2.5% 
2.2% 
2.3% 

STUDENTS 
My classroom is a safe place. 2017 
 2018 
 2019 

86.8% 
88.0% 
89.2% 

13.2% 
12.0% 
10.8% 

Getting to and from school is safe.  2017 
 2018 
 2019 

88.0% 
87.9% 
86.9% 

12.1% 
12.1% 
13.1% 

I ride a bus to school. 2017 
 2018 
 2019 

35.0% 
36.1% 
40.5% 

65.0% 
63.9% 
59.4% 

 

During the 2018-2019 school year, 95.4% of the teachers surveyed felt their schools were 
safe places to work. Ninety-three percent of parents agreed that their schools are safe, and 
87.1% continued to agree that their child feels safe. Eighty-nine percent of students 
indicted that they feel safe in their classrooms, which continues to be an increase over the 
past years.   
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 Employee Discipline Incident Tracking (4.1) 
Littleton ESD uses UpSlope as a tool to enforce the Code of Conduct that was established collaboratively 
by District Staff. UpSlope considers both aggravating and mitigating circumstances among other facts, 
to the employee conduct to objectively determine the appropriate level of discipline. In 2018-2019 the 
software developer rolled out a more user-friendly web based platform that the District used. The 
overall number of employee discipline incidents was higher compared to last year; however, compared 
to other previous years the numbers were relatively the same. 
 
 
 
 

 
 

The number of overall employee discipline incidents returned to average levels of incidents 
experienced prior to last year. More Oral Warnings were issued than in previous years and 
over half of the incidents were classified as informal; the goal was to impose the minimal 
form of discipline to achieve the desired changes in behavior. 

  

Employee Discipline Incidents 
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 Littleton ESD Employee Recognition Programs (4.1) 

 National Board Certified Teachers 
The District continued to support teachers attaining certification from the National Board of 
Professional Teaching Standards. Littleton ESD had seven National Board Certified Teachers in 
2018-2019.   

 Years of Service and Retirement     
Littleton ESD continued to recognize and celebrate retirees and employees who had been 
employed by the District for five, 10, 15, 20, 25, and 30 years. The ceremony celebrated seven 
retirees, thirty-six employees with five years of service, seven employees with ten years of service, 
nine employees with 15 years of service, and one employee with thirty years of service. During the 
2018-2019 school year, the district did not have any employees recognized for 20 and 30 years of 
service.  
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 Risk Retention Trust Claim Information (4.2) 
This table shows the payouts for property and liability claims over the past five years. In 2015-2016, the 
District updated the procedures for reporting property and liability incidents and saw an immediate 
increase in the communication of information that allows the District to manage risk. 
 

 
 

Property claims prior to 2017-2018 averaged less than $20,000 per year. In 2017-2018, 
claim amounts increased due to major wind damage to a point-to-point radio transmitter 
and a break-in and property loss at one of the media centers. Legal Utilization increased in 
2017-2018 due to an Office for Civil Rights complaint and again in FY2018-2019 to 
complete Bus Accident claims when an underinsured driver struck a District school Bus. The 
five-year average for property claims was just under $25,000.  

 Safety – Student Transportation (4.2) 
The Arizona Department of Public Safety (DPS) requires the District Transportation Department to  
conduct two bus evacuation drills each school year; these are conducted in October and March. The 
October drill includes all students and bus drivers and the March drill is for students who primarily ride 
a bus to or from school and all bus drivers. During the evacuation drills, students learn how to safely 
exit the bus in the event of an emergency, where to stand when outside the bus, and how to conduct 
themselves in a safe and orderly manner on the bus. 
 
Every school bus in the District is equipped with a camera and audio system to capture what is taking 
place on the bus while drivers maintain attention on driving. These tools help to identify bullying, 
vandalism, and student discipline problems that occur on the bus and provide any related evidence so 
that problems may be identified and resolved quickly and effectively.     
 
School bus monitors are provided to accompany students on every special needs bus. The monitors 
assist special needs students to safely board and disembark the bus and stow and secure all mobility 
aids and personal gear in accordance with District standards.   

  

Property Claims Legal Utilization

2014-2015 $14,422 $4,288

2015-2016 $17,227 $1,761

2016-2017 $24,167 $1,019

2017-2018 $50,322 $10,796

2018-2019 $14,199 $10,000

Risk Rentention Trust Claims
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 Safety – Emergency and Crisis Plans (4.2) 
Each school in the Littleton ESD has developed an emergency/crisis plan to respond to unforeseen 
events. During the 2017-2018 school year, the District Safety Committee updated the Emergency Crisis 
Plans to include procedures for a variety of scenarios including lockdown, lockout, and evacuation 
procedures. These updated procedures were continued into the 2018-2019 school year. Monthly fire 
drills were conducted and quarterly lockout, lockdown, and evacuations were practiced at each school 
site. Drug dog drills continued to be conducted on seven campuses for sixth to eighth grade students 
as a proactive measure to raise awareness of drug issues for staff and students. No drugs were found 
during any of the drills, however the dogs exhibited “behavior changes” during the drills indicating that 
they recognized the scent of a drug. Following all drills, parents received notices informing them of the 
drills. The District also developed a Threat Assessment Process to identify and resolve any real or 
perceived threats of order to build and maintain an environment of safe and healthy learning. 
 

 Worker’s Compensation (4.3) 
In 2015-2016, the Alliance developed its rates by utilizing a Loss Ratio determined by pooling all 
member district statistics and applying an average loss rate per member district. Being in the Alliance 
pool with the rates developed in this manner helps buffer the extreme rate swings year after year. 
Littleton ESD typically has had a low loss ratio with 2017-18 reflecting a higher rate of 140% due to two 
serious but unusual claims. In 2018-19, the District’s Loss Ratio again reflected a typically low ratio of 
33%.   

 Number of Days without an Employee Incident (4.3) 
Over the past five years, data has been tracked to monitor the number of days without an employee 
incident.  
 

 
 

The number of days without an employee injury incident increased from 2017-2018 to 
2018-2019.   

 

  

School Year Number of Days
2014-2015 209
2015-2016 234
2016-2017 240
2017-2018 50
2018-2019 218

Days Without Employee Incidents 
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 Emergency After Hours Calls (4.3) 
Emergency afterhours calls were routed to the Littleton Responsible Party (LRP). The number of LRP 
calls were tracked to monitor after-hour emergency needs and pinpoint real-time facility concerns. The 
use of this service helped to monitor and prevent facility damage, address security concerns, and to 
ensure that the Facilities and Maintenance Department provided 24 hours, seven days a week support. 
 

 

The number of emergency afterhours calls in 2018-2019 decreased by 25% from                       
2017-2018 indicating fewer emergencies. 

 Zonar GPS Solutions (4.2), (4.3) 
School Choice implementation in the 2016-2017 school year necessitated the development of a 
complex student transportation plan. To meet that need, Littleton ESD designed a plan to provide safe 
and efficient transportation for all eligible students. The addition of GPS tracking systems on District 
buses allow visibility as to when, where, and how buses are operated and show student movement 
entering and exiting the bus with their student badges.  When a student badge is swiped entering or 
exiting a bus the time and location are recorded in the Zonar system. Throughout the 2018-2019 school 
year, Zonar Solutions continued to provide  the District with a high level of security and confidence for 
improving safety and peace of mind for all students, staff and families within Littleton ESD. 

  

School Year Number of LRP Calls
2014-2015 14
2015-2016 20
2016-2017 19
2017-2018 8
2018-2019 6

Emergency Afterhours Calls
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 Employee Wellness (4.4) 
The Benefits Department is dedicated to ensuring the health and well-being of employees by offering 
the highest quality health insurance benefits and encouraging good habits for health and wellness.  The 
annual Wellness Fair was held in the spring to provide vision screenings, free massages and biometric 
health screenings for District employees.  In addition to providing insurance benefit information onsite, 
the fair also gave employees the opportunity to obtain information about fitness center programs, 
exercise classes, health eating habits, and financial investments. The wellness program continued to be 
a resource for employees to use throughout the year to support healthy habits such as annual health 
screenings and healthy activities with colleagues. 
 

 

Due to the District’s promotion of employee wellness, the level of participation in the 
WellStyles Wellness Program increased by 150% in 2017-18 and an additional 65% in         
2018-2019. 

  

School Year Employee Participation
2016-2017 0
2017-2018 150
2018-2019 247

WellStyles Wellness Program
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 Employee Benefit Enrollment (4.4) 
To maintain compliance with required insurance coverage reporting, benefit reconciliation, and 
premium payments, the District worked in collaboration with Valley Schools Benefit Trust. In 2018, for 
the second year a row, Valley Schools Benefit Trust presented Littleton ESD with an award for the lowest 
per member per month insurance cost (PMPM). 
 
During the spring open enrollment period, the Benefits Department supported employee wellness by 
hosting vendor benefit information sessions in which employees had the opportunity to interact and 
receive information directly from the vendors.  Individual computer assistance was also provided to 
assist employees through the enrollment process. The Benefits Department scheduled times at all 
campuses during the open enrollment period to provide support for the online benefits employee 
services. Online open enrollment was held last spring for all benefited employees to re-enroll for 
benefits for the new fiscal year. The 100% enrollment participation by all employees gave them the 
opportunity to review their current benefits and make any necessary additions or changes. Online user 
guides were available to employees in both English and Spanish via email and through the iVisions 
employee portal. The Benefits Department continued to hold annual campus and department specific 
presentations to provide a review of valuable information on insurance benefits, an introduction to the 
wellness program, financial literacy, retirement, and tax deferred savings plans. These meetings 
continue to educate our employees and create awareness of the District’s wellness and financial 
programs. Participation has greatly increased in the WellStyles wellness program and tax shelter annuity 
programs.  
 

 Safety Committee (4.4) 
The Director of Operations led the Safety Committee quarterly at ULC-B.  The committee was comprised 
of Assistant Principals, Lead Custodians, Operations Secretary, Low Voltage Tech, Transportation 
Supervisor, Director of Exceptional Students, and Human Resources Coordinator.  Topics discussed 
included lockdowns, lockout, emergency evacuation plans, emergency buckets in classrooms, training 
for staff and parents, student safety vocabulary, and other information pertaining to the District 
emergency plan.  Any changes or updates are discussed during the quarterly meeting and are 
communicated to the parents and/or guardians.  

  



 

GOAL II. A.: CHAPTER 4 - 2018-2019 - Page - 11 
 

 Staff adheres to proper maintenance schedule, updates, and inspections. (4.5) 
The Avondale Fire Marshal Department requires the Littleton Elementary School District School 
campuses within the city of Avondale limits (Collier ESD, Estrella Vista STEM Academy, Littleton STEM 
Academy, & Quentin STEM Academy)  to have one annual Fire Inspection. Tres Rios Service Academy, 
Country Place Leadership Academy, and Fine Arts Academy, within the city limits of Phoenix, are 
required to have Fire Marshal Inspections every three years. Littleton ESD also has requirements for 
annual inspections on fire monitoring systems, fire sprinklers systems, fire alarms, fire hydrants, fire 
extinguishers, and backflows. Kitchen hood vents are inspected semi-monthly. Annual inspections were 
also conducted on all backflows throughout the District. 
 

 
 

 The District collaborates with local safety agencies and community partners to plan and 
communicate about school safety. (4.6) 
Members from the Safety Committee team attended quarterly Trust Regional Safety meetings to receive 
updates on the latest requirements and recommendations. Littleton ESD worked in partnership with the 
Avondale and Phoenix Police Departments to plan an action plan in the event of an emergency.  The 
Littleton Elementary School District Safety Committee team have identified evacuation sites as 
recommended in the training meetings staff have attended. Once the Emergency Response and 
Reunification Plan is finalized and documented, the communication department will send 
communication to district families to inform them of what to do in the event of a school evacuation. If 
the district experiences an evacuation emergency, the Littleton ESD communication office would 
contact parents via an automated system.   
 

   

Apparatus Inspected By Original Inspection Date
Backflows Copper State Fire Protection 05/2018

Fire Alarms Copper State Fire Protection 11/2018
Fire Extinguishers Copper State Fire Protection 12/2018

Fire Hydrants Copper State Fire Protection 11/2018
Fire Marshal Inspection City of Avondale 11/2018
Fire Marshal Inspection City of Phoenix 10/2018
Fire Sprinkler Systems Copper State Fire Protection 11/2018
Kitchen Hood Vents Copper State Fire Protection 08/2018 and 02/2019

Annual Inspections
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ADMINISTRATIVE ANALYSES 

The implementation team has interpreted this data to mean: 

Teacher perceptions about district safety 
maintained the same levels as the past few years 
while student perceptions about safety increased 
during the 2018-2019 school year. The results 
reflect the implementation of new safety practices 
through emergency procedure trainings, student 
transportation tracking features, ongoing facility 
maintenance, expanded incident reporting 
procedures, and clear expectations for employee 
conduct. 

Parents continued to show high levels of 
agreement when asked about the safety of their 
children and District schools. This aligned with 
student responses that addressed their 
perceptions of classroom safety and getting to 
and from school. The levels of agreement 
increased from the previous year or maintained 
the average of the past few years. 
 
The total number of employee discipline 
incidents increased by 86% in the 2018-2019 
school year. This was attributed to the consistent 
discipline action provided through the Littleton 
ESD Employee Code of Conduct and the Upslope 
program. Clearly stated employee professional 
conduct expectations resulted in maintaining low 
levels of employee discipline incidents. Incidents 
will continue to be monitored in 2019-2020. 

Schools worked with the Human Resources and 
Operations Departments to revise and implement 
emergency procedures based on collaborative 
information between emergency responders such 
as local police and fire departments.  The schools 
continued to provide activities such as scheduled 
fire, bus and lockdown drills, safety checks, and 
data monitoring to identify concerns that were 
subsequently addressed. Expanded crisis 

management will continue to be addressed in 
2019-2020. 

The District analyzed available data for 
continuous improvement in numerous areas.  The 
District experienced a reduction in property 
claims from the previous year but still had a 
higher than average cost in legal utilization due 
to an under insured driver caused accident. The 
enhanced procedures for incident and injury 
reporting, including increased communication 
between departments and the Arizona Risk 
Retention Trust was a factor in safety awareness. 
The tracked data included after-hours emergency 
calls and timely completion of work orders. As a 
result of this review, the District is better 
equipped to respond and plan for years of higher 
incidents and plan usage.  

Increased wellness efforts allowed administration 
to track and predict healthcare costs and plan for 
both positive and negative financial impacts 
associated with all types of insurance premiums. 
These data points allowed the District to monitor 
the effectiveness of the aligned activity and make 
adjustments when necessary.  

The Operations staff worked with Avondale Fire 
Marshal and City of Phoenix Fire Marshal to 
ensure that timely inspections are conducted  and 
to correct any default immediately in order to 
pass inspection. The Safety Committee also 
worked with The Trust to attend Trust Regional 
Safety Meetings to remain  current on the latest 
requirements and bring back recommendations 
for The Emergency and Reunification Plan.  
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                             Monitoring the 2018-2019 School Year 

                                        Principle II: Safe and Orderly Environment 
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Students demonstrate appropriate social behavior, common courtesy, and good 
citizenship. 
 

                                           GENERAL INTERPRETATION 

The implementation team has interpreted this to mean the following strategies: 

 5.1 Rules, expectations, consequences, 

and rewards are established and 

communicated to all students. 

 Perceiver Data (Table) 

 Monthly Assemblies 

 Make Your Day/Positive Behavioral 

Interventions and Supports 

 5.2 Inappropriate student behavior is 

addressed consistently and fairly. 

 Alternate to Suspension Data (Table) 

 Formal Discipline Hearings (Table) 

 Drug and Weapons Violations (Table) 

 Bus Referral Summary (Chart) 

 Make Your Day/Positive Behavioral 

Interventions and Supports 

 5.3 Student concerns are addressed in an 

appropriate way. 

 Bullying Summary 

 Addressing Student Concerns 

 

 Make Your Day/ Positive Behavioral 

Interventions and Supports 

 5.4 The school communities exemplify 

character, citizenship, and District values. 

 Perceiver Data (Table) 

 Student Organizations  

 Kids at Hope 

 Make Your Day/ Positive Behavioral 

Interventions and Supports 

 5.5 Students are encouraged to 

participate in student volunteer activities. 

 Student Organizations 

 5.6 Student organizations are established 

and meet regularly. 

 Student Organizations 

 5.7 Sportsmanship is an expectation 

within the athletic program. 

 Athletic Code of Conduct 
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ACTIVITIES and INPUT 

The implementation team has undertaken the following approaches: 

Students and families received a District 

Student/Parent Handbook outlining the District 

Make Your Day citizenship program and the 

student behavior guidelines. In 2018-2019 the 

handbook included a student-behavior matrix 

aligned to the Arizona Department of Education 

behavior guidelines. (AzSAFE).  

 

During the 2018-2019 school year, the District 

Make Your Day/Positive Behavior Interventions 

and Supports (PBIS) committee continued to 

meet to ensure program fidelity. These programs 

were designed to promote the development of 

student internal control mechanisms by 

emphasizing responsibility for one’s actions and 

an understanding that all actions result in 

consistent reasonable consequences. The Make 

Your Day program had one rule: No one has the 

right to interfere with the learning, safety, and 

well-being of others. To provide consistency 

across the schools with philosophy and 

implementation, the Make Your Day Committee 

created a handbook that included on-going 

training and support. The staff at Make Your Day 

schools consistently used consequences and 

expectations that provided students with a daily 

productive and on-task learning environment. 

Through the program, teachers focused on 

effective teaching and on setting clearly defined 

expectations for children to academically 

participate and behave appropriately in order to 

learn. The (PBIS) program demonstrates behavior 

expectations by actively teaching desired 

behaviors rather than focusing on the negative 

aspect of punishing undesired behaviors. The 

PBIS framework included school-wide 

expectations and motivational incentives for 

students who follow the expectations. Each 

school holds a monthly assembly that showcase 

exemplary student behavior as well as academic 

achievement, attendance, and Kids at Hope 

attributes. Throughout the year Principals, 

Assistant Principals and Deans collaborated with 

the Executive Director of School Leadership for 

professional development involving approaches 

to handling student discipline.  In the 2015-2016 

school year, consistency guidelines were created 

to ensure that school leadership was progressive 

with discipline and consistency across the District 

in cases of student suspensions.  

 

In 2016-2017, the team defined how Focused 

Behavior Intervention (FBI) aligns with district 

behavior intervention approaches. For students 

who struggled with following the district behavior 

guidelines, FBI may be used as an additional 

intervention. FBI is a private regional out-of-

district detention classroom intended to motivate 

a student to accept more responsibility for 

personal behavior by temporarily attending class 

in a highly-structured environment. In 2017-2018, 

two District students attended the FBI classroom 

for a total of four days; there were no students in 

attendance in 2018-2019.   

  

Littleton ESD has been a Kids at Hope District 

since 2011. This cultural belief system required a 

foundational shift in the core understanding and 

beliefs about children, their capacity to learn and 

interact within their environment, and the 

consistent belief that all children are capable of 

success- “NO EXCEPTIONS.” The program  

allowed students to ‘time travel’ quarterly to 

these four destinations:  home and family, 

hobbies and recreation, education and career, 

and community service. Students also identified 

their own ACES, people who connect with them 

in a meaningful and sustainable relationship and 
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work with them to reach their time-travel 

destinations. In 2018-2019, the Kids at Hope 

District committee continued to meet to ensure 

fidelity of implementation and plan a timeline of 

activities and weekly resources for all schools. To 

remain current on research and gain new ideas 

for the program, the committee participated in 

Kids at Hope Institutes and workshops. To 

showcase District program development, the 

Estrella Vista STEM Academy was selected to host 

a Kids at Hope Institute Masters Tour where 

participants from around the globe were guided 

by LESD student ambassadors to learn about the 

District’s Kids at Hope journey, how the three 

Universal Truths and Top Five Priorities are 

incorporated and showcased, and how time travel 

were integrated into the school culture.  

 

If students had concerns about their personal 

safety or a fellow student’s safety, health, or home 

issues, resources including trained support 

personnel were available at school sites to help 

them address these concerns. Littleton ESD had 

various staff and processes in place to help meet 

the social, emotional and safety needs of our 

students.  

 

Various clubs at each of the District schools 

encouraged students to participate, get involved, 

and volunteer.  Clubs included Art Club, Student 

Council, Creative Writing, National Junior Honor 

Society and Garden Club.  Other opportunities 

through the District athletic program offered four 

seasons of competitive sports for students to 

participate in volleyball, cheer, flag football, 

soccer, softball and/or baseball. All athletes were 

expected to follow the behaviors detailed in the 

Athletic Code of Conduct that included 

expectations for demonstrating good 

sportsmanship. 
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DATA and OUTPUT MONITORING 

The implementation team has collected the following data: 

 Perceiver Data (5.1), (5.4) 

Perceptions of various constituent groups such as teachers, parents, and students were collected as 

points of reference through the use of annual surveys. As there were no inter-rater reliabilities or 

standards for agreement, survey results were compared over school years and not between participant 

groups. Survey participants used the letter ‘A’ to indicate agreement and the letter ‘D’ to indicate 

disagreement with each factor. Not all respondents answered all questions; percentages reflect the 

responses received. 

      Number of Responses: Teacher (196), Student (1,934), and Parent (1,650). 

 

 

 

 

 

 

 

 

Seventy-one percent of teachers and 86% of parents felt that students demonstrated 

appropriate social behavior, common courtesy, and good citizenship. Almost 73% of 

students agreed that their playground was a safe place and 54% of students agreed that 

their fellow classmates were respectful and responsible. With the three stakeholder groups 

and the four questions outlined in this perceiver survey the data has remained constant 

over the past three years.  

Perceiver Data 

                          Questions A  D 

TEACHERS 

Students demonstrate appropriate social behavior, 2017 

common courtesy and good citizenship. 2018 

 2019 

71.7% 

68.8% 

70.9% 

28.3% 

31.2% 

29.1% 

PARENTS 

Students demonstrate appropriate social behavior, 2017 

common courtesy, and good citizenship. 2018  

 2019 

86.6% 

90.4% 

86.4% 

4.5% 

3.6% 

4.8% 

STUDENTS 

The playground is a safe place. 2017 

 2018 

 2019 

74.5% 

70.8% 

72.7% 

25.5% 

29.2% 

27.3% 

Students in my school are responsible and  2017 

respectful to everyone. 2018 

 2019 

55.5% 

54.7% 

54.0% 

44.5% 

45.3% 

46.0% 
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 Suspension Data (5.2) 

The data chart below shows the number of students who received out-of-school suspensions and the 

number of school days they missed as a result of the out-of-school suspensions.  

 

Suspension Data 

School 

Year 

Number of Students Out-of-School Suspended/% of Population 

K-2 3-5 6-8 TOTAL 

2014-2015 58 95 258 
411 

(7%) 

2015-2016 43 75 149 
267 

(5%) 

2016-2017 42 101 206 
349 

(6%) 

2017-2018 68 113 297 
478 

(8%) 

2018-2019 79 110 335 
524 

 (8%) 

School 

Year 

Number of School Days/Average Days Missed Due to Suspensions 

K-2 3-5 6-8 TOTAL 

2014-2015 97 179 577 
853 

(Avg. 2.1) 

2015-2016 87 164 442 
693 

(Avg. 2.6) 

2016-2017 87 213 785 
1,085 

(Avg. 3.1) 

2017-2018 87.5 189.5 801.5 
1078.5 

(Avg. 2.3) 

2018-2019 114 197 896 
1207 

 (Avg. 2.3 ) 

 

While there were approximately 233 more students enrolled in LESD during 2018-2019 the 

percent of students serving out-of-school suspensions remained the same as the prior year 

at 8% of the total district student population. The number of school days missed due to 

suspension increased by 128.5 days from the previous year but the average days missed 

remained the same at 2.3 days. The majority of suspensions and days missed due to 

suspensions were in the 6 – 8 grade band; that has been consistent over the past five years.  

%=#suspensions/#total 

Avg.=#suspensions/#days 
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 Drug and Weapons Violations (5.2) 

School discipline data was reported to the Department of Education in a Safe Schools report (AzSAFE) 

that included drug and weapons violations. The drug category includes over-the-counter medications, 

inhalants, prescription drugs, illicit drugs, and substances represented as illicit drugs. The category of 

weapons includes any item used to cause bodily injuries or threatened to intimidate another person 

including, but not limited to, brass knuckles, billy clubs, knives, and nunchakus.  

 

Drug and Weapons Violations 

Year Weapon Drugs Total 

2014-2015 24 15 39 

2015-2016 21 11 32 

2016-2017 24 20 44 

2017-2018 26 25 51 

2018-2019 24 58 82 

 

Weapon violations decreased by two incidents and drugs violations increased by 33 

incidents. During the 2018-2019 school year there was an increase in possession and use 

of vape containing marijuana as well as possession of marijuana.  

 

 Alternative to Suspension Program Data (5.2) 

The Alternative to Suspension Program, established in the 2017-2018 school year for students in grades 

5 through 8 who were referred from a long term suspension hearing, continued during the past school 

year. Students in the program continued working on academics in the areas of ELA and Math, set goals 

to improve their behavior and soft skills, and met with a social worker twice a week. Students had to 

adhere to defined terms and conditions to be accepted into the program.  

 

Alternative to Suspension Program 

School 

Year 

Number of Students Enrolled in ATS 

GR 5 GR 6 GR 7 GR 8 TOTAL 

2017-2018 0 1 5 5 11 

2018-2019 1 2 6 14 23 

 

In 2018-2019 there were 23 students enrolled in the Alternative to Suspension Program 

throughout the school year. While the numbers of students in the Alternative Program 

increased from 2017-2018 to 2018-2019, students were afforded the opportunity to 

continue their academic and social learning in a school based environment.  
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 Focused Behavioral Intervention (FBI) Alternative to Suspension Data (5.2) 

FBI is an off-site program that was used during the 2017-2018 school year as an additional intervention 

before a long-term suspension was given to a student for specific student behavior.   
 

Focused Behavioral Intervention 

YEAR STUDENTS DAYS 

2016-2017 6 21 

2017-2018 2 4 

2018-2019 N/A N/A 
 

The FBI program was not utilized during the 2018-2019 school year since it was not 

applicable to the students who were being considered. 

 Formal Discipline Hearings (5.2) 

Students who were long-term suspended (a suspension of more than 10 days) attended a formal 

discipline hearing conducted by a hearing officer. The hearings were conducted on the disciplinary 

matter after which a hearing officer determined whether the child received a long term suspension, 

another form of discipline, or no disciplinary action at all. The hearing officer may also recommend 

student expulsion to the school board as it has the authority to expel a student. 

Formal Discipline Hearings 

Year 
Type of Infraction Consequence 

Weapons Drugs Assault Other LTS Expulsion Total 

2014-2015 0 5 0 0 5 0 5 

2015-2016 1 3 0 2 5 1 6 

2016-2017 1 5 0 3 9 0 9 

2017-2018 0 20 1 5 26 0 26 

2018-2019 5 21 0 2 28 0 28 
 

The infractions leading to formal discipline hearings last year were weapons, drugs, and 

other incidents including two cases of weapons with a knife with a blade of more than 2.5 

inches. The District conducted 2 more long-term hearings in the 2018-2019 school year 

than it did the previous year. In the 2018-2019 school year, the District had no expulsions.  
 

 Bus Referral Summary (5.2) 

The bus referral data for the 2018-2019 school year includes the number of referrals and the number 

of bus suspensions. 
 

Bus Referral Summary 

Year Referrals Suspensions 

2016-2017 375 53 

2017-2018 654 94 

2018-2019 345 140 
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There were 345 bus referrals in the 2018-2019 school year, a decrease of 309 from the 

previous year. Bus suspensions increased from 94 to 140, perhaps because bus drivers and 

school administrators were proactive, timely, and consistent in responding to inappropriate 

bus behavior. There were fewer bus referrals due to improved student behavior on the bus 

and positive student response to the interventions that were used. Students who received 

bus referrals but did not respond and required further consequence. 

 

 Monthly Assemblies (5.1) 

Monthly assemblies were held at Littleton ESD schools to celebrate students for their academic 

achievements such as Honor Roll and Principal’s List, good attendance, Kids at Hope students, and 

demonstration of exemplary character in the Make Your Day program. 
 

 Bullying Summary (5.3)       

In the 2018-2019 school year, 29 bullying incidents were reported; a decrease of 14 incidents over the 

previous year. However, after thoroughly investigating the incidents, only seven were defined as 

bullying. A District Bullying Coordinator Committee led by the Office of School Leadership, continued 

to meet quarterly during the 2018-2019 school year. The committee focused on ensuring that anti-

bullying lessons were delivered to all students and strategies to help students feel safe to share 

information with an adult. Documentation on reported bullying, harassment, or intimidation is 

maintained by the District for six years.  
 

 Addressing Student Concerns (5.3)       

If students had concerns about their personal safety or a fellow student’s safety, health, or home issues, 

there were resources at the school sites to address these concerns. Littleton ESD had three social 

workers available, each school had a nurse, a Dean and students had trained adult mentors through the 

Kids at Hope program with whom they could confide. Each school site had a process for students to 

report bullying concerns and received training on how to identify, address, and document incidents. 
 

 Student Organizations (5.4), (5.5), (5.6) 

Student Councils and National Junior Honor Society groups remained active at schools by promoting 

student leadership, volunteering, and encouraging school spirit. Activities included community food 

drives, campus recycling and beautification, serving at school events, and keeping score at sporting 

competitions. There were multiple opportunities for students to participate in clubs/activities such as 

technology, STEM, yearbook, garden club, art, Rubik’s cube, speech/debate, running, robotics, and 

drama club. All seven schools provided an afterschool Mathematics, Engineering and Science 

Achievement (MESA) club where 160 students in sixth through eighth grades engaged in hands-on 

projects and activities to explore the MESA Engineering Design Process. Students participated in MESA 

Day at the University of Arizona where they participated in challenges centered on STEM concepts.  

 Make Your Day/PBIS (5.1), (5.2), (5.3), (5.4) 

In 2018-2019, six schools practiced Make Your Day, while one school practiced Positive Behavioral 

Interventions and Supports (PBIS).  In 2018-2019, the District Make Your Day/PBIS committee continued 

to meet and focus on maintaining fidelity of both programs. The committee discussed implementation 
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and celebrated successes. To ensure consistency of implementation, committee members created 

trainings for all staff during District pre-service days and throughout the year.  Make Your Day/PBIS 

moments were conducted each month and Administrators conducted Make Your Day run-throughs 

and collected data on implementation.  In addition, the Transportation Department used the Make Your 

Day program to promote positive bus behavior and accountability.  
 

 Social Justice (5.1), (5.2), (5.3), (5.4) 

Dr. Carl Hermanns, a clinical associate professor in ASU’s Mary Lou Fulton Teachers College, met with 

Principals and Directors to continue the collaborative conversation and provide statistics that relate 

school suspension to enrollment demographics and the centrality around authentic relationships. He 

analyzed the District’s data and determined that Littleton has shown success with both the Make Your 

Day and PBIS programs that promote internal locus of control.  Overall Littleton ESD is below the 

average number of suspensions nationally which indicates that the work being done is promoting 

student success. Dr. Hermanns followed up with site administration on future steps to improve District 

processes on restorative justice and the self-determination theory through intrinsic motivation. One 

strategy included creating a script of questions to use during re-entry conferences to assist a child in 

understanding what he/she did and how that decision affected others.  Feedback from administrators 

indicated that students owned their behaviors more readily and they were more successful in restoring 

relationships with the people that they hurt as a result of their actions. Another strategy discussed was 

creating organizational wellness through a sense of autonomy, belonging and efficacy when building 

relationships with students.  
 

 Speak Up, Stand Up, Save a Life (5.4) 

Students from Littleton ESD attended the Stand Up, Speak Up, Save a Life Conference to STOMP Out 

Bullying at Grand Canyon University. At the conference, students heard from many speakers on topics: 

bullying, cyber bullying, self-harm and suicide. Students learned the importance of putting friend before 

friendship, leading to ‘saying something’ to an adult even if your friend tells you not to. It is important 

to say something because life is valuable. The students had the chance to work in groups to identify 

issues that are currently affecting students and consider approaches to helping students on their 

campuses with these issues. Each group of students chose a project to complete on their individual 

campuses to raise awareness of the issues. The conference impacted students in a positive way to make 

decisions to stand up, speak up and save lives. 
 

 Kids at Hope (5.4) 

The District Kids at Hope committee continued to meet during the 2018-2019 school year to ensure 

fidelity of implementation of Kids at Hope and to share resources and activities that can be conducted 

on all campuses. Some of the activities that students and families participated in were destination nights 

each quarter, ACES tracking, goal setting, ‘time travel’, and creation of destination boards.  In addition, 

all schools attended the Kids at Hope Institute where students participated in activities and created 

action plans for projects they wanted to implement such as creating a buddy system with students, 

establishing student leadership, planning Career and Leadership Day, and organizing Kids at Hope 

destination nights. To showcase District program development, the Estrella Vista STEM Academy was 

selected to host a Kids at Hope Institute Masters Tour where participants from around the globe were 
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guided by LESD student ambassadors to learn about the District’s Kids at Hope journey, how the three 

Universal Truths and Top Five Priorities are incorporated and showcased, and how time travel was 

integrated into the school culture.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 Athletic Code of Conduct (5.7) 

The District’s middle-level athletic program offered four seasons of competitive sports including soccer, 

volleyball, basketball, football, softball, baseball, and some campuses offered cheerleading. All Littleton 

ESD athletes were expected to follow the behaviors detailed in the Athletic Code of Conduct.  Student 

Athletes must abide by the academic and behavior guidelines of the school. Athletes must maintain 

passing grades in all classes (including specials). Athletes must have good behavior in all classes. 

Athletes must treat all coaches, opposing teams, school staff members, and referees with Respect. 

Athletes are responsible for displaying good sportsmanship at all games. If athletes did not adhere to 

the code of conduct they were suspended from one or more games/practices or removed from the 

team.  

 

  



 

GOAL II. B.: CHAPTER 5 - 2018-2019 - Page - 11 

ADMINISTRATIVE ANALYSES 

The implementation team has interpreted this data to mean: 

In 2018-2019, Littleton ESD practiced two 

powerful belief systems that positively impacted 

student behaviors: Kids at Hope and Make Your 

Day. With Kids at Hope, every student was 

afforded the belief, guidance, and 

encouragement to create a sense of hope and 

optimism. Make Your Day philosophy 

encouraged students to practice using an internal 

locus of control and afforded students the 

opportunity to assess their academic and 

behavioral performance frequently so there was 

time for error and recovery. The data used to 

monitor and adjust the Make Your Day and Kids 

at Hope practices were perceiver and discipline 

data. The perceiver data indicated that 71% of 

teachers felt that students demonstrated 

appropriate social behavior, common courtesy, 

and good citizenship. This is an increase of two 

percent from the previous year. One of the 

possible factors that may have contributed to this 

increase is the work of the Make Your Day district 

committee in which program fidelity was the 

purpose. Best practices were shared as well as 

Make Your Day training for all staffs.  The student 

perceiver data reported that approximately 54% 

of students agreed that their fellow classmates 

were respectful and responsible. With the 

increase of Make Your Day fidelity, students may 

have seen classmates ‘choosing step,’ which may 

lead students to think that their fellow classmates 

aren’t responsible or respectful. In addition, 

approximately 73% of students agreed to the 

statement “the playground is a safe place”.  And 

86% of parents said that students demonstrate 

appropriate social behavior, common courtesy, 

and good citizenship.  

 

In 2018-2019, the percent of students given out-

of-school suspension did not change from the 

previous year, and the number of days that 

students were suspended out-of-school 

increased by 128.5 days. The intervention 

program, FBI, was not used this school year.   

Littleton ESD will continue to increase fidelity of 

implementation for the Make Your Day program 

through the District Make Your Day committee, a 

District-wide focus, and Make Your Day walk-

throughs.  

 

Long-term suspensions increased last year by 2 

students. There were 21 incidents of drugs, five 

incidents with weapons, and 2 other with a knife 

blade of more than 2.5 inches. In 2018-2019, 

there were no expulsions. 

  

Bus referrals have decreased by 309 and bus 

suspensions increased by forty-six students. The 

decrease in bus referrals may be due to the 

consistency of bus drivers and administrators 

working with students on proactive intervention 

strategies and more students wearing their 

license to learn badges. The Transportation 

Department will continue to work on consistent 

implementation of Make Your Day in the 2019-

2020 school year.  

 

When students had concerns about their safety or 

a fellow student’s safety, health, or home issues, 

they had resources at their school sites to help 

them address their concerns. Littleton ESD had 

three social workers, a nurse at each school, a 

Dean, adult mentors, and there was a process for 

reporting bullying and concerns at each school 

site. In the 2018-2019 school-year, 29 bullying 

incidents were reported while only seven of the 

incidents were defined as bullying. The District 

Bullying Committee met quarterly to ensure anti-

bullying lessons were delivered to all students.  
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The District Kids at Hope committee continued to 

meet during the 2018-2019 school year. The 

purpose of the committee is to ensure fidelity of 

implementation of Kids at Hope, and to share 

resources and activities that can be conducted on 

all campuses. All schools attended the Kids at   

Hope Institute where students participated in 

activities and created action plans for projects 

they wanted to complete on their campuses. 

 

Student Councils and National Junior Honor 

Society groups were active at schools, promoting 

student leadership, volunteering, and 

encouraging school spirit. Other opportunities for 

students to participate in clubs/activities were 

offered as well as the middle-level athletic 

program that offered four seasons of competitive 

sports including soccer, volleyball, basketball, 

football, softball, and baseball.  
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                Monitoring the 2018-2019 School Year 

Principle III: Families as Partners 

 

GOAL III. A.: CHAPTER 6 
 

             Families are meaningful partners in their child’s educational success. 
 

GENERAL INTERPRETATION 

The implementation team has interpreted this to mean the following strategies: 

 6.1 Parents select school programs and 

regularly monitor the progress of their 

children. 

 Perceiver Data (Table) 

 ParentVue 

 Student Agendas 

 6.2 Parents support and encourage 

exemplary school attendance. 

 Auto-dialer 

 6.3 Parents attend parent conferences, 

meetings, and events. 

 Parent Participation 

 Communications Committee 

 6.4 Communication is two-way and 

students share class curriculum with 

parents through subject showcases. 

 Perceiver Data (Table) 

 Parent Participation 

 School/Home Learning Compact 

 Curriculum Nights 

 6.5 Parent-teacher organizations are 

established and meet regularly. 

 Parent Advisory Council 

 Parent Teacher Associations  
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ACTIVITIES and INPUT 

The implementation team has undertaken the following approaches: 

Parents were able to regularly monitor the 

progress of their children through ParentVue, an 

online tool for teachers to communicate with 

parents about their child’s progress. An                    

auto-dialer system was implemented during the 

2009-2010 school year, allowing the District to 

send voice messages for proactive messaging or 

with emergency information to parents nearly 

instantaneously.  

Included in the Parent/Student Handbook, was 

the annual School/Home Learning Compact that 

outlined parent/guardian, student, teacher and 

Principal responsibilities. These included 

commitments by everyone involved ensuring the 

best possible climate for a good education for all 

children with everyone working together toward 

student success. The Learning Compact included 

the parental responsibility to ensure the child 

arrives at school on time and remains at school 

for the entire day.  

 

A few schools extended their partnerships with 

parents by engaging in a staff community walk 

before the start of the school year. Each school 

staff traveled the neighborhood to disseminate 

critical information such as school start times and 

available resources. This was a valuable 

opportunity for families to connect with staff 

members and build supportive relationships. 

School sites also conducted Meet-the-Teacher 

Nights, Curriculum Nights, and parent-teacher 

conferences. Parents had the opportunity to 

attend academic programs such as celebration of 

Dr. Seuss’s birthday and Kids at Hope destination 

nights. 

 

Parents were involved in the Communications 

Committee and focus meetings, giving them the 

opportunity to learn about the District and make 

suggestions about focus schools, marketing 

materials, and allocation of resources. The District 

provided communication outreach to parents 

through electronic media including Facebook Fan 

Pages, Twitter, webpages, print pieces such as the 

Littleton Link, Remind and auto-dialer. All schools 

published monthly newsletters. The District 

began using Constant Contact in the 2014-2015 

school year to increase communication. In 

classrooms, student agendas were used to foster 

two-way communication between parents and 

teachers. Make Your Day schools also used 

agendas and folders to communicate daily 

student progress.  

 

All schools had an established parent-teacher 

association (PTA) that met regularly. The 

Superintendent also held quarterly Parent 

Advisory Council (PAC) meetings at which each 

school site was represented by a PTA member. 

During PAC meetings, attendees shared 

information, discussed issues, provided feedback 

and asked questions related to district programs 

and educational issues or needs. 
     

In 2018-2019, Littleton ESD parents continued to 

exercise their right to choose the Littleton school 

that meets the needs of their child.  
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DATA and OUTPUT MONITORING 

The implementation team has collected the following data: 

 Perceiver Data (6.1), (6.4) 

Perceptions of various constituent groups such as teachers, parents, and students were collected as 

points of reference through the use of annual surveys. As there were no inter-rater reliabilities or 

standards for agreement, survey results were compared over school years and not between participant 

groups. Survey participants used the letter ‘A’ to indicate agreement and the letter ‘D’ to indicate 

disagreement with each factor. Not all respondents answered all questions; percentages reflect the 

responses received.     

      Number of Responses: Teacher (196), Student (1,934), and Parent (1,681).  

Perceiver Data 

                              Questions A D 

TEACHERS 

Families are involved in their child's education.  2017 

 2018 

 2019 

63.2% 

59.4% 

59.2% 

36.8% 

40.6% 

40.8% 

PARENTS 

I feel satisfied with the communication I receive 2017 

from my child’s teacher.  2018

 2019 

90.4% 

94.2% 

93.5% 

3.8% 

2.2% 

3.1% 

I feel welcome when I visit my child's class. 2017 

 2018 

   2019 

93.3% 

94.3% 

93.9% 

1.0% 

.80% 

1.0% 

STUDENTS 

My family says good things about my school. 2017 

 2018 

        2019 

76.4% 

78.3% 

78.4% 

23.6% 

21.7% 

21.6% 

 

Fifty-nine percent of teachers felt parents were involved in their child’s education, which 

remained the same at 2018. Ninety-four percent of the responding parents felt welcome in 

their child’s classroom. Ninety-four percent of parents felt satisfied with communication 

received from their child’s teacher, a steady percentage from the previous year. Seventy-

eight percent of students agreed that their families said good things about their school, 

which is also a steady percentage from the previous year.  We continued to encourage and 

make available the survey to all of our parents so we can review their feedback and make 

necessary adjustments but we did not have 100% response.  
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 Perceiver Data (6.1) 

In perceiver surveys, parents were asked about how well District schools prepared students in content 

areas. The table below summarizes survey responses for “Don’t Know” as opposed to their degree of 

agreement.  

 

Parent Perceiver Responses of “Don’t Know/Not Sure” 

Content Area 2017 2018 2019 

Language Arts 4% 4.2% 4.4% 

Math 4.2% 4.4% 4.6% 

Social Studies 9.1% 7.2% 9.5% 

Science 8.8% 7.2% 9.1% 

Special Areas (Music, Art, PE) 7.2% 6.3% 6.1% 

Technology 10.8% 8.3% 11.0% 

 

Over 90% of parents surveyed responded that their children were prepared in Language 

Arts and Math content areas. Slightly more than four percent of parents surveyed 

responded “Don’t Know/Not Sure” as to whether their children were prepared in Language 

Arts and Math content areas.  Eleven percent of parents responded “Don’t know/Not Sure” 

as to whether or not their children were prepared in Technology. 

 

 ParentVue (6.1) 

ParentVue participation decreased for the first time in seven years. The district tracked 21,448 successful 

hits as opposed to the 25,102 the year before, which is almost a 15% drop. In the 2018-2019 school 

year teachers across the district added Google Calendar and Remind along with ParentVue to promote 

two-way digital communication.   

 

 

 

 Student Agendas (6.1) 

Students in grades third through eighth grade were introduced to digital tools to replace the paper 

agendas. Google Sheets and Remind were used to promote two-way digital communication. Students 

tracked classwork, homework, academic progress and even discipline. These new tools allowed teachers 

to share group messages and specific feedback quickly and efficiently.  

 

 Auto-dialer (6.2) 

During 2018-2019, the auto-dialer system was used 172 times to alert parents of unexcused absences. 

In addition to the regular attendance welfare calls, the system was used to communicate other 

information 55 times.  

 

 

 

http://itunes.apple.com/us/app/parentvue/id412054615?mt=8
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 Parent Participation (6.3), (6.4) 

The chart below indicates the number of parents who participated in various school events and 

meetings.  

 

Parent Participation 

Category 2015-2016 2016-2017 2017-2018 2018-2019 

P/T Conferences 8,147 10,062 9,435 10,084 

Re-entry Conferences 3,384 6,199 4,962 856 

IEP/MET Meetings 1,418 1,664 1,790 1,960 

Events 44,846 38,561 44,563 31,036 

PTA Memberships 2,023 3,037 1,500 1,576 

Total 59,818 59,523 62,250 45,512 
 

In 2018-2019, the total number of family members attending Littleton ESD events was 

45.512. These numbers included various PTA-sponsored events, school curriculum nights, 

Kids at Hope destination events, carnivals, and concerts, etc.  Larger scaled events increased 

in 2018-2019 such as the Fine Arts plays and combine holiday concerts with our 

neighboring high school and trunk or treats. At these types of larger scaled events parent 

participation is not recorded. In the 2019-2019 school year there was a need for fewer re-

entry conferences based upon the discipline that was issued through administration. 

Overall parent participation from our families attending meetings/events at our schools 

continues to be positive and well attended.  
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 Communications Committee (6.3) 

Parents, staff and community members were invited to serve on the Communications Committee. The 

committee’s goal is to grow the number of people who can serve as informed ambassadors of the 

schools and to share accurate and timely information between stakeholders. 

 

 School/Home Learning Compact (6.4) 

The annual School/Home Learning Compact was included in the Parent/Student Handbook and 

outlined the commitment for student success between school and families.  

 

 Curriculum Nights (6.4) 

During Curriculum Nights, schools continued to highlight curriculum content, standards and share 

curricular resources that students are using at school and could be used within the home for families 

to support their learning. Access to digital content was shared such as Achieve 3000, SmartyAnts and 

core ELA and Math resources. Teachers shared with parents the newly adopted science and social 

studies standards and provided information on how to access Remind 101 to stay informed with school 

and classroom activities. Students showcased their learning through events such as the Science Fair, 

STEM Showcase, Math, and Social Studies nights. Individual schools also held events such as Read 

Across America and Holidays Around the World.  

 

 

 

 

 

 

 

 

 

 Parent Advisory Council (6.5) 

The Parent Advisory Committee (PAC) continued to meet and foster two-way dialogue with the 

Superintendent and collaborate with sister schools. Topics shared at the PAC meetings included; roles 

and supports provided by our three social workers, community resources, Student/Parent Handbook 

and access to digital resources. The District also published monthly parenting tips and a quarterly 

Littleton Link.  School newsletters were published on a monthly basis and included information on 

safety, wellness, technology, Kids at Hope, Make Your Day, upcoming events, and grade level content 

information. 
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 Parent Teacher Associations (6.5) 

The Parent Teacher Associations (PTA) continued to meet at each school to support school events and 

activities and be involved in the educational success of all children and the promotion of family 

engagement in schools.  

mission is to make every 
child’s potential a reality by 
engaging and empowering 
families and communities to 
advocate for all  
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ADMINISTRATIVE ANALYSES 

The implementation team has interpreted this data to mean: 

Recognizing the important role that parents play 

in the success of their children led to continued 

efforts in building family partnerships. Littleton 

ESD schools worked diligently to host school 

events that were valuable and fun for families and 

to encourage families to be involved in 

conferences and discipline matters. The 

Curriculum Content Nights provided parents with 

an overview of what their children were learning. 

Celebrations such as Dr. Seuss’s Birthday, student 

performances, Kids at Hope destination events, 

Reading Across America, and Holidays Around 

the World were successful in bringing families to 

the school sites. During the curriculum nights 

parents were afforded the opportunity to explore 

the technology and online curriculum provided to 

students during their instructional day and at 

home.  

 

In 2018-2019, the total number of family 

members attending Littleton ESD events was 

45.512. These numbers included various PTA-

sponsored events, school curriculum nights, Kids 

at Hope destination events, carnivals, and 

concerts, etc. Larger scaled events increased in 

2018-2019 such as the Fine Arts plays and 

combine holiday concerts with our neighboring 

high school and trunk or treats. At these types of 

larger scaled events parent participation is not 

recorded. In the 2019-2019 school year there was 

a need for fewer re-entry conferences based upon 

the discipline that was issued through 

administration. Overall parent participation from 

our families attending meetings/events at our 

schools continues to be positive and well 

attended.   

 

The District has implemented tools such as 

ParentVue, Google Calendar, and the use of 

Remind to help families monitor their children’s 

progress. All schools had parent-teacher 

associations (PTA) established that met regularly 

with over 1,000 members across the district.  

The District welcomed feedback from the parents 

in order to strengthen communication and school 

programs. Over 94% of the parents surveyed felt 

welcomed and were generally satisfied with 

communication from their children’s teachers. 

Seventy-eight percent of the students reported 

that their families said good things about the 

schools. Fifty-nine percent of teachers agreed 

that families are involved in their child’s 

education.  

The District continued to encourage two-way 

communication with parents, using different 

media to educate parents and families about 

curriculum and campus events. Communication 

was fostered through the Parent Advisory Council 

(PAC), held quarterly by the Superintendent. At 

PAC meetings, attendees shared information, 

discussed issues, and asked questions related to 

district programs and educational issues. The 

Communications Committee meetings, 

developed to help the community become 

informed ambassadors of the school, provided 

another venue for parent involvement. 
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Monitoring the 2018-2019 School Year 

                      Principle III: Families as Partners 
 

GOAL III. B.: CHAPTER 7 
 

Employees communicate effectively with families in a professional and courteous 

manner. 

GENERAL INTERPRETATION 

The implementation team has interpreted this to mean the following strategies: 

 7.1 Teachers and staff communicate with 

families using a variety of methods. 

 Perceiver Data (Table)                                                                  

 Student Folders and Digital Organizers 

 Marquees 

 Newsletters, Flyers, Text Messages 

 Auto-dialer 

 Social Media 

 Email and Mailers 

 Promotional Videos 

 7.2 Staff models excellent communication 

and customer services skills.   

 Perceiver Data (Table)  

 Concerns received by Office of School 

Leadership (Table) 

 Visitor Perceptions 

 Staff Communicates Regularly Using a 

Variety of Media 

 Customer Service Standards 

 7.3 Bilingual staff is available and can both 

interpret and translate.                                                                        

 Translation Support 

 Interpretation Support 

 Language Line 

 

 7.4 Staff participates in activities to build 

cultural awareness. 

 Concerns received by the Office of  

School Leadership 

 Olé Participation  

 
 7.5 Safety communications are prioritized 

for timeliness and accuracy. 

 Communication templates designed 

and organized 

 Communication processes and 

protocols 
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ACTIVITIES and INPUT 

The implementation team has undertaken the following approaches: 

Continued use of student folders and the 

introduction of digital tools helped facilitate and 

promote communication between home and 

school. All schools began using Remind as a 

digital tool for text messaging to communicate 

with parents. The auto-dialer system and the 

marquees created multiple opportunities to 

highlight Littleton ESD events and timelines. 

District representatives continued to respond in 

less than two business days to concerns that 

involved a return call expectation and responses 

were logged and data on the sources, means, and 

types of concern were tracked. 

The District website and the seven school 

websites were edited and updated on a regular 

basis and website layouts for all schools remained 

consistent to promote user-friendly access.  

Individual school banners and school colors 

promoted school pride and made each site 

identifiable. Although the District continued to 

outsource website management for efficiency, 

the Communication Committee continued to 

review the webpages and suggested content. 

content.  For additional community outreach, 

authorized District staff members were 

authorized and trained to update website pages 

and posts on Facebook. 

Customer service etiquette and training  

continued to be provided for site and District 

Administrators and office staff.  

Parents are partners in their child’s education. 

Expansion of District interpreter services helped 

increase the involvement of non-English 

proficient parents. The District continued to 

borrow interpreter equipment from the Welcome 

Center to provide live language translations on 

headsets during parent meetings and school 

activities when necessary. Many print resources 

were translated into Spanish during the 2018-

2019 school year. These included school 

newsletters, The Littleton Link, communication 

about emergency situations, tax credit 

information, the Student Handbook, and 1:1 

information. 

In 2015, the LESD Superintendent attended Olé 

and considered it to be a valuable educational 

resource for serving Spanish-speaking students.  

The following year, a team of District educators 

traveled to Queretaro, Mexico to become 

immersed in an intensive program to broaden 

cultural awareness and understanding.  

Queretaro families provided the housing for 

participants who attended Spanish language 

classes and participated in cultural activities. In 

2018-2019, for the fifth year, a team of District 

teachers and administrators again traveled to 

Mexico to participate in the Olé program.  

Deepening methods of communication and 

understanding essential cultural factors are 

critical for supporting the Hispanic students and 

families served by the District 

Concentrated effort was devoted to developing 

and organizing communication templates, 

documenting best practice, and debriefing after 

an incident to promote the quick release of 

accurate information. The Governing Board 

discussed adding personnel to support 

communications. 
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DATA and OUTPUT MONITORING 

The implementation team has collected the following data: 

 Perceiver Data (7.1), (7.2) 

Perceptions of various constituent groups such as teachers, parents, and students were collected as 

points of reference through the use of annual surveys. As there were no inter-rater reliabilities or 

standards for agreement, survey results were compared over school years and not between participant 

groups. Survey participants used the letter ‘A’ to indicate agreement and the letter ‘D’ to indicate 

disagreement with each factor. Not all respondents answered all questions; percentages reflect the 

responses received. 

Number of Responses: Teacher (196), Student (1934), and Parent (1,688).  

Perceiver Data 

                             Questions A D 

PARENTS 

I feel the school keeps me well informed about               2017 

my child's progress.               2018 

               2019 

90.4% 

92.5% 

91.6% 

4.5% 

3.5% 

3.8% 

I feel welcome when I enter the school.                                        2017      

 (front office).              2018        

              2019 

91.5% 

92.7% 

92.2% 

4.7% 

3.5% 

4.1% 

          

                   2018-2019 data shows that 91.6% of the parents feel that the school kept them well   

                  informed about their child’s progress and 92.2% feel welcomed when they enter the        

                 school.  

 

 Student Folders and Digital Organizers (7.1) 

Schools continued to use student folders in the primary grades and digital tools in grades three through 

eight to develop organizational skills and provide communication between school and home. Students 

in grades K-2 received a pocket folder specifically designed with the theme for the year each semester. 

The students in grades 3-8 were introduced to Google Sheets and a combination of digital templates 

and Remind took the place of the paper agendas previously used in these grades.  

 

 Marquees (7.1) 

Throughout the 2018-2019 school year, District and school marquee messages  communicated 

messages and information to the community in a timely manner.  Littleton Elementary School, the 

District Office, The Fine Arts Academy, and Collier Elementary School utilized electronic messaging and 

the other four school sites used manual marquees. Capital monies were earmarked to continue the 

process of eventually updating all schools to digital marquees.   
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 Communication Methods (7.1), (7.2) 

District schools continued to use social media in addition to traditional newsletters and flyers.  In 2018-

2019, the use of mass emailing was expanded and Constant Contact was used to send emails to targeted 

audiences. This allowed for efficient message delivery and preserved print resources. A process was 

developed for the Office of School Support to manage the distribution of mass emails in the same 

manner that the auto-dialer was used to automate phone call messages. Remind was utilized across 

the District as a safe and efficient way for staff to text message parents and students. 

 

 Auto-Dialer (7.1), (7.2) 

An auto-dialer was used to notify parents of District and site events and was available for emergency 

messaging. Last year, the auto-dialer was used 45 times, which was a drop from 95 times the previous 

year. This number is in addition to the daily welfare attendance calls made by schools if families do not 

report reasons for student absences.   

 

 Daily Welfare Calls (7.1), (7.2) 

Daily welfare calls were made when parents did not report a student absence. This can be accomplished 

quickly and efficiently using Edulink and Synergy; a call service and the District student information 

system. Last year, the District continued efforts to educate parents on the importance of communicating 

with the school, especially when it came to student absences.  Efforts included frequent messages in 

school and District newsletters, posting on social media, and an on-going discussion topic at Coffee 

Talk.  

 

 Social Media Usage Data (7.1), (7.2) 

Littleton ESD continued to communicate with stakeholders via social media. Each site posted to 

Facebook and Twitter regularly, and subscriber participation was monitored to track past and current 

use by stakeholders. The chart below lists the number of subscribers for the 2018-2019 school year on 

the two social media sites:  

 

 
Facebook Twitter 

Social Media 
Number of 

Subscribers 
Number 

Number of 

Subscribers 

District  1400 District 307 

Schools 5508 Schools 965 

Highest School 983 Highest School 225 

Lowest School 439 Lowest School 15 

TOTAL  6,908 Total 1,272 

 

Continued use of eight Facebook and Twitter accounts provided another source of 

communication for parents, students, teachers, and the community. All of the subscriber 

numbers increased last year and the District continued to post timely information.  

Facebook was utilized more often than Twitter.   
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 Constant Contact (7.1), (7.2) 

Constant Contact continued as an email method of communication with parents and community 

members. Parent email addresses were maintained through the student information system, allowing 

the District to efficiently design and send mass emails. Constant Contact allowed stakeholders, 

community members, and other interested parties to subscribe to information being sent with this tool. 

Schools used this system to communicate subject matter that included fire drill notifications, eighth 

grade promotion information, Picture Day schedules, Thanksgiving luncheons and school newsletters. 

In 2018-2019, 84 messages were sent using this system. 

 
 Mailer Schedule (7.1), (7.2) 

Informational mailers, sent through the United States Postal Service, included topics such as school 

start dates, election information, tax credit information, school choice, and kindergarten registration 
over the course of the 2018-2019 school year. 

 

Mailer Schedule  

June School Choice/School Start 

July School Start Date/Back to School for Students and Staff  

August Attendance Awareness/Elections 

October Tax Credit/Elections 

January Monitoring Report/Enrollment Choice/Kinder Round Up 

March Tax Credits/School Choice/District Highlights 

 

 Promotional Videos (7.1), (7.2) 

Videos developed to promote the valuable educational offerings in LESD continued  to be developed 

and circulated. Each school produced a short video to encourage program choice intended to drive 

student enrollment and support the champion theme. Additional videos were captured throughout the 

District and posted on social media.   

 

 Concerns Received by the Office of School Leadership (7.1), (7.2), (7.3), (7.4) 

The Office of School Leadership reviewed concerns received from parents and community members 

and directed them to the appropriate district channels. Issues were documented and standard protocols 

for responding were  used.  Stakeholders were encouraged to follow the established process and chain 

of command as the District worked to resolve concerns closest to the origination source. 

          

Number of Concerns Received 

Year Parent Staff Community Total 

2014-2015 174 0 2 176 

2015-2016 197 0 8 205 

2016-2017 214 0 14 228 

2017-2018 170 1 7 178 

2018-2019 137 0 4 141 
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The majority of concerns last year were received through phone calls. Visits to the District 

Office were the second form of communication used. Of the documented incidents, the 

majority were student-related issues followed by staff/teacher issues. The numbers 

indicated that concerns reported at the District Office decreased.  
 

 Translation Services (7.3), (7.4) 

Littleton ESD continued to translate various documents into Spanish and utilize digital postings that 

could be translated by end users. Handbooks, emergency notifications, and information sent home with 

students was typically sent in both English and Spanish. Many newsletters and announcements were 

posted on the website and could be easily translated into a variety of languages. 

 

 Interpretation Resources (7.3), (7.4) 

Additional equipment was maintained to facilitate the process of interpretation and additional staff 

members were identified to deepen the District’s partnership with Spanish-speaking parents. The 

process for storing and borrowing equipment needed for language translation was reviewed and 

published to increase availability and usage. Translation services were available through Language Line, 

a 24/7 service that has the ability to provide on-demand access in more than 240 languages via phone, 

video remote, and onsite. Messages sent out through the auto-dialer were also recorded and sent in 

both English and Spanish.  

 

 Olé (7.4) 

In 2018-2019, eight staff members attended Olé, a cultural experience in Queretaro, Mexico, to learn 

about the culture and language of the students served in LESD. Highlights of the learning experience 

included total language immersion with the host families, daily classes in Spanish, and culturally-

relevant tours. Participants returned with fresh insights for connecting with and meeting the educational 

needs of the children and families we serve.   
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 Additional Cultural Awareness Activities (7.4) 

Schools continued to promote understanding and respect for the differences among people from other 

countries or backgrounds by studying unique celebrations, traditions, and special foods from around 

the world. Diversity in LESD schools was also celebrated by recognizing the importance of different 

perspectives and activities that centered on civil rights. Kids at Hope activities were used to build 

relationships and make connections between older and younger students. 

 Additional Communication Support (7.5) 

To strategically promote the District, support board interactions in school events, and to have additional 

expertise for communications as it relates to the crisis management plan, the Governing Board began 

discussions of adding a Public Information Officer to the administrative team. Prior to this new position, 

a bank of communication templates was organized and protocols documented to support the timely 

release of information.   
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ADMINISTRATIVE ANALYSES 

The implementation team has interpreted this data to mean: 

Survey data reflected high levels of parent 

satisfaction with school front office 

communication and receptiveness and 

communication methods such as phone calls, 

notes, flyers, student folders, and student 

agendas. The District website, Facebook page, 

Twitter site, auto-dialer, and marquee use also 

continued to deepen the lines of communication.  

Constant Contact provided an option for families 

to get information via email while the mailer 

schedule expanded the reach of communication 

and supported strategic messaging. Use of 

interpreter equipment continued to provide 

needed support during District and site meetings 

and continued to encourage partnerships with 

non-English speaking parents.   

The positive response from both teachers and 

parents about the use of text messaging 

supported the expansion of Remind in all schools.  

While most employees effectively communicated 

with parents, a few community members 

expressed concerns about communication. In 

response, the District worked with individuals 

who had concerns and documented the issues.  

The decrease in concerns received in 2018-2019 

at the District Office may be attributed to factors 

such as the stability provided by returning 

administration, consistency of communication 

provided, and the collaborative relationships built 

over time. 

Submitted questions, concerns, or issues were 

addressed by the Administrative personnel 

closest to the specific level of the concern, thus 

lowering the number of unresolved issues 

escalating to the District level. The Director of 

School Leadership and the Director of School 

Support continued to monitor the dissemination 

of information regarding these topics. Attention 

was devoted to methods, strategies, and training 

to support effective communication in the 2018-

2019 school year and will continue to be an 

ongoing emphasis for the District. 

Sustained efforts to continually improve 

customer service within and throughout the 

district and community included specific training 

for site and District Administrators and Office 

staffs. The Communications Committee 

continued to explore effective methods of 

communication and to learn about generational 

differences in communication. 

Ongoing effort was placed on continuing timely 

communications with stakeholders using multiple 

strategies. These efforts will continue as the 

District strengthens relationships and builds trust 

as leaders in learning, caring, and growing.  
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                  Monitoring the 2018-2019 School Year 

Principle IV: Competent, Dedicated and Caring Staff 
 

GOAL IV. A.: CHAPTER 8 
 

The District attracts, develops and retains a highly qualified and competent staff.  

GENERAL INTERPRETATION 

The implementation team has interpreted this to mean the following strategies: 

 8.1 The District is highly regarded and 

retains effective employees. 

 Perceiver Data (Table) 

 Retention Rates (Chart) 

 Teacher Experience (Charts) 

 Recruiting Incentives (Chart) 

 Non-Renewals and Retirements (Chart) 

 Staffing Ratios 

 8.2 The District actively recruits highly 

competent, caring, and dedicated staff. 

 Percent of Highly Competent Teachers    

      (Table) 

 Overall Teacher Recruiting (Chart) 

 

 8.3 Incentives are provided for 

advancement through both performance 

and professional development. 

 Compensation and Professional Growth   

       (Table) 

 8.4 The District supports opportunities 

for professional growth and 

development. 

 School Improvement Plan 

 Littleton ESD Staff Development 

 8.5 Employees effectively and efficiently 

perform their job duties and 

responsibilities. 

 Educational Services Inc. (ESI) 

 Teacher Absence Rates (Chart) 

 Electronic Receipt of Contracts/Wage   

       Statements 

 Evaluations & Teacher Effectiveness 

Ratings (Chart) 

 Littleton Employee Advisory Partnership   

      (LEAP) 

 DigiCoach 
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ACTIVITIES and INPUT 

The implementation team has undertaken the following approaches: 

Teachers and staff attended weekly professional 

development sessions structured to address 

identified instructional needs. Twenty-one Keys to 

Highly Effective Teaching and Learning and Kids at 

Hope training were provided for District 

employees.  

Professional development, offered each 

Wednesday afternoon, was designed to deepen 

teacher instructional skill through sequential, 

targeted, and data-driven training. During these 

sessions, Teachers had opportunities to work at 

both their own schools and in cross-district 

teams. Teachers continued  to have common 

planning time to work in professional learning 

communities to plan instruction and delve deeper 

into using student data to inform instruction. 

Classroom walkthroughs continued and 

Administrators observed instruction more 

frequently, both formally and unannounced. 

Student growth was used as one measure for 

Teacher compensation through the Classroom 

Site Fund (301 Plan). The Danielson teacher 

evaluation observation model for Teaching and 

Evaluation continued to be the anchor used for 

the teacher evaluation process instrument. 

The District continued to support highly qualified 

requirements despite the transition from No 

Child Left Behind (NCLB) to Every Student 

Succeeds Act (ESSA). As the national teacher 

shortage continued, recruitment and retention 

remained a challenge. 
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DATA and OUTPUT MONITORING 

The implementation team has collected the following data: 

 Perceiver Data (8.1) 

Perceptions of various constituent groups such as teachers, parents, and students were collected as 

points of reference through the use of annual surveys. As there were no inter-rater reliabilities or 

standards for agreement, survey results were compared over school years and not between 

participant groups. Survey participants used the letter ‘A’ to indicate agreement and the letter ‘D’ to 

indicate disagreement with each factor. Not all respondents answered all questions; percentages 

reflect the responses received. 

Number of Responses: Teacher (196), Student (1934), and Parent (1688). 

 

Perceiver Data 

   Questions A  D 

TEACHERS 

Littleton School District is a highly regarded District 2017 

where staff members want to work.  2018 

 2019 

60.4% 

76.6% 

79.6% 

39.6% 

23.4% 

20.4% 

The District supports me as I pursue opportunities 2017 

for development and advancement. 2018 

 2019 

72.6% 

84.4% 

83.7% 

27.4% 

15.6% 

16.3% 

I look forward to coming to school every day. 2017 

 2018 

    2019 

85.9% 

93.7% 

90.8% 

14.2% 

6.3% 

9.2% 

PARENTS 

I feel satisfied with my child's teacher.  2017 

 2018 

      2019 

95.2% 

95.5% 

94.7% 

1.3% 

1.2% 

2.0% 

STUDENTS 

Adults in my school are kind and helpful. 2017 

 2018 

       2019 

87.1% 

89.8% 

88.4% 

12.9% 

10.2% 

11.6% 

 

For the third year, Teachers consistently expressed’ positive perceptions of the District. Over 

the course of time that this survey has been administered, agreement was at an all-time 

high of 80% that Littleton was a highly regarded place to work. Teachers continued to show 

a high level of agreement that they are supported and they look forward to coming to 

school. Parent responses continue to reflect satisfaction with their child’s teachers. The 

majority of students perceived that the adults in their school were kind and helpful.  
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 Teacher Retention Rates (8.1) 

Teacher retention continued to improve over previous years. The calendar change and compensation 

increases continued to be factors in stabilizing staff. As teacher shortages continued to rise on a national 

level, teacher retention remained a challenge. District recruitment efforts continued in both the fall and 

the spring to attract highly competent teachers for our increasing student population. When comparing 

retention rates using contracts returned versus not returned, LESD’s teacher-retention rate increased 

slightly over the previous year from 88% to 90%.  

 

 

 

District teacher retention rates reached 90% as the District entered the fifth year of the 

return to a modified calendar. 

  

Teacher Retention Rates 
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 Teacher Experience (8.1)  

Due to LESD’s continually growing student population additional teachers have been needed each year. 

In 2018-2019, the average number of years of teacher experience in LESD increased to six years, a little 

less than half of the state average This is not only important for the benefits that longevity brings in 

achieving District goals, it reinforces the district’s commitment to teachers building valuable 

relationships with students and the community. One strong indicator of student success (according to 

the National Survey of Student Engagement) is being connected to the right people. Teachers who 

remain in the school community continue to be ACES for our students. 

 

Teacher Experience Index 

 
Teacher experience in Littleton is approximately half of the State’s average but the gap continues to 

close. 
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Teacher Experience 1-3 Years 

 
There are a high number teachers in Littleton ESD that have three or fewer years of experience 

in teaching. The District has experienced a 20% drop in those numbers in the last five years. 

 

 Recruiting Incentives (8.1) 

In 2018-2019, the District continued to incentivize a referral system to encourage employees to bring 

other appropriately certified teachers to Littleton ESD. A moving incentive was added in FY17 to provide 

an incentive for teachers moving from out-of-state and assist with relocation expenses. The early 

signing incentive continued to include not only existing employees but also local candidates, within 

Arizona, who signed their contract within five business days. These incentives continue to be popular 

among staff and allow the District to effectively plan for staffing needs. 

 

Recruiting Incentives 2015-2019 

Finder's Fee FY15 FY16 FY17 FY18 FY19 

Recruiting Incentives 17 12 7 15 6 

Signing Incentive   

LESD Returning Employees 215 216 240 256 282 

Local Recruits* N/A N/A 30 38 30 

Moving Incentive* N/A N/A 26 28 36 

*new in FY17  
    

The signing incentive continues to be a popular incentive for employees. Last year, a higher 

number of teachers took advantage of the moving incentive to start their careers in Arizona.  
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 Teacher Non-Renewals and Retirements (8.1) 

Littleton ESD maintains high expectations for employees. Each year, the District has some attrition due 

to teachers who were not invited back or those who have devoted their lives to teaching and decided 

to enjoy retirement. During 2018-2019, there were two teacher retirees and five support staff retirees. 

 

 

There were two District teacher retirees in 2018-2019 and one non-renewal. 

 

 Staffing Ratios (8.1) 

Littleton ESD strives to keep class sizes low through target numbers established for grades K-8. 

Kindergarten through second grades strive for no more than 25, grades three through five aim for 26 

and grades six through eight work to stay at 27 or fewer. At any point in time, a class may be outside 

the target for a variety of reasons however; last year we maintained our targets with the exception of 

6th grade that averaged 28. This is a point of pride for recruiting and retaining teachers who experience 

class sizes with 30 or more. 

 Percent of Highly Competent Teachers (8.2) 

Highly qualified was a term used under NCLB, however, under ESSA, the United States Dept. of 

Education (USDOE) retired the term. In 2017-18 teachers were deemed qualified if they were 

appropriately certified. In previous years, a teacher might not be appropriately certified but still be 

considered Highly Qualified. Ninety-four percent of Littleton teachers were reported as appropriately 

certified, meaning the subjects that they taught were the subjects that they had licensure for. This is a 

slight increase to the positive over the previous year and 25% of teachers that had certification issues 

were due to lack of an SEI endorsement.  

 

Percentage of Appropriately Certified Teachers 

School Year Appropriately Certified 

2018-2019 93% 

2019-2020 94% 

 

  

School Year Non-Renewals Retirements 

2014-2015 3 0 

2015-2016 2 3 

2016-2017 0 12 

2017-2018 0 3 

2018-2019 1 2 

Teacher Non-Renewals and Retirements 
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 Overall Teacher Recruiting (8.2)  

Littleton ESD continued year-round recruitment in 2018-2019. Recruitment events included out-of-state 

fairs, university education events, local fairs such as the Great Arizona Teach-In, online recruiting, and a 

continued partnership with Teach for America (TFA). Last year Littleton ESD began a second decade of 

a partnership with TFA. Due to the decline in education enrollment at ASU, the partnership with the 

iTeach program was retired. The District continued to work with all Arizona universities through 

traditional programs. 

 

 

 

 

 

 

The teacher shortage continues to be a strong factor in out–of-state recruitment efforts.. 

Littleton ESD continues to have success with other recruitment methods.  

 Compensation for Professional Growth (8.3) 

All employee groups that successfully completed professional growth activities were given 

compensatory salary adjustments for their work to improve themselves professionally.  

 

Employees Compensated for Professional Growth 

Year Teachers Support Staff Administrators 

2014-2015 16 6 2 

2015-2016 13 1 4 

2016-2017 19 3 4 

2017-2018 48 1 3 

2018-2019 15 0 2 

Employees in all employment categories took advantage of the opportunity to increase 

their compensation through professional growth activities. Numbers returned to 

previous years’ averages in 2018-19 after record highs the previous year.  

 School Improvement Plans (8.4) 

Each campus, as well as the District, developed an improvement plan to set goals based on perceptions 

and needs identified through data analysis. To support these goals, staff development needs were 

addressed in professional development plans at both the school and district level. Wednesday early 

dismissal allowed staff valuable time to work on these goals.  

  

State/Programs 2015-16 2016-17 2017-18 2018-19 2019-20 

ASU/I-Teach 4 7 9 2 N/A 

TFA  11 10 12 13 13 

Out of State 18 18 29 28 36 

Totals 33 35 50 43 49 

 
Overall Teacher Recruiting 
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 Staff Development (8.4) 

Littleton ESD sponsored two full days of staff development in the fall and the spring. Sessions were 

advertised through My Learning Plan (MLP). All staff participated in sessions on a variety of diverse 

topics. MLP was used by all employees to register for sessions and the system allowed teachers to track 

professional growth hours for recertification. The feedback gathered through session evaluation surveys 

reflected positive staff perceptions about content, presentation, and instructional value.  

 

 Educational Services Inc. (ESI) (8.5) 

The district continued to use ESI for substitute teacher services. This allows the District to maintain 

control over who is substituting, but no longer has to track the ASRS’s Alternative Contribution Rate 

(ACR) or healthcare eligibility through the Affordable Care Act (ACA). 
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 Teacher Absences (8.5) 

Teacher absences affect student achievement and may be an indicator of job satisfaction. Teachers in 

Littleton ESD are aware of how absences affect both students and colleagues. Chronic teacher 

absenteeism is classified as a teacher with ten or more unexcused absences. Nationwide, 28% of 

teachers were chronically absent with 25% of Arizona’s teachers falling into this category. In 2018-19 

the Littleton ESD average was just 5.2 days per teacher. When comparing Littleton ESD data to the 

National peer data compiled by the Frontline Institute, District teachers are roughly absent two-thirds 

fewer days. National data indicates that teachers on average are absent 16.4 days from their classroom 

with professional development absences accounting for 22.5% of the days missed. Professional 

development absences for Littleton ESD teachers averaged just 7.3% for professional development. As 

part of the District Classroom Site Fund Plan, teachers are compensated for absences equal to or fewer 

than two days per semester. This is an attempt to compensate teachers for taking additional students 

due to uncovered classrooms. During the 2018-2019 school year, 57% of teachers earned the minimal 

absence stipend in the first semester and 33% earned it in the second semester. 

 

 

 

Littleton ESD teachers average roughly one-third the number of absences when compared 

to their national peers in the same size and geographic classification. This set of data 

includes professional, personal and sick days. 

 Electronic Contracts/Wage Statements (8.5) 

This was the fourth year that all employee groups received and signed contracts/wage statements 

electronically through iVisions. This process continued to facilitate more effective and efficient 

operations as the need to print, deliver, and return contracts through the interoffice mail system was 

eliminated.  

Average Number of Teacher Absences 
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 Evaluations & Teacher Effectiveness Ratings (8.5) 

In 2012-2013, the District revised the teacher evaluation process as a result of legislative action that 

required districts to use student achievement data as a component of the overall teacher performance 

rating. The rating scale was adjusted in FY16 due to the change from AIMS to AzMERIT and has been 

adjusted slightly over time due to a change in District assessments (Galileo to Illuminate). The District 

used student achievement data from both District (Illuminate) and State assessments (AzMERIT).  

 

 

 
There were more teachers in the highly effective area, and less in the developing categories 

as there was a continued focus on instructional improvement and fidelity to the new 

curriculum.  

 Littleton Employee Advisory Partnership (LEAP) (8.5) 

The Littleton Employee Advisory Partnership (LEAP) continued to examine human resource issues and 

gather feedback from a cross-section of employees on a variety of employment issues. Setting 

competitive and responsible compensation, benefits, and working conditions is important because 

Littleton ESD competes for employees with other school districts, government agencies, and the private 

marketplace. Compensation was compared internally for equity among employees for type of work 

performed and externally using market value of employees for type of work performed in surrounding 

districts. Committee members presented information and received feedback from their representative 

groups regarding focus schools, 301 changes, electronic contracts, benefits, teacher attendance, and 

substitute teacher shortages.  

  

Teacher Effectiveness Ratings 
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 DigiCoach (8.5) 

The implementation of DigiCoach was adapted to meet current needs of gathering instructional data 

as the procedures for walk/run throughs were adjusted and streamlined. Staff worked with the 

developers of the software to adapt the program to the needs of the District. Administrators continued 

to use it to complete observation scores based on the Danielson rubric. 
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ADMINISTRATIVE ANALYSES 

The implementation team has interpreted this data to mean: 

Creative efforts to attract and retain teachers and 

other staff continued in 2018-2019. Employee 

retention increased again in 2018-2019 over the 

previous year as retention rates reached 90%. 

Perceiver data reflected positive perceptions 

about the District. One point-of-pride for the 

District was that 80% of Teachers view Littleton 

ESD as a highly regarded place to work over the 

previous year showing the fifth year in increase of 

agreement. Parents continue to express 

satisfaction with their child’s teacher while 

students continued to agree that the adults in 

their school were helpful.   

On-going recruitment efforts for Teachers added 

additional responsibility to staff across the 

District, as multiple teams of Administrators 

traveled across the country to recruit out-of-state 

appropriately certified teachers. As efforts to 

attract new teachers grew, out-of-state 

acceptance rates continued to be high for the 

third consecutive year, which could be attributed 

to the continuation of the moving incentive.  

For the second year, The District continued a new 

measure for teacher qualification as the transition 

was completed from NCLB to ESSA. Teachers are 

no longer considered Highly Qualified but rather 

appropriately certified according to requirements 

monitored by the Arizona Department of 

Education (ADE). The District had 94% of teachers 

appropriately certified as the challenge to fill 

classrooms necessitated the use of long-term 

substitutes and emergency certified teachers. This 

was an increase of one percent over the previous 

year. Innovative ideas for attracting and retaining 

quality employees were on-going efforts as the 

District continued to reach out through social 

media and non-traditional recruitment strategies. 

Retention of employees, particularly Teachers, 

was again a priority for maximizing the quality of 

LESD educational programs. Efforts to encourage 

employee retention included understanding 

emotional intelligence and innovative methods to 

more effectively engage employees, which 

showed positive results. For the fourth year in a 

row, retention rates increased (90%). The number 

of teachers who reported that they look forward 

to coming to school every day increased, bringing 

the agreement level to the targeted 90% range. 

The District continued to collaborate with 

employees and provided opportunities for input 

as evidenced through LEAP. Work was done to 

ensure that employees effectively and efficiently 

performed their job duties and responsibilities as 

well as set goals to improve performance and 

skills. More teachers were categorized as ‘highly 

effective’ than in previous years, which aligns with 

student achievement gains. For the third 

consecutive year, teachers indicated that they 

looked forward to coming to work every day, this 

agreement remained in the 90% range. Teacher 

agreement regarding the question of having had 

more opportunities for advancement remained 

constant. The high agreement may be attributed 

to ongoing District attempts to provide a greater 

variety of differentiated professional 

development sessions, and the continued budget 

allocations for salary and wage adjustments.
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               Monitoring the 2018-2019 School Year 

Principle IV: Competent, Dedicated and Caring Staff 
 

GOAL IV. B.: CHAPTER 9 
 

Employees work in a collaborative manner to provide a quality educational 
experience for students. 
 

GENERAL INTERPRETATION 

The implementation team has interpreted this to mean the following strategies: 

 9.1 Teachers work together in professional 

learning communities/content and cross-

articulation teams to plan and deliver 

instruction. 

 Perceiver Data (Table) 

 9.2 Teachers use a variety of data to 

support student learning. 

 Perceiver Data (Table) 

 District Improvement Plan (DIP) 

 Faculty Advisory Committee (Chart) 
 

 9.3 Collaboration and consistency of 

instructional strategies are recognized 

and reinforced. 

 Instructional Rounds 
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ACTIVITIES and INPUT 

The implementation team has undertaken the following approaches: 

All schools provided the Professional Learning 

Community (PLC) structure producing engines of 

hope and achievement for students. The PLC 

model is built on three foundational pillars; 

ensuring that students learn, a culture of 

collaboration and a focus on results. Every 

professional engaged with colleagues in the 

ongoing exploration of four critical questions that 

drive the work of a professional learning 

community; What do we want each student to 

learn? How will we know when each student has 

learned it? How will we respond when a student 

experiences difficulty in learning? How will we 

accelerate and extend the learning for students 

who are proficient?   

 

Teachers participated in many District 

committees and leadership opportunities that 

fostered teacher empowerment and developed 

leadership skills. The Littleton Education 

Association (LEA) group met monthly with the 

Superintendent and other members of the 

executive team to discuss ongoing member 

issues. The District Office Team (DOT) met 

quarterly, while the Teacher/Staff Advisory Group 

(TAG) and the Parent Advisory Committee (PAC) 

met six times per year. Each campus had a Faculty 

Advisory Committee (FAC) to support dialogue 

and problem-solving between teachers and 

administrators. District schools developed a 

continuous school improvement plan through a 

needs-assessment process that included various 

stakeholder groups and analyses of student 

achievement data. Specific targeted goals were 

developed with strategies and action steps to 

support goal attainment. All of the District 

schools were Title I and required to submit their 

plans to the Arizona Department of Education 

(ADE) for review by the Educational Resources 

Directors. Specific feedback was given to each 

principal for plan refinements. Site improvement 

teams were comprised of stakeholders including 

teachers, support staff, and parents. District 

leaders modeled and encouraged 16 behaviors 

supporting the District’s five values (Trust, 

Respect, Integrity, Collaboration, and Dedication). 

These behaviors were developed through a 

cultural consensus-building process.  

 

In order to have consistent, high-quality delivery 

of instruction, the District’s Curriculum Action 

Team researched and selected the Gradual 

Release of Responsibility (GRR) instructional 

model to implement along with the instructional 

round method to enhance teachers’ pedagogical 

skills and develop a culture of collaboration. 

Training on the GRR model and instructional 

quality key performance indicators; learning 

environment/relationships, student/teacher 

interaction, establishing purpose, student 

cognition level and assessment.  continued in the 

2018–2019 school. Training was delivered 

through administrators and instructional coaches.  
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DATA and OUTPUT MONITORING 

The implementation team has collected the following data: 

 Perceiver Data (9.1), (9.2) 

Perceptions of various constituent groups such as teachers, parents, and students were collected as 

points of reference through the use of annual surveys. As there were no inter-rater reliabilities or 

standards for agreement, survey results were compared over school years and not between participant 

groups.  Survey participants used the letter ‘A’ to indicate agreement and the letter ‘D’ to indicate 

disagreement with each factor. Not all respondents answered all questions; percentages reflect the 

responses received. 

Number of Responses: Teacher (196), Student (1934), and Parent (1669). 

  

Perceiver Data 

                             Questions A D 

TEACHERS 

Our schools work together to discuss and resolve 2017 

issues and perceived obstacles to student 2018 

learning.  2019 

81.1% 

83.6% 

83.2% 

18.9% 

16.4% 

16.8% 

My opinions and input in school-wide decisions 2017 

are valued.  2018 

 2019 

66.0% 

75.0% 

77.0% 

34.0% 

25.0% 

23.0% 

PARENTS 

I feel my child's teacher is sensitive to cultural 2017 

and ethnic diversity.  2018 

 2019 

86.6% 

87.9% 

84.4% 

1.5% 

.80% 

1.9% 

STUDENTS 

My teacher works well with other teachers. 2017 

 2018 

  2019 

94.9% 

96.3% 

95.5% 

5.2% 

3.7% 

4.5% 

 

Teachers’ perceptions that their schools worked together to discuss and resolve issues and 

obstacles to student learning remained at a high percentage of 83. There was an increase 

of two percent in teachers who felt their opinions and input in school-wide decisions were 

valued and over three years an increase of 11%. Students continued to feel that their 

teachers worked well with other teachers, with 96% agreeing, which is a 13% increase from 

2016.     
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 Integrated Action Plan (IAP) (9.2) 

A committee of employees and stakeholders developed an Integrated Action Plan aligned with the 

Board’s guiding principles to support methods and strategies that increase student achievement.  The 

first step in the process is the Comprehensive Needs Assessment (CNA). Through this process, school 

leadership teams collaborated to conduct a rigorous self-assessment of 6 Principles for school 

improvement; effective leadership, effective teachers and instruction, effective organization of time, 

effective curriculum, climate and culture, and family and community engagement.  There are several 

indicators under each of the six principles that provided the school leadership team with a 

comprehensive analysis to help them determine areas of focus for the coming year.  

 

The second step in the process is the identification of a few focus areas and a root cause analysis 

identifying the fey factors for setting goals. After discussion among the leadership team and analysis of 

data, key indicators under specific Principles were selected as areas of focus and a root cause analysis 

process was conducted to determine foundational reasons that underlie specific areas of concern. A 

root cause analysis was conducted by using a process that challenges leadership teams to focus on the 

question, “why” as they considered factors that may influence specific challenges. The strategy is called 

“5 Whys” and encouraged the team to ask the question “why” until they are satisfied that they reached 

a point at which strategic actions can be taken to improve circumstances and address the identified 

area of focus.  

 

The third step in the process was the articulation of needs, goals, strategies, and action steps. Once a 

“root cause” was determined, the leadership team developed a need statement and articulated the 

desired outcome in a goal statement. Next, they developed evidence-based strategies and action steps 

to accomplish their goal.  Finally, the plan was communicated and vetted with the broader school staff 

and implementation of actions occurred with ongoing monitoring and evaluation of progress toward 

reaching the identified goal.   

 

 Faculty Advisory Committee Issues (9.2) 

Each campus had a Faculty Advisory Committee (FAC) to support dialogue and problem-solving 

between Teachers and Administrators. Below are the number of issues discussed at FAC meetings 

during 2018-2019.  
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A District aggregate total of 189 issues were discussed at Faculty Advisory Committee (FAC) 

meetings during 2018-2019. The number of issues discussed in FAC last year decreased 

from 2017-2018.   

 
 Instructional Rounds (9.3) 

Instructional rounds were conducted on all campuses in 2018-2019. The Office of School Leadership 

led the rounds with Principals, Assistant Principals, Deans, and Directors. Individual sites conducted 

instructional rounds with their leadership teams that included administrators, instructional coaches, and 

teacher leaders. Instructional rounds are one of the most valuable tools used by schools or districts to 

enhance teachers' pedagogical skills and develop a culture of collaboration. The goal of instructional 

rounds is to provide feedback to the teacher being observed and then compare their own instructional 

practices with those of the teachers they observe. The chief benefit of this approach is in the discussion 

that takes place among observing teachers following the observation as well as in subsequent self-

reflection.  Instructional rounds focused on these key instructional quality performance indicators: 

learning environment/relationships, student teacher/interaction, establishing purpose, student 

cognition level and assessment.   
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ADMINISTRATIVE ANALYSES 

The implementation team has interpreted this data to mean: 

Developing effective professional learning 

communities, an ongoing effort of all LESD 

schools in the 2018-2019 school year, focused on 

three foundational pillars. According to evidence-

based research, these pillars are: ensuring student 

learning, promoting a culture of collaboration, 

and focusing on results. As a result of the work, 

83% of teachers agreed that they collaborate to 

resolve issues and obstacles to student learning. 

In addition, the perceiver data reported 96% of 

students agreed that their teacher works well with 

other teachers.  These positive results may be 

attributed to factors such as grade level teachers 

sharing common planning time to discuss best 

practices, unpacking standards, using data to 

inform instruction. 

 

Faculty Advisory Committees (FAC) met at each 

site approximately once a month to problem 

solve and collaborate. FACs are conducted by 

teachers with principal support of the process and 

members.  

In 2018-2019 the Gradual Release of 

Responsibility (GRR) instructional model was 

implemented with the instructional round 

method to enhance teacher pedagogical skills 

and develop a culture of collaboration. Training 

on the GRR model and instructional quality key 

performance indicators; learning environment/ 

relationships, student teacher/interaction, 

establishing purpose, student cognition level and 

assessment.  continued in the 2018–2019 school. 

Training was done by administrators and 

instructional coaches.  

Throughout the training process, data was 

collected, administrators and coaches deepened 

their instructional expertise, and teachers 

received specific data-based feedback on how to 

improve daily practice. Teachers improved their 

efficacy by collaborating as a team to improve 

their craft of teaching. Next year, teachers will be 

conducting instructional rounds at their own sites 

and providing feedback to each other.  
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                  Monitoring the 2018-2019 School Year 

Principle V: A Meaningfully Involved Community 
 

GOAL V. A.: CHAPTER 10 
 

Schools actively include community resources and groups in the educational 
process. 

GENERAL INTERPRETATION 

The implementation team has interpreted this to mean the following strategies: 

 10.1 Community resources, including 

those of the District, are available and 

utilized. 

 Perceiver Data (Table) 

 District Facilities Use (Table) 

 Social Worker 

 Parent Liaison  

 District Art Fair 

 Honors Concerts 

 Digital Learning Day 

 

 10.2 Schools utilize community 

resources provided by other 

governmental agencies and 

organizations. 

 Partnership with Childhelp   

 Boys and Girls Club  

 Parent Liaison Support 

 

 Wellness Fair 

 SOUNDS Academy Partnership 

 St. Mary’s Food Bank Partnership 

 Targeted Partnerships between Focus   

       Schools and Local Businesses 

 Littleton Education Foundation 

 DonorsChoose.org  

 Superintendent Civic Engagement 

   
 10.3 Community members, including 

families, donate time to support school 

and District functions. 

 Perceiver Data (Table) 

 Local Business support 

 Vendor Contributions 

 Volunteer hours (Chart) 
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ACTIVITIES and INPUT 

The implementation team has undertaken the following approaches: 

District facilities provided a community resource 

for several agencies and organizations. HOAs, 

churches, sports programs and Maricopa Country 

Elections are a few examples of organizations 

who used library spaces, fields, conference rooms 

and cafeterias. In 2018-2019, some space at the 

District Office was repurposed so the Boys and 

Girls Club could move in.  

The District Social Workers and Parent Liaison 

continued to meet with groups and individuals 

throughout the community and made valuable 

connections between people in need and 

organizations throughout the year.  

Outside facilities in neighboring communities 

were utilized by the District for various functions 

such as the District Art Fair and the annual staff 

kickoff.  

Littleton ESD continued to seek partnerships vital 

to the student growth and success. 

The District celebrated partnerships and showed 

appreciation to volunteers and schools thanked 

those who volunteered throughout the year. Each 

month, a volunteer was recognized at the 

Governing Board Meeting.  

The District participated in family resource fairs. 

Staff members continued to bring local agencies 

and civic organizations together to connect 

families with the resources available in the 

community.   
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DATA and OUTPUT MONITORING 

The implementation team has collected the following data: 

 Perceiver Data (10.1), (10.2), (10.3) 

Perceptions of various constituent groups such as teachers, parents, and students were collected as 

points of reference through the use of annual surveys. As there were no inter-rater reliabilities or 

standards for agreement, survey results were compared over school years and not between participant 

groups.  Survey participants used the letter ‘A’ to indicate agreement and the letter ‘D’ to indicate 

disagreement with each factor. Not all respondents answered all questions; percentages reflect the 

responses received.  

Number of Responses: Teacher (196), Student (1,934), and Parent (1,682).  

Perceiver Data 

                                Questions A  D 

TEACHERS 

I know where to find information about community 2017 

resources and groups at my school. 2018 

 2019 

72.0% 

72.7% 

70.4% 

28.3% 

27.3% 

16.8% 

Parents overall are responsive to requests from 2017 

staff. 2018 

 2019 

74.5% 

70.3% 

71.4% 

25.5% 

29.7% 

28.6% 

PARENTS 

I feel there are many volunteer opportunities at my 2017 

child's school. 2018 

 2019 

83.9% 

87.4% 

82.0% 

1.4% 

1.5% 

1.9% 

 

2018-2019 results indicated that almost 70% of teachers know where to find information 

about community resources, which was a decrease from last year. Teachers reported a 

slight increase in agreement that parents are responsive to requests from staff. Responses 

from parents regarding volunteer opportunities showed a decrease.   
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 District Facilities Use (10.1) 

Requests for use of District facilities were tracked by the Maintenance Department. Procedures and 

guidelines were established for outside agencies to utilize meeting rooms, classrooms, and fields.  

 

District Facilities Use 

FISCAL YEAR ORGANIZATIONS REVENUE 

2014-2015 47 $217.84k 

2015-2016 12 $65.7K 

2016-2017 19 $44.8K 

2017-2018 22 $47.0K 

2018-2019 16 $36.6K 

 

In 2018-2019, there was a decrease in use of District facilities due to several factors; requests 
from fewer outside sports users, churches found a home location, and Child Help closed their 
programs at the end of May, 2019. This resulted in a revenue decrease of $10.4K for LESD.   

 Social Worker (10.1) 

In 2018-2019 the Governing Board approved hiring a third social worker. Social workers play a critical 

role in supporting students on each campus, including the Alternative to Suspension Program that was 

introduced. They also provide school based counseling, participate in IEP meetings, assist with crisis 

management, conduct threat assessments, and provide emotional support and resources to students, 

family members and staff. Their responsibilities include making phone calls and visiting homes, making 

referrals for food boxes, and connecting families with social services and shelter. District Social Workers 

also participated in the Avondale Family Resource Fair, the Mayor’s Interfaith Council, and the West 

Valley Human Services Alliance.  Throughout the year, demand for social worker services continued to 

increase. 

 

 Parent Liaison (10.1), (10.2) 

The Parent Liaison continued to collaborate with community organizations to provide opportunities for 

adult learners. Highlights this year included training in early literacy, child care classes, a series of classes 

that focused on positive family interactions for families with teens, promotion of the Avondale Library 

and connection with the VITA group which supports free tax preparation for qualifying families. Through 

the parent liaison, 520 student uniform pieces were distributed to 318 families in need. Additional 

highlights of the parent liaison work in the 2018-2019 school year included the Back to School uniform 

event at Grand Canyon Community College, the updated volunteer process and identification of many 

families selected to participate in holiday events.   
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 District Art Fair (10.1), (10.2), (10.3) 

The 13th Annual Student Art Exhibit was hosted at the Avondale Library and the community was 

encouraged to visit and enjoy the various displays.  During the school year, student art pieces were 

selected from all schools and grade levels.  At the exhibit, the District hosted as a highly attended formal 

reception during which the Superintendent and Governing Board Members congratulated the talented 

artists and spoke about the importance of the Arts. 

 

 

 

 

 

 

                    

 

 

 

 

 Performing Honors Concert (10.1), (10.2), (10.3) 

The Performing Honors Concert was hosted at the Fine Arts Academy.  Students from across the District 

came together to showcase their musical talent for a single performance.  

 

 Digital Learning Day (10.1) 

The District celebrated Digital Learning Day for the fifth time in 2018-2019. All seven schools 

participated by showcasing educational technology skills in the classroom. Visitors observed students 

using technology in a variety of ways to increase digital awareness and academic success.    

 

 Childhelp (10.2) 

Littleton ESD partnered with Childhelp for before and after school care and to support programs that 

help strengthen our families. Parents and children participated in afterschool trainings and students in 

grades 1-6 received child abuse prevention education during the school day through delivery of the 

Speak Up Be Safe curriculum. At the end of the 2018-2019 school year, Childhelp announced that they 

would no longer be providing services on our campuses.  
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 Boys and Girls Club (10.2) 

An agreement was reached between the Littleton ESD Governing Board and the Boys and Girls Club 

Board of Directors that provided services on the Underdown Learning Campus in October of 2018. 

Registration grew quickly and exceeded expectations as 200 students participated in after school 

programs. The club offered fun with a purpose, supported academic success and promoted healthy 

choices. At the close of the school year, discussions about providing before school program began.  

 

 

 

 

 

 

 

 

 

 Superintendent Civic Engagement (10.2) 

Littleton ESD’s Superintendent continued to advocate for public education in the West Valley and the 

state. He frequently attended community events and advocated for issues surrounding public 

education. Working alongside the chairs of Arizona’s House and Senate education committee provided 

regular contact with members of the legislative district in which Littleton families reside. He offered his 

perspective of implications of education policy and ballot initiatives.    

 

 Wellness Fair (10.2, 10.3) 

Over 40 vendor partners participated in the annual Staff Wellness Fair where employees interacted with 

vendors to learn more about sustaining a healthy lifestyle both personally and financially. On site vendor 

representatives talked with staff, shared product samples, and provided presentations and door prizes.   
 

 SOUNDS Academy Partnership (10.3) 

SOUNDS Academy is a non-profit music education program whose mission is to teach, mentor, and 

provide musical experiences and opportunities for underserved youth. SOUNDS works with individual 

students and schools to provide access to quality music education on string instruments. The Fine Arts 

Academy continued to breathe life into this partnership. Through this venture, students in third through 

sixth grade received violin or guitar training and students were exposed to assemblies with AZ Opera. 

 

 St. Mary’s Food Bank Partnership (10.2) 

Littleton ESD continued to support the local community through a partnership with St. Mary’s Food 

Bank. Leftover food from school cafeterias was picked up weekly, which helped ensure a variety of 

nutritious options for community members in need. The District had employees and community 

members participate in packaging the food and/or contributing to local food drives as part of our 

community outreach. 
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 Focus School Partnerships (10.2) 

As the concepts of focus schools and school choice evolved, leadership teams seized opportunities to 

create additional targeted partnerships to develop and support District programs. Support for Littleton 

ESD focus schools came from many organizations. Highlighted partnerships from the 2018-2019 school 

year included: Valley Youth Theater, Grand Canyon University, GM, University of Phoenix, ASU Robotics 

Engineering Club, St. Mary’s Food Bank, Estrella Mountain Community College, Franklin Covey, Musical 

Instrument Museum and SOUNDS Academy.  

 

 Littleton Education Foundation (10.2) 

The Littleton Education Foundation continued to support the schools by expanding opportunities in 

STEAM activities. Highlights of 2018-2019 included “Bowling like a Fool” fundraiser, increased presence 

in the social media arena, recognition for District Teachers-of-the-Year and expansion of teachers who 

were awarded a Westside Innovation Project and contributions to signature field trips. Students at all 

schools were given the opportunity to submit a short video explaining why they should be selected to 

receive a scholarship for the eighth grade Washington DC field trip and eight student scholarships were 

awarded.  

 
 

 DonorsChoose.org (10.3) 

Littleton ESD Teachers joined thousands of teachers across the United States by continuing to utilize 

DonorChoose.org to post requests for classroom materials or experiences.  

 

 Local Business Partnerships (10.3) 

District partnerships continued with local restaurants including Peter Piper Pizza, Chipotle, Starbucks, 

McDonald’s and Kneaders. These businesses either donated food or allowed Littleton ESD to host 

school family nights during which portions of the restaurant proceeds were donated back to the 

schools. Lowes, Home Depot, Duncan Farms and Hickmans were some of the other local businesses 

that supported our students. 

 

 Vendor Contributions (10.3) 

The District received many contributions from vendors with District contracts, such as                                

ADM Group, RyTAN Construction, Home Depot and Lowes. Many of the vendors supported District 

functions and employee recognition efforts. 
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 Volunteer Hours (10.3) 

Volunteer hours were tracked at each site to determine community involvement and engagement in 

school activities. These hours are valuable in determining how volunteers are impacting Littleton ESD 

as well as the role they play in the District’s success. 

 

 
 

There was a slight increase in hours tracked on volunteer logs. The District continued to 

track and report this information electronically. Effort went into forming new partnerships 

and showing gratitude for  volunteers each month by recognizing individuals at the 

monthly Governing Board Meetings.  
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ADMINISTRATIVE ANALYSES 

The implementation team has interpreted this data to mean: 

The District increased its presence in the 

community in 2018-2019.  Joint use of 

community facilities helped people appreciate 

the connection between schools and the 

community. Whether students were performing, 

or a homeowner’s association was using a 

meeting room, a valuable bond was formed 

through inviting people into District facilities. It is 

vital that students, staff, and stakeholders not 

only feel welcomed, but know that they are an 

important part of Littleton ESD.  

One way for the District to deepen the 

relationship with the community is to continue to 

provide information and contact appropriate 

community organizations for assistance as needs 

are identified. Littleton ESD tapped into the 

expertise of District social workers, the Welcome 

Center Staff, and nurses, but sometimes the 

District had to turn to specialty organizations to 

support families in crisis. Regional collaboration 

was a necessity and connecting with expert 

organizations was vital to the strength of our 

community. It is important to be purposeful 

about identifying and working with potential 

community partners.  

The increase in volunteer hours suggest that the 

District was more diligent about recording hours 

and calling on volunteers. Through a 

collaborative process, the volunteer process was 

updated, making it possible to process over 1600 

volunteer applications in an efficient manner. The 

change in process allowed school offices and 

teachers to easily access lists of approved parent 

volunteers, thus eliminating the need for 

additional verification. Highlighting volunteers at 

monthly LESD Board meetings not only served as 

a reminder to reach out to the volunteer 

community, but it also resulted in new community 

members stepping up to help our schools. This 

year Littleton ESD implemented checkpoints as a 

strategy to monitor the volunteer program and 

will continue to find ways to show gratitude to 

our volunteer community. Volunteers or visitors 

on campus provide valuable opportunities to 

share goals, highlight students, staff, programs, 

and gain support for the student-centered work 

and passion that is shown by educators 

throughout Littleton ESD.  

A proposal to increase opportunities for 

community involvement and engagement in 

school activities will continue to be important for 

maximizing operational efficiency to best serve 

the students and staff. An involved community 

will show greater support for education including, 

but not limited to Capital Bond and Override 

Elections as well as daily support for children and 

learning.
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Monitoring the 2018-2019 School Year 

Principle V: A Meaningfully Involved Community 
 

GOAL V. B.: CHAPTER 11 

District and schools actively promote programs and initiatives in the community. 

GENERAL INTERPRETATION 

The implementation team has interpreted this to mean the following strategies: 

 11.1 Schools and the District provide 

information and resources for the 

community using a variety of media. 

 Perceiver Data (Chart) 

 Mobile Apps 

 Recorded Digital Communications 

o Board Brief 

o Superintendent’s Podcast 

o Good News Update 

o Attendance Caller 

o Auto-dialer 

 Constant Contact/Remind 

 Web Content 

 

 11.2 Schools and the District provide 

opportunities for parents to receive and 

send information on current changes in 

education, community resources, and 

school issues. 

 Perceiver Data (Table) 

 Parent Ratings of School Quality (Table) 

 Survey Schedule 

 Community Stakeholder Meetings 

o Superintendent’s Parent Advisory 

Council 

o Communications Committee 

o School Choice Initiative 

o Coffee Talks 

 

 11.3 Community receives timely and 

consistent communication on District 

programs and initiatives (personal, print, 

telephone, web, or other media).  

 Perceiver Data (Table) 

 Video  
 Public Relations and Press Releases 

 

 11.4 Schools and the District nurture a 

strong sense of community, involvement, 

and collectiveness, to positively impact 

the community. 

 St. Mary’s Food Bank Collection  

 Community Events 

 United Way Drive 

 District Marketing/Branding/Logo Use 

 Additional Efforts 

o Volunteer Efforts 

o Schools Participate in 

Community Activities 
o School Choice 
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ACTIVITIES and INPUT 

The implementation team has undertaken the following approaches: 

Strategies were used throughout the year to 

foster two-way communication within and 

among the LESD community. District programs, 

school events, and information for families were 

continually developed and printed and/or posted.  

Since the District communicates across several 

generations, stakeholders were asked how they 

preferred to receive information and the resulting 

responses showed that information needs to be 

disseminated through a variety of media.  

The Communications Committee worked on 

creating materials to help tell the stories of LESD. 

Throughout the year, members worked on 

promotional materials and had discussions about 

events and activities happening in the schools. It 

was the goal of the District to disseminate 

accurate information and listen to what was 

happening in the community. The Parent 

Advisory group meetings and Coffee Talks were 

also designed to foster two-way communication 

that would strengthen school communities.  

The Executive Team added a standing agenda 

item for press release topics and each month 

pieces were released both internally and 

externally. Those press releases were saved and 

organized for future reference.  

District meetings were scheduled and advertised, 

students, staff and volunteers were highlighted, 

and committees met. Social media and surveys 

were at the forefront of efforts to engage, inform, 

or solicit feedback from stakeholders. Additional 

activities that supported the vision of Leaders in 

Caring took place across the District. 
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DATA and OUTPUT MONITORING 

The implementation team has collected the following data: 

 Perceiver Data 

Perceptions of various constituent groups such as teachers, parents, and students were collected as 

points of reference through the use of annual surveys. As there were no inter-rater reliabilities or 

standards for agreement, survey results were compared over school years and not between participant 

groups. Survey participants used the letter ‘A’ to indicate agreement and the letter ‘D’ to indicate 

disagreement with each factor. Not all respondents answered all questions; percentages reflect the 

responses received. 

Number of Responses: Teacher (196), Student (1,934), and Parent (1,660).  

Perceiver Data 

                                  Questions A D 

TEACHERS 

Staff is informed on programs and initiatives. 2017

 2018

 2019 

73.6% 

80.5% 

75.5% 

26.4% 

19.5% 

24.5% 

PARENTS 

The school informs families of programs and    2017 

initiatives.  2018

 2019 

89.7% 

92.5% 

90.9% 

2.8% 

2.0% 

2.7% 

STUDENTS 

Students hear about special activities happening at  2017 

school.    2018 

 2019 

87.2% 

89.0% 

89.0% 

12.8% 

11.0% 

11.0% 

Students are told about good things people in our  2017 

school are doing.    2018 

 2019 

76.0% 

79.0% 

78.6% 

24.1% 

21.0% 

21.4% 

Teacher and parent agreement decreased when asked whether they felt informed about 

school programs and initiatives. Student agreement remained about the same. 
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 Mobile Apps (11.1) 

The use of mobile apps increased as Administrators and parents downloaded District resources and 

tools to access information on the go. 

 

 Communications (11.1) 

The District continued the use of recorded digital web-video and audio communications. 

 The Superintendent’s Board Brief was posted on the District website each month to inform the 

community about the Governing Board’s regular meetings and District initiatives. A link to the 

Board Brief  was sent to all staff monthly to encourage readership and keep LESD staff informed.  

 The Superintendent’s Podcast was published monthly on the LESD website to share timely 

District information. Podcast content also included a review of the activities and 

accomplishments of the District staff and students.  

 The Good News Update was  published on the LESD website weekly, a link to the electronic file 

sent to all staff, and a copy shared with the Governing Board to recognize efforts of employees 

who positively impacted Littleton ESD students and community. Content was managed by the 

Superintendent’s Office.    

 Littleton Attendance Caller delivered important messages to District parents and  was 

maintained by the Office of School Support. This helped to verify student attendance 

procedures and activate the system to alert parents about unexcused students who were not 

in class. 

 Littleton’s Auto-dialer, managed by the Office of School Support, was used to send voice 

messages to District parents and employees. The service shared information about upcoming 

events or emergencies and allowed for efficient mass messaging and specific group messaging. 

 Constant Contact /Remind (11.1), (11.2), (11.3) 

Constant Contact use was expanded to disseminate information via email within minutes. In addition 

to surveys and school and District newsletters, this mode of communication became another avenue to 

share safety information with parents on fire and lock down drills. It was also used for school event 

reminders including picture day, curriculum night, and the District’s Coffee Talk. In addition to emails, 

all sites used Remind as a safe and efficient way to send text messages to groups or individuals. Parents 

and students were invited to opt in to receive information directly from teachers and principals.  
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 Website Content (11.1) 

Littleton ESD website was professionally audited in 2011-2012 and then  rebuilt in the 2012-2013 school 

year  and outsourced to School Webmasters. Best practices included authorizing and training personnel 

to maintain websites, including links to webpages and social media tools increase user  participation. 

Website content was continually developed to include details about District programs, school events, 

and information for families. School webpages, published by  Principals, were refreshed at least monthly 

to inform families of upcoming events, safety messages, and school information. Website dashboards 

included staff information and announcements. Newsletter text populated homepages on school sites, 

and the District homepage was used to promote both District and school initiatives. In 2018-2019, LESD 

increased efforts to review and update websites to accommodate accessibility for those with disabilities. 

 

 Parent Ratings (11.2) 

An Arizona State Statute required the collection of certain parent perceiver data to include on school 

report cards. Last year’s School Quality ratings came from Parent Perceiver data with 1,725 responses.  

Parent Ratings of School Quality 

Parents’ Letter Grades A-B C D-F 

Quality of Child’s Education                 2018 

                                                             2019 

84.5% 

84.3% 

13.2% 

13.0% 

2.3% 

2.7% 

Rating of Child’s School                       2018 

                                                             2019 

85.7% 

86.4% 

12.2% 

10.6% 

2.1% 

3.0% 

Rating of Littleton ESD                         2018 

                                                             2019 

82.5% 

84.3% 

15.2% 

13.2% 

2.3% 

2.4% 

Rating of All Public. Schools                2018 

                                                             2019 

71.9% 

70.3% 

24.5% 

25.5% 

3.7% 

4.1% 
 

86% of Littleton ESD parents gave District schools an A or B which was 16% higher than 

they rated all public schools. Slightly over 84% of the LESD parents rated the quality of their 

child’s education above average. The ratings appear to be consistent over time. According 

to the U. S. Department of Education, National Center for Education Statistics, only about 

57% of parents say they are satisfied with their public school.  
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 Survey Schedule (11.2), (11.4) 

A schedule for survey distribution was used to strategically obtain timely data and promote stakeholder 

participation. While the majority of staff surveys were completed online, parents were given options to 

participate electronically or on paper. 

 

 Community Stakeholder Meetings (11.2), (11.3) 

The District held numerous meetings throughout the year to improve communication and collaboration 

among community stakeholders:  

 

 Superintendent’s Parent Advisory Council (PAC) met quarterly and included the 

Superintendent, a Cabinet Member, and Parent Teacher Association (PTA) Officers from each 

school. An elected PAC President worked with the Superintendent to set agenda priorities and 

parents from across the District were welcome to attend the meetings. 

 The Communications Committee held four meetings in 2018-2019 to develop informed 

ambassadors for the District and make recommendations about marketing materials and 

updates to District and school websites. The agenda was managed by the Office of School 

Support. 

 The District kicked off the School Choice initiative by inviting families during National School 

Choice Week to register for a Littleton community school of choice. During the first evening 

opportunity, 36% of LESD families attended and declared school choice, and in the first two 

weeks, 82% had selected a school of choice; an increase from last year. 

 Coffee Talks were held quarterly at the Family Welcome Center to share information on a variety 

of topics such as free tax preparation for low income families, services offered at the Avondale 

Public Libraries, the importance of school attendance, early literacy classes, and current District 

initiatives.   

 Internal and External Communications (11.1), (11.3), (11.4) 

Internal and external communications were monitored through the use of mailers, personalized 

postcards, phone calls, banners, surveys, websites, text messaging, and the use of social media.  
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 Video (11.1), (11.3) 

In 2016-2017, a professional video was created in English and Spanish highlighting the District 

programs and initiatives and these videos remain posted on the District website. This video was updated 

in 2018-2019.  Groups at  individual schools developed videos to share and promote specific programs 

and assist families as they declared their School of Choice. School and departments were invited to 

submit videos promoting the annual theme and some school recorded morning announcements each 

day that were played internally and posted on social media.   

 

 St. Mary’s Food Bank (11.4) 

St. Mary’s Food Bank collected unused healthy food from schools twice a week and distributed it to 

families in the LESD community. 

 

 Community Involvement (11.4) 

Littleton ESD participated in a variety of events to support community efforts. Projects included Turkey 

Trots, holiday basket donations, Toys for Tots, and holiday family adoptions. District Office Staff 

organized a gift drive and arranged for the Fine Arts De Capo Choir to do a holiday concert at Avondale 

Senior Village and presents were distributed to residents in the community. The District partnered with 

the Avondale Library and the Phoenix Library to increase membership and access to library programs. 

LESD also partnered with the Avondale Police and Fire Departments on water safety efforts, internet 

safety and bicycle safety.  Partnerships with Desert Drug Dogs, Avondale Police Department, Phoenix 

police, BNSF Railroad, and the Maricopa County Sherriff’s Office allowed District facilities to be used for 

canine training.   

 United Way (11.4) 

Littleton ESD invited members of the United Way to solicit support from staff for programs that 

impacted the West Valley. Efforts were led by the Littleton Education Association; District employees 

could choose the Littleton Education Foundation as a recipient for donations.  
 

 Marketing (11.4) 

Marketing efforts continued throughout the 2018-2019 school year. The goal of the marketing and 

branding efforts was to establish the District as an employer of choice for staff and as schools of choice 

for family/student enrollment. These efforts were led by the Superintendent and the Office of School 

Support.  

 

 District Logo (11.4) 

The District logo was used consistently to promote brand recognition as both printed and digital pieces 

were strategically developed and organized. Graphic standards continued to be shared and the blue 

triangle was printed on  items and documents produced at and for the District.    

 

 Central Welcome Center (11.4) 

The District continued to increase its community presence with the Littleton ESD Family Welcome 

Center serving as a single point of contact for numerous services including enrollment, uniforms, family 

meetings, and social-services support. The Center opened in the spring of 2012 on the Littleton campus 

and was relocated to the District Office site in March of 2017. During 2018-2019, the Virginia Piper  
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grant helped the District to distribute 520 school uniforms to students; approximately a 63% increase 

in distribution from the last two years.  

 
 Fostering Community (11.4) 

In the 2018-2019 school year, the Littleton District expanded the opportunities for students and their 

families to participate in community holiday events. For the first time, LESD partnered with the H.E.M.P 

Foundation for Christmas with a Cause in which five families were able to “shop” for holiday gifts for all 

the people living in their household. The Westside Recreation group made it possible for 24 students 

and their families to participate in a children’s Christmas party.  In addition to providing before and 

after school child care, Childhelp arranged for over 100 families to participate in Winterfest. Prior to 

school starting in July, the back-to-school clothing drive partnership enabled many students to pick up 

uniforms and supplies free of charge. 

 School Choice (11.1), (11.2), (11.3), (11.4) 

School Choice removed neighborhood school boundaries and students and parents were invited to 

request registration at any of the seven LESD schools. Multiple forms of media were used to gather 

information and promote this initiative that changed the way students were placed in our schools. This 

choice engaged and empowered families to select opportunities for interest-based learning to support 

academic achievement. Throughout the 2018-2019 school year, processes and procedures related to 

School Choice were monitored and adjusted to promote efficiencies. 
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                                              ADMINISTRATIVE ANALYSES 

The implementation team has interpreted this data to mean: 

Time and effort continued to be devoted to 

promoting programs and initiatives. The District 

will continue to develop and expand 

communication efforts and use effective 

strategies that inform and engage the 

community, especially those partnerships that 

prove effective in supporting student learning or 

growing enrollment.  

Collaboration was not only valuable for Littleton 

ESD, but two-way communication was critical to 

the success of many initiatives. Leaders continued 

to monitor preferred communication methods of 

our stakeholders and utilized a variety of 

communication strategies. The District also 

acknowledged that every communication, 

regardless of format, needed to be thoughtfully 

planned. Resources were dedicated to marketing 

and promoting Littleton ESD to become being 

recognized as a District of choice for students and 

employer of choice by staff.  

The Communications Committee meetings were 

one method used to develop communication 

goals as this committee was responsible for many 

of the promotional materials and branding 

efforts.  

A variety of communication strategies were useful 

in promoting School Choice as evidenced by the 

number of families who quickly registered to 

select their school. It will be important to see the 

future effects of this initiative and to continue to 

communicate about and proceed with this, or any 

District initiative.  

Communicating election information must follow 

a specific set of rules, so  information needs to be 

carefully considered before sharing with the 

public. In 2018-2019, the District had one 

question on the ballot. 

The District recognizes that a strong sense of 

community is key to the success of schools and 

will continue participation in  activities that have 

a positive impact on the community. Scheduled 

committee meetings and the use of surveys will 

continue to solicit stakeholder feedback. 

Communication has a direct impact on 

stakeholders throughout the community and on 

the response to District surveys. For parents and 

other interested parties to rate schools, they must 

be equipped with pertinent and timely 

knowledge of District happenings. The District 

will continue efforts to maintain vital partnerships 

throughout the community.  
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                  Monitoring the 2018-2019 School Year 

Principle VI: A Highly Effective Organization 
 

GOAL VI. A.: CHAPTER 12 
 

Leadership and core values are modeled and monitored at all levels of the 
organization. 

GENERAL INTERPRETATION 

The implementation team has interpreted this to mean the following strategies: 

 12.1 School community members accept 

leadership roles and affirm leadership in 

others. 

 Administration Organization 

Participation  

 Collaboration Meetings 

 Leadership Retreats 

 12.2 Leadership at all levels is 

constructive in the dimensions of 

affiliation, humanistic-encouragement, 

achievement, and self-actualization 

styles. 

 Organizational Culture Inventory (OCI)   

 360 Degree Feedback 

 Annual Strategic Goals 

 12.3 Leadership at all levels is 

collaborative and professional to 

minimize passive or avoidant, and 

oppositional or aggressive styles.  

 Perceiver Data (Table) 

 Value Survey Data (Table) 

 Collaboration Meetings 

 Organizational Culture Inventory (OCI)   

 360 Degree Feedback (Chart) 

 12.4 Processes are in place that support 

addressing decisions constructively and 

collaboratively with open communication 

that promotes solutions. 

 Collaboration Meetings 

 Organizational Culture Inventory (OCI)  

 360 Degree Feedback (Chart)  

 Governing Board Self-Evaluation  

 

 12.5 Code of conduct and core value 

behaviors are monitored and discussed.  

 Perceiver Data (Table) 

 12.6 Evaluation and data systems are 

utilized to monitor core values. 

 Perceiver Data (Table) 

 Value Survey Data (Table) 
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ACTIVITIES and INPUT 

The implementation team has undertaken the following approaches: 

The work to deepen the expertise of Littleton’s 

ESD leaders continued with the senior leadership 

team with the Leadership Alignment 360 Degree 

review goals and working toward a positive 

impact on others in the organization. The 360 

Degree review included Senior Leadership, 

Principals, Directors, Assistant Principals and 

Coordinators. The Administrative team worked 

with Human Synergistic’s Life Styles Inventory to 

set personal leadership goals along the 12 style 

dimensions. The 16 core value behaviors and 10 

Code-of-Conduct guidelines, developed in 2010-

2011, continued to be part of the goal monitoring 

in 2018-2019. Leaders in Littleton ESD were 

members of educational organizations and 

attended various professional development 

sessions to continue their learning progression. 

The District held numerous meetings such as All 

Administrator, Littleton Employee Assistance 

Partnership Committee, and District Office Team 

throughout the year to improve communication, 

morale, collaboration, and to better coordinate 

work efforts. 2018-2019, the District was home to 

six focus schools: Country Place Leadership 

Academy, Fine Arts Academy, Tres Rios Service 

Academy, Estrella Vista STEM Academy, Quentin 

STEM Academy with a focus in Life/Health 

Sciences and Littleton STEM Academy with a 

focus on Computer Science.  

 

In the 2018-2019 school year, staff participated in 

an internal rating of agreement with the District 

value behaviors generated through the Cultural 

Consensus Building Process.     

The district created a group goal for the 

Administrator Growth System: I will encourage 

creative and innovative ways to solve problems 

by following the tenets of the Guiding Principles 

maintaining two-way communication with those 

impacted by the decision. The Administrators 

were divided into groups and tasked with writing 

a goal to decrease the green (passive/defensive 

styles) section of the circumplex and increase the 

blue (constructive styles).  Adding a common goal 

in alignment with our Littleton values and the 

Leadership Styles inventory increased the 

capacity for all stakeholders to set personal goals 

and impact others. 
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DATA and OUTPUT MONITORING 

The implementation team has collected the following data: 

 Perceiver Data (12.3), (12.5), (12.6) 

Perceptions of various constituent groups such as teachers, parents, and students were collected as 

points of reference through the use of annual surveys. As there were no inter-rater reliabilities or 

standards for agreement, survey results were compared over school years and not between participant 

groups. Survey participants used the letter ‘A’ to indicate agreement and the letter ‘D’ to indicate 

disagreement with each factor. Not all respondents answered all questions; percentages reflect the 

responses received. 

Number of Responses: Teacher (196), Student (1,934), and Parent (1,651).  

 

Perceiver Data 

                             Questions A D 

TEACHERS 

Adults in our school value working together 2017 

common goals.          2018 

 2019 

87.7% 

86.7% 

86.2% 

12.3% 

13.3% 

13.8% 

Leadership team in our school is focused on 2017 

growth and development.   2018 

 2019 

84.9% 

89.0% 

81.6% 

15.1% 

11.0% 

18.4% 

PARENTS 

The adults at my child’s school encourage us to 2017 

work together toward common goals.  2018 

 2019 

85.5% 

89.7% 

86.0% 

2.6% 

1.9% 

2.6% 

STUDENTS 

Adults in our school encourage us to work 2017 

together toward common goals. 2018 

                            2019 

90.5% 

92.0% 

92.0% 

9.50% 

8.00% 

8.00% 

 

Approximately 92% of LESD students agreed that adults in their schools encourage them 

to work together to reach common goals and 86% of parents agreed. Eighty-six percent of 

teachers agreed that adults in their school value working together towards common goals, 

a steady percentage over the last three years. Data expressing agreement by teachers that 

leadership teams at their schools focus on growth and development is at 82%. 
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 Values Survey Data (12.5), (12.6) 

Staff participated in an internal rating of agreement with the values generated through the Cultural 

Consensus Building Process. The leadership team revisits how consistently employees are 

demonstrating these values especially since many current staff members were not here during the 

Cultural Consensus Building Process. Revisiting the values is one strategy for reinforcing and 

communicating their importance to the staff.  

 

 

 

Average ratings were based on a 4.00-point scale: 4.00 was consistently, 3.00 was often, 2.00 

was occasionally, and 1.00 was rarely. The staff agreement of values data has been consistent 

for the four years represented on the chart. The mean data increase could be attributed to the 

feedback that staff provides to each other about the commitments to the values that they 

make and keep, and the focus on accountability of these values. The values survey will be 

provided during the 2019-2020 school year.   

 

 Administration Organization Participation (12.1) 

Members of the Administrative Team participated in organizations affiliated with education and 

development of youth. They are listed below:  

 Dr. Freeman was a member of the following professional organizations: Arizona School 

Administrators’ Association (ASA), Arizona School Boards Association (ASBA), Arizona Association 

of School Business Officials (AASBO), National School Boards Association (NSBA), American 

Association of School Administrators (AASA), Arizona Business & Education Coalition (ABEC), 

Arizona Association of Latino Administrators and Superintendents (AZALAS), Greater Phoenix 

Educational Management Council (GPEMC), WESTMARC (is a member and sits on the Board of 

Directors for the Education Committee), and Westside Impact.  

 Dr. Kelley was a member of ASA, AASA, Arizona Association of Personnel Administrators (AASPA), 

Arizona School Personnel Administrators Association (AASPA) and Arizona Association of School 

Business Officials (AASBO). 

 Mrs. Kinder was a member of the Government Finance Officers Association (GFOA), AASBO, GPEMC 

(also co-chaired), and Arizona School Computer User’s Support (ASCUS).  

 

Staff Agreement of Values 

VALUES 

(4 point) 

2011-2012 

Average 

2015-2016 

Average 

2016-2017 

Average 

2017-2018 

Average 

Trust 3.11 3.14 3.14 3.19 

Respect 3.12 3.23 3.24 3.26 

Integrity 2.99 3.05 3.00 3.10 

Collaboration 3.02 3.14 3.15 3.19 

Dedication 3.15 3.25 3.24 3.33 
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 Mrs. Chyzy was a member of the Littleton Foundation Board, ASA, and Arizona School Public 

Relations Association (ASPRA).  

 Ms. VandeWater was a member of the Greater Phoenix Educational Management Council (GPEMC), 

the Association for Supervision and Curriculum Development (ASCD), AASA, ASA, and National 

Association of Elementary School Principals (NAESP). 

 Mr. Fisher was a member of AASBO. 

 All principals were members of ASA and NAESP.  

 Dr. Cagle coordinated the Arizona Leader in Me Principals group and was a member of National 

Council of Teachers of Mathematics (NCTM) and National Council of Supervisors of Mathematics 

(NCSM). 

 Mr. Verrill was a member of International Society for Technology in Education (ISTE), Arizona 

Technology in Education Association (AzTEA), and Computer Science Teachers’ Association (CSTA). 

 Mr. Atuahene participated in the National Institute for School Leadership (NISL) and was a member 

of the Arizona STEM Community of Practice 

 Mrs. Musil was a member of GPEMC, ASA, ASCD, Westside Impact and served as the 

Secretary/Treasurer for the Educational Resources Division of ASA.  Mrs. Musial was also selected 

to serve on the state’s English Learner Advisory Committee. 

 Ms. Kauffmann was a member of ASA, ASAA, ASCD, the Council for Exceptional Children (CEC), 

Outgoing President for Special Education Administrators of Arizona (SEAA), Treasurer for Arizona 

Council for Administrators of Special Education (AzCASE). 

 Mrs. Gibson was a member of the Art School Network (ASN) and ASCD.  

 Mrs. Morin was a member of AASBO and Arizona School Personnel Association Administrators 

(ASPAA). 

 Ms. Murphy was a member of AASBO. 

 Mrs. Fisher was a member of AASBO and Arizona School Personnel Association Administrators 

(ASPAA). 

 Ms. Malone was an Avondale Council Member. 

 Mr. Raeder was a member of the Littleton Foundation Board.  
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 All members of the Administrative Team wrote goals as part of the Administrative Growth System 

(AGS). Each goal corresponded to one of the indicators in the evaluation system and was tracked 

throughout the year. Administrators developed measures or artifacts to demonstrate improvement 

in constructive dimensions and reductions in passive, defensive, avoidant, oppositional, or 

aggressive styles. (12.3)  

 Collaboration Meetings (12.1), (12.3), (12.4) 

The District held numerous meetings throughout the year to improve communication, morale, 

collaboration, and to better coordinate work efforts.  

 Superintendent’s Teacher/Staff Advisory Group (TAG) provided opportunities for Teachers and 

Support Staff from each site to ask questions directly to the District leaders about what was or 

wasn’t happening in the District or at schools. The agenda was managed by the Superintendent 

and the Executive Director of School Leadership attended the meetings. Leadership issues were 

brought to the forefront in the types of concerns that emerged in these discussions. The meetings 

allowed two-way flow of information across the organizational chart without middle layers filtering 

the feedback.  

 All Administrator Team (ALL ADMIN) met monthly and included Administrators from across the 

District. The meeting was facilitated by a planning team, consisting of the Superintendent, an 

Executive Team member, Assistant Principal, a Principal, two Directors, and a Coordinator. The main 

focus was to develop leaders at all levels, and address district-level issues and procedures that 

related to both operational and educational administrators. In 2018-2019 the All Admin meetings 

were split to All Admin and Hybrid. The Hybrid Admin meetings started whole group and then split 

into perspective hybrid groups to zero in on things that are common to leadership development 

but unique to their job functions. The hybrid groups were Operational Staff, Teaching and Learning 

and Exceptional Services Staff, Principals and Assistant Principals and Executive Team Members.  

 District Office Team (DOT) met quarterly and included all staff from District Office Departments. 

The agenda was managed by the Executive Team. The purpose was to share information about 

what was happening in the District and the focus was on District office-level support teams and 

current or related events.  

 Executive Team (E-Team) met weekly and included the Superintendent, Chiefs, and Executive 

Directors and the meeting agenda was managed by the Board Secretary. The purpose was to 

implement Board directives, analyze data, create long-range plans, and manage issues related to 

District operations and programs.  

 Littleton Education Association (LEA) met monthly and included the Superintendent, two members 

of the Executive Team and LEA Officers and the meeting agenda was managed by the LEA President. 

The purpose was to discuss issues related to working conditions for instructional and support staff. 
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 Leadership Retreats (12.1) 

During the July All Administrator Leadership Retreat a report on student achievement for the 2017-

2018 school year was presented. The team engaged in collaborative conversation and analysis of 

student achievement data through Illuminate and AZMERIT as well as perceiver data. The 

Superintendent’s Top District Goals for 2018-2019 were shared with the group and members identified 

ways to monitor progress throughout the year. The group also engaged in learning around the Seven 

Gears of the Future Ready Framework. The group identified Littleton ESD’s areas of strength as well as 

growth opportunities. The group continued to engage in leadership development using resources from 

The Pacific Institute on How Culture Works. The retreat ended with a conversation centered on 

expectations and goals for the 2018-2019 school year. 

 

In 2018 the Governing Board participated in a retreat with the Executive Team and the Governing Board 

Secretary to provide an opportunity for this group to continue to build a foundation for developing our 

people, improving performance and enriching our culture. For the first time the Governing Board 

members each engaged in completing their own culture assessment to have the opportunity to see the 

thinking and behavioral styles that are driving the performance of people and groups within our 

organization, as well as the organization itself.  The assessment was utilized for Board members own 

personal growth according to the 12 behaviors within the three general clusters of constructive, 

aggressive/defensive and passive/defensive styles.  

 Organizational Culture Inventory (OCI) (12.2), (12.3), (12.4) 

In 2016-2017, the Organizational Culture Inventory (OCI) was administered and will be administered 

again in the Fall of 2019. An additional layer of leadership was added to the survey to understand 

obstacles for continuous growth in Littleton ESD. OCI was used to measure an ideal culture in terms of 

the behaviors that should be expected of leaders. OCI reported that Littleton ESD is above average in 

the areas of leader role clarity, quality of service, and employee satisfaction, and below average in leader 

role conflict as compared to other organizations.  

In 2016 the District surpassed the 90th percentile in the constructive styles which shows improvement 

from prior years and the affiliative behaviors increased above the 75th percentile. The differences or 

gaps between the current and ideal culture helped to identify action steps for our long-term 

effectiveness. A gap was discovered between the expectations of senior and junior leadership. This 

resulted in discrepancies between our ‘current’ and ideal culture in the constructive cluster, specifically 

in the self-actualizing and affiliative behaviors. Action steps were suggested such as developing 

Assistant Principals and Deans into their full leadership role and developing leaders and managers in 

organizational philosophy of leadership necessary for a constructive culture. 

 In 2018-2019 the leadership team worked on creating a remedy for the passive/defensive data and 

disengagement through collaboration with Principals and Assistant Principals addressing barriers to 

and enablers of agility, adaptability and innovation. Together Principals and Assistant Principals 

evaluated the impact of change efforts using the culture survey to measure progress and identify what’s 

working and what’s not.  
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 360 Degree Feedback (12.2), (12.3) (12.4) 

Members of the Administrative Team participated in 360 Degree feedback from reports in 2009, 2012, 

and 2016. Each circumplex was analyzed by the relative amount of blue (constructive), green (passive 

defensive), and red (aggressive defensive) characteristics. The 360 Degree feedback requires an 

extensive amount of time to complete for staff which makes it expensive both in cost and time. In 

addition, there needs to be a significant amount of time between administrations for the data to be 

sensitive to change. 360 Degree surveys were not done in 2017-2018. The next survey is scheduled for 

the Fall of 2019 and the data is carried forward in the Monitoring Report to make sense of the new data 

added in a future year.  

The Human Synergistics International Circumplex diagrams on the next page provided a way to “see,” 

measure, and change the thinking and behavior of the Littleton ESD Leadership Team, since the 

inception of the Governing Board’s Goals Monitoring began. The goal of the Leadership Team was to 

have its influence at the top of the circumplex where employee satisfaction needs were being met, and 

security needs were not being threatened. Higher percentiles on the right side of the circumplex showed 

that the leadership team continued to be people-oriented. 

2009 Impact on All Others 

Achievement, Self-actualizing, and Humanistic-encouraging were all about the 75th percentile, which 

was good and Affiliative was close to the 75th percentile. Perfectionistic and Conventional were above 

the 50th percentile, which would be a concern except that the organization had numerous compliance 

responsibilities and was working to improve performance standards. 

 

2012 Impact on All Others 

Achievement, Self-actualizing, Humanistic-encouraging, and Affiliative were all about the 75th percentile, 

which was good. Achievement, Humanistic-encouraging were approaching the 90th percentile which 

was improving. Perfectionistic and Conventional continued to be near the 50th percentile as the 

organization had numerous compliance responsibilities, and was working to improve performance 

standards. 
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2016 Impact on All Others 

Humanistic-encouraging and Affiliative both exceeded the 90th percentile, which was excellent. 

Achievement and Self-actualizing were approaching the 90th percentile, which was improving. 

Perfectionistic, Competitive, and Oppositional dropped significantly as the organization came to terms 

with higher expectations. Dependency dropped somewhat and Conventional continued to be near the 

50th percentile as the organization had numerous compliance responsibilities. 

 

 

  
 

*In the Fall of 2019 an Organizational Culture Inventory (OCI) will be administered.  

 

 Annual Strategic Goals (12.2) 

Each year the Governing Board establishes three goals for the superintendent’s leadership team to 

focus upon in the next fiscal year. In 2017 the Board developed goals for the 2018-19 school year to 

increase the average achievement in AzMERIT ELA, the average achievement in AzMERIT MA, and the 

average agreement in teacher survey matrix for professional development satisfaction. 

 The Goal for FY2019 for AzMERIT ELA was to increase the average proficiency percentage to 32.5 

percent. The Average increased from 28.0 to 32.7 so the goal was achieved. 

The calculation was based on the three-year average gap (+/-5%) developed by Member Nielson.  

 The Goal for FY2019 for AzMERIT ELA was to increase the average proficiency percentage to 27.0 

percent. The Average increased from 24.0 to 25.7 so the goal was not achieved. 

The calculation was based on the three-year average gap (+/-5%) developed by Member Nielson.  

 The Goal for professional development was to show a ten percent increase from a 2018 teacher 

survey baseline average of 58.8 percent agreement (Range 48.1-72.2). The 2019 average increased 

to an average of 70.2 percent agreement (Range 59.7-87.6) so the goal was achieved. 

The calculation was based on three-item teacher agreement from teacher surveys with the 

following related stems: 

o The District supports me as I pursue opportunities for development and advancement. 

o The District Wednesday PD meets my professional needs. 

o The (District’s School) Site PD meets my professional needs. 
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When the Governing Board met in 2018 they did not revise the three goals for the 2019-20 school 

year. 

 

 Governing Board Self-Evaluation (12.4) 

In 2018 the Governing Board made a decision at their Governing Board Retreat to engage in self-

evaluation using an on-line self-evaluation tool provided by the Arizona School Board Association 

(ASBA). Annual self-evaluation allowed the Governing Board an opportunity to assess how well they 

exhibited the characteristics of an effective board and where they may have had opportunities to 

improve. The self-evaluation tool assessed the board’s performance in five pillars of board service; 

conduct and ethics, vision, structure, accountability and advocacy. Reports were provided to the 

Governing Board in order for them to pinpoint specific areas of opportunity for growth and 

improvement within each pillar.  
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ADMINISTRATIVE ANALYSES 

The implementation team has interpreted this data to mean: 

The development of District’s leadership using 

Human Synergistics Leadership Development 

curriculum has been an ongoing focus of the 

District since 2007. District leadership continued 

to work last year on growing a constructive 

culture to improve school culture and student 

achievement. The perceiver data indicated these 

efforts led towards a positive change. Eighty-six 

percent of teachers agreed that adults in their 

school valued working together towards 

common goals. In addition, 82% of teachers 

agreed that the leadership teams in their schools 

were focused on growth and development. These 

high percentages may be due to the addition of 

teachers on school leadership teams where the 

focus is personal and professional growth and the 

increased collaboration within teams.  Finally, 

86% of parents agreed that the adults at their 

children’s schools encouraged them to work 

together towards common goals. Consistent 

posting of content, language and social goals in 

all classrooms in Littleton ESD may have 

contributed to this increase as well as student 

data binders where students are taking ownership 

of their own learning and monitoring their 

performance. 

 

The Staff Agreement on Values survey was 

conducted in 2017-2018 and will be conducted 

again in 2019-2020. The agreement of values in 

every category of trust, respect, integrity, 

collaboration and dedication increased from the 

previous year. Our strongest behavior was people 

demonstrating high expectations for students, 

community, and staff, and speaking in a 

professional and courteous tone. Opportunities 

for growth were in giving feedback to others 

about the commitments they make and accepting 

responsibility for words and actions. During All 

Administrator Team meetings in 2018-2019, 

reflections on our values and the behaviors that 

define them were conducted consistently. In turn, 

department and school sites conducted these 

same reflections with their staff.  In addition, we  

began all meetings with affirmations.  In 2018 - 

2019 the leadership teams worked on increasing 

constructive behaviors by creating a remedy for 

the passive/defensive/aggressive data. Principals 

worked with Assistant Principals to encourage the 

attainment of organizational goals through 

people development, promotion of teamwork 

and synergy, and enhancing individual, group, 

and organizational adaptability and effectiveness.  

   

The Leadership Alignment 360 Degree review 

process which examined leadership dimensions 

and their impact on others, was conducted in 

2015-2016. The District management team saw a 

significant increase in Humanistic-Encouraging 

and Affiliative behaviors from 2009 to 2016. In 

2009, Humanistic-Encouraging was at the 75th 

percentile, while Affiliative was approaching the 

75th percentile in 2009. In 2016, both Humanistic-

Encouraging and Affiliative exceeded the 90th 

percentile. In addition, the management team 

saw a significant decrease in Perfectionistic, 

Competitive, and Oppositional behaviors. In 

2015-2016, the management team worked 

diligently on improving leadership effectiveness 

through focusing on constructive behaviors 

during all administration and leadership 

meetings. The District management team 

discussed the results of the Leadership Alignment 

review and created action steps in order to 

improve. In 2018-2019, senior leadership all had 

the same goal for self-actualizing through 

positive story telling (referring) and sharing the 

“golden why”.  
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In 2016-2017, the Organizational Culture 

Inventory (OCI) was administered to 32 District 

leaders. Assistant Principals, Coordinators, and 

Supervisors were added to the survey for the first 

time in 2016-2017. OCI reported that Littleton 

ESD is above average in the areas of leader role 

clarity, quality of service, and employee 

satisfaction; and below average in leader role 

conflict as compared to other organizations.  A 

gap was found between what senior and junior 

leadership expects of its leaders. This results in 

discrepancies between our ‘current’ and ideal 

culture in the constructive cluster. Action steps 

were suggested, such as developing Assistant 

Principals and Deans into their full leadership role 

and developing leaders and managers in 

organizational philosophy of leadership 

necessary for a constructive culture. The 

Administrative team worked with Human 

Synergistic’s Life Styles Inventory to set personal 

leadership goals along the 12 style dimensions. 

The 16 core value behaviors and 10 Code-of-

Conduct guidelines, developed in 2010-2011, 

continued to be part of the goal monitoring in 

2018-2019. 

 

The expansion of OCI/LSI data collection to larger 

numbers of staff have opened up new 

opportunities to develop leadership at deeper 

levels. The OCI will be administered in the Fall of 

2019 and will provide an opportunity for the 

district to see the ideal culture, levers for change, 

operating culture and outcomes using 4 years of 

OCI data. This should positively impact both 

school climate and achievement in the coming 

years.
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                  Monitoring the 2018-2019 School Year 

Principle VI: A Highly Effective Organization 
 

GOAL VI. B.: CHAPTER 13 
 

The District effectively aligns people and programs to match the needs and 

resources of our growing organization. 
 

GENERAL INTERPRETATION 

The implementation team has established the following strategies: 

 13.1 District communicates the vision and 

goals to all stakeholders. 

 Littleton ESD Organizational Chart 

 

 13.2 Student enrollment is monitored for 

efficient facilities management. 

 Historical Enrollment and Membership 

(Chart) 

 Central Enrollment  

 

 13.3 Student programs are aligned to 

student needs. 

 Perceiver Data  

 Bus Usage (Table)  

 Extracurricular Tax Credit Revenues 

(Table) 

 1:1 Property Management Chart  

 The National School Lunch Program 

(Table) 

 Summer Feeding Program 

 Southwest Food Excellence  Initiatives 

 

 13.4 Staff programs are aligned to staff 

needs and District resources. 

 Perceiver Data  

 iVisions  

 Professional Staff Development 

 Time Clock Plus  

 Payroll 

 My Learning Plan (MLP) 

 Energy Management Plan (Chart)  

 Preventative Maintenance (PM) (Chart) 

 School Dude  

 Custodial Supply Expenditure (Table) 

 Waste Management Expenses (Chart) 

 

 13.5 District Integrated Action Plan and 

School Integrated Action Plans align with 

District goals and resources.  

 School Plans  

 District Plan 
 

 13.6 Budgets are established and 

managed to effectively support 

instructional goals. 

 Bond Revenue/Expenditure (Table) 

 Future School Sites 

 Teacher Salary Increase 

 Percent of Total Expenditures (Chart) 

 Classroom Spending  

 Budget Balance Carry-Forward Levy 

Funds (Table) 

 Capital Override 

 Regular Education Expenses by Function 

(Chart) 

 Revenue by Year (Chart) 

 Summary of Audits and Finding 

 Special Education Expenses (Chart) 

 Historical Tax Rates (Chart)  
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ACTIVITIES and INPUT 

The implementation team has undertaken the following approaches: 

The District provided ongoing development and 

program examination to directly impact the 

effectiveness of aligning people and programs 

with needs and resources. School planning 

continued in the 2018-2019 school year to 

accomplish high levels of alignment through 

implementing and enhancing innovative 

programs such as school focus and school choice, 

continuing the student device 1:1 program and 

continuing to offer staff and families multiple 

options for obtaining various types of 

information. The Littleton ESD website continued 

to be effective for in providing family-friendly 

tools for access to school resources, National 

School Lunch Program information, and 

Employee paycheck and benefits access. The 

District continued to prioritize the ongoing 

development of a robust crisis-management plan 

that expanded onsite interactions with police, fire, 

and drug dog screenings. Perceiver Data showed 

the District’s efforts have resulted in a high 

increase of agreement from teaching staff that 

they have the tools and resources needed to 

perform the work of educating students. The 

District’s budget management continued to 

closely monitor and adjust due to current year 

funding. The high level management of revenues 

from multiple sources and extensive monitoring 

of expenditures ensured the prioritized and 

effective support of instruction. The support of 

voters allowed the district to plan for future 

student growth. Program development   aligned 

with student needs was informed by  student-

activity funding source data and monitoring 

student participation in activities such as field 

trips, band, and athletics. Well-attended 

programs for Littleton ESD students included 

Breakfast in the Classroom, and a summer 

Breakfast/Lunch/Dinner program. Staff 

Development activities and staff meetings 

throughout the year supported the continuation 

and ongoing success of focus schools and 

continued the fluid communication of the District 

vision and goals. The staff online portal, Intranet, 

provided up-to-date communication between 

and among departments and an organized area 

for staff support materials. The Benefits 

Department continued to improve the employee 

benefits online system, that provided efficient, 

accurate, and easy to navigate information for 

employees.
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DATA and OUTPUT MONITORING 

The implementation team has collected the following data: 

Perceiver Data (13.3) Perceptions of various constituent groups such as teachers, parents, and students 

were collected as points of reference through the use of annual surveys. As there were no inter-rater 

reliabilities or standards for agreement, survey results were compared over school years and not 

between participant groups.  Survey participants used the letter ‘A’ to indicate agreement and the letter 

‘D’ to indicate disagreement with each factor.  Not all respondents answered all questions; percentages 

reflect the responses received. 

Number of Responses: Teacher (196), Student (1,934), and Parent (1,664)  
 

Perceiver Data 

                                      Questions A D 

TEACHERS 
I have adequate materials and resources to 2017 
perform my job.  2018 
    2019 

60.4% 
69.5% 
85.7% 

39.6% 
30.5% 
14.3% 

PARENTS 
I feel that my child's school is effectively 2017 
managed.  2018 
           2019 

88.5% 
91.1% 
89.0% 

3.1% 
2.0% 
2.8% 

 

Almost 86% of Littleton ESD teachers reported having adequate materials and resources to 

perform their jobs. This was a 23% increase from the previous year and a significant increase 

from the 60% reported in 2016-2017. Parent approval of school management continued to  

maintain a range of 88.5% to 91% over the last three years.  
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 Littleton ESD Organizational Chart (13.1) 

In 2016, the Governing Board adopted an organizational hierarchy that allows for effective lines of 

communication through a linear structure.  

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Guiding Principles: Every Student a Learner; Safe and Orderly Environment; Families as Partners; Competent,  
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Communication of the District’s Vision and Goals is reflected in the organizational 

hierarchy. The District continued to review and analyze the hierarchy and did not find a 

need to submit changes in 2018-2019. 

Dedicated and Caring Staff; A Meaningfully Involved Community; and A Highly Effective Organization 
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 Historical Enrollment and Membership (13.2) 

Student enrollment was tracked and monitored for budgeting purposes and to promote efficient facility 

management. This data is also used to determine staffing needs and resources at each school site.  

Increases and decreases in student enrollment were documented for each school day. 

 

 

 
 

District enrollment in 2017-2018 was at an all-time high of over 6000 students. Growth 

continued during 2018-2019 with a total head count reaching over 6200 students by the 

end of the school year. Average Daily Membership (ADM) increased by 1% and Weighted 

ADM had an increase of 1.3%.   

Enrollment and membership continued to be the primary drivers in the budget management of the 

District. While both numbers relate to each other, they are different and are used in different ways for 

decision-making. Enrollment was a day-by-day static look at the activity of student withdrawals and 

entries used to identify real-time trends in student enrollment activity. These trends were monitored 

and featured in the Enrollment Chart. The information is also used to determine class sizes and staffing 

needs. 

Average Daily Membership (ADM) is a statute-based calculation used by the Arizona Department of 

Education (ADE) School Finance for many purposes including setting District annual budgets. Prior to 

2016-2017, the calculation determined an average student count that used the previous year’s 

enrollment data. The calculation looked only at the first 100 days of school to create ADM for each 

enrolled student. In 2016-2017, the state changed all Districts to current year funding formulas. In the 

three years of current enrollment, Littleton ESD, through foresight and strong budget management, 

was able to transition to current year funding with expected results.   

Littleton ESD Enrollment 
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 Central Enrollment (13.2) 

As a division of the Information Technology (IT) Department, Central Enrollment (CE) continued to 

efficiently process new student enrollments. The concept of centralizing the enrollment process 

required utilizing highly trained specialists to enter data for submission to the State, thus increasing 

efficiency and accuracy. This process was validated by the low level of audit findings in the Student 

Attendance portion of the Littleton ESD annual audit. The office also provided a high level of customer 

service and welcome information for new families at the District Office. 

 
 

 Bus Usage (13.3)  
Data gathered on bus miles driven provided interpretation and planning for future District 

transportation needs. This information helped to develop an efficient transportation system and 

provided the data required for annual audits.  

 

1 Calculation for the average number of students was computed by using an 

average of students from AM and PM routes for eight days in a month. 
 

Bus routes increased from 55 routes in 2017-2018 to 63 routes in 2018-2019 in response 

to School Choice and District increased eligible bus riders. The number of field trip miles 

increased more than 2,005 miles over the previous year. The total number of miles driven 

and the average number of students served by District busses also increased primarily due 

School Year
Number of 

Routes

Field Trip 

Miles

Number of 

Bus Miles

Average 

Number of 

Students
1

2014-2015 51 7,160 223,310 1,561

2015-2016 52 4,355 203,374 1,476

2016-2017 54 9,122 275,968 1,758

2017-2018 55 10,014 256,603 1,905

2018-2019 63 12,019 264,319 1,955

Bus Usage
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to School Choice and student growth factors. Bus miles driven were used in the 

transportation funding formula based on parameters from the State of Arizona Department 

of Education. 

In addition to transporting students to and from school, the  Littleton ESD  Transportation Department 

provided support for extracurricular student activities including Soars, tutoring, sports, field trips, Read 

Better be Better, Childhelp, and preschool. As route changes were made to the transportation program 

in response to School Choice, adjustments were made to successfully serve the students and meet bell 

schedule requirements. Continued use of Zonar, a GPS solution program, allowed for effective route 

planning as well as a student tracking system for bus riders. Efficient management of the different 

bussing programs such as SPED routing, McKinney Vento, athletics, after school activities and field trips, 

allowed the Department to meet the transportation needs of all students. These efficiencies were 

accomplished with the use of 15 general education buses and seven lift gate buses for special education 

needs.  The final routing solution resulted in an increase of 7,716 bus miles driven over the year prior.    

 Extracurricular Tax Credit Revenues (13.3) 
Tax credit revenues are tracked and reported by contribution type. Parents and other contributors 

helped to support extracurricular activities such as field trips, after-school sports, clubs, and band.  and 

received credits against their Arizona state tax liabilities.  

Extracurricular Tax Credit Revenues 

Year 
Most-

Need 

Enrichment/

Character 

Counts 
Fine Arts  Athletics  Total 

$ Per 

Pupil 

2014-2015 $7,785 $6,648 $2,618 $16,888 $33,939 $6.47 
2015-2016 $9,137 $10,169 $2,464 $17,536 $39,306 $7.61 
2016-2017 $12,496 $11,915 $2,128 $21,969 $48,508 $9.04 

2017-2018 $11,716 $19,134 $2,535 $9,452 $42,837 $7.65 

2018-2019 $9,136 $13,129 $3,225 $21,355 $46,845 $8.28 

 

The 2018-2019 dollars-per-pupil rate was based on 100th day average daily membership 

(ADM) of 5,660 students. Both total donations and the dollar contribution per student 

increased from the previous year.  
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 1:1 Property Management Chart (13.3) 

The number of students who were issued devices in 2018-2019 remained about the same as the 

previous year. Students at five campuses were issued Chromebooks and two campuses issued a 

Windows device.  

 

 

Reported incidents of damage increased In 2018-2019 from 561 to 820.  This may be due 

to the fidelity of device monitoring and an increase in the number of students with devices.   

Through the Capital Override, Littleton ESD was able to support the continued 1:1 technology initiative. 

The initiative aligned student programs to student needs through technology. Littleton ESD’s 1:1 

program began with one set of laptop devices in 2011. During the 2018-2019 school year, the program  

encompassed 171 classrooms with laptops issued to all third through eighth graders across the District.  

  

1:1 Property Management 
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 The National School Lunch Program (13.3) 

The National School Lunch Program is a federally assisted meal program that provides nutritionally 

balanced, low-cost or free lunches to children in the District. During the 2018-2019 school year, free, 

reduced, and paid student lunches were tracked for reporting, budgeting, and reimbursable purposes. 

Food services were contracted through Southwest Food Excellence (SFE) and managed through the 

Littleton ESD Food Services Department. Breakfast in the Classroom (BIC) was offered at all campuses. 

 
 

Even with a steady percent of Free and Reduced student eligibility, an increase in the number 

of meals served was seen in every category of meal service.  Breakfast meals served increased 

by 5.25% and lunches served increased by 7.55% over the 2017-18 school year.  It is important 

to note that year 2014-15 was a 200- day year and meals were served for 20 more days than 

the other years in the table. 

 

 Summer Feeding Program (13.3) 

The Food Service Department continued the Summer Feeding Program and offered breakfast and lunch 

at Quentin Elementary School and at the District Bistro. The program was also able to offer supper at 

Littleton Elementary School for the fourth year in a row. Total Summer Feeding Program meal numbers 

were:  Breakfast: 4,553 and Lunch/Supper: 6,348, for a total of almost 11,000 free meals served to 

children during the summer break. 

 Southwest Foodservice Excellence Initiatives (13.3) 

Southwest Foodservice Excellence (SFE) provided more than just standard meals for Littleton ESD 

students and continued to utilize the services of a District Chef position that was originated in 2014. 

The District Chef assisted with recipe creation, batch cooking, line display, and sanitation needs. SFE 

taught a “Roving Chef Cooking Class” at all sites on many Fridays of the school year, teaching more 

than 30 classes throughout the year. SFE continued to provide a Nutrition Information website where 

nurses, parents, and staff were able to quickly view carbohydrate counts, calories, and allergens for each 

school site menu. The interactive link was maintained on the Littleton ESD Food Services website. The 
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Food Service Department continued three initiatives introduced in the  2016-2017 school year that 

continued through the 2018-2019 school year. The programs were designed to support nutrition 

initiatives. Southwest Foodservice Excellence Televisions (SFE TV) were maintained at all school site 

cafeterias, school-site offices, the District Bistro, and the District reception areas. The program provided 

nutrition education and information for students, parents, and staff and showcased nutrition activities 

within the District and community. The second program, a Garden Initiative, was supported at each 

school site and at the District Bistro. The gardens brought “Farmer’s Market” items directly from 

student-involved gardens to cafeteria serving-line items and students had many opportunities to taste 

the items they grew. The Nutrition Department also added a new team member to carry out the goals 

of an isometrics initiative. The get fit initiative brought together the ideas of eating a well-balanced diet, 

and getting adequate amounts of exercise to lead a happy and healthy lifestyle. 

 

 iVisions (13.4) 

Through the iVisions portal, employees were able to view their personal information, tax withholdings, 

leave-balance information, contract/wage agreement, and obtain copies of pay stubs and W2’s.  iVisions 

allows employees to update or make changes to personal information, tax withholding forms, and 

receive/accept contracts or wage agreements in an online portal.  Employees were also able to complete 

their benefits enrollment online, view all insurance benefit elections, and the cost of those benefits.             

Benefit online open enrollment was held in the spring for all benefited employees to re-enroll for their 

insurance benefits for the new fiscal year. The 100% enrollment participation by all employees gave 

them the opportunity to view current benefits and make any necessary additions or changes online.  

The Benefits Department sent out several informational memos via email, and all benefit information 

was posted electronically in the iVisions employee portal. Employees were also given the opportunity 

to learn more about the various insurance benefits through two informational vendor benefit fairs held, 

and benefit assistance meetings providing computer online assistance at all sites and departments. The 

iVisions portal, available anytime from anywhere, gave valuable information to District employees and 

allowed them to manage their own information. 
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 Professional Staff Development (13.4) 

Professional staff development was aligned to the specific needs of students and staff. With the 

continued implementation of focus academies, schools provided research-based, best practice    

professional development opportunities tailored to the specific foci. District-level professional 

development offered eight Professional Growth Pathway days in addition to the established District 

Content professional development (PD) sessions. Content PD focused on Arizona Mathematics 

Standards and the newly adopted GoMath! resources. During Professional Growth Pathway sessions, 

teachers and administrators selected an educational topic that would deepen their professional 

expertise. Sessions offered included: Google Classroom 1.0, Gradual Release of Responsibility, Behavior 

Support Programing, Bridging the Gap, Arts Integration, National Boards, Illuminate the Data, Guiding 

Reading Groups, and All Champions Soar Through Their First Year of Teaching. An electronically 

administered session evaluation was used to obtain participant feedback from all sessions. Teachers 

expressed high levels of agreement on all evaluation indicators, validating the content and presentation 

of the sessions. 

 
 Time Clock Plus (13.4) 

The Payroll Department continued to keep employees informed and trained by attending site staff 

meetings throughout the year to provide information on Time Clock Plus and the employee portal. 

These meetings allow the District to communicate any changes and provide assistance on how to use 

the available resources.  All classified support employees were required to sign an agreement stating 

their understanding of the responsibility and the expectations of working scheduled hours, leave 

request, and overtime.  

Members of the Payroll Department attended all monthly secretary meetings to provide guidance and 

information related to Time Clock Plus issues, payroll concerns and benefits enrollments. Payroll 

continues to be accessible to all sites and departments for any individual training, or refresher courses 

needed to make the Time Clock Plus process as efficient as possible. 

 Payroll (13.4) 
The Payroll department is responsible for the biweekly payment of wages to approximately 600 District 

employees. The department also ensures the District’s compliance with federal and state wage laws, 

Arizona State Retirement contributions, payroll tax laws and monthly and quarterly reporting 

requirements. 

 

 My Learning Plan (MLP) (13.4) 

All Littleton ESD staff members continued to utilize My Learning Plan (MLP) as an online tool to manage 

in-District and out-of-District trainings. MLP allowed staff to register for professional development 

sessions and offered a multi-year transcript for trainings attended. The system allowed the District to 

offer and track a variety of professional development sessions that provided differentiation 

opportunities for staff throughout the year. MLP was used to track the completion of yearly training 

modules. Examples of modules offered through MLP were: Sexual Harassment, Seclusion and Restraint, 

Conflict of Interest, and Free and Appropriate Education (FAPE).  Employees logged into the system, 

watched videos, and took short assessments to demonstrate their understanding of the content. 
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 Energy Management Plan (13.4) 

The District maintained Kilowatt Per Hour (KWH) usage to track on-going energy efficiency initiatives 

and manage facilities usage. This information allowed the District to maintain efficient operation levels 

through an on-going focus on energy management.  

 

 

 

 

The District KWH usage had a significant decrease in 2018-2019. The marked decrease is 

being credited to the new energy management project that began in the spring of 2018 

and was completed in the late summer.    

The continuing Energy Management System included all sites, and utility reports were tracked on a monthly 

basis. The system continued to maintain efficient operation levels through on-going system upgrades and 

planning for increased and decreased usage levels. 

In December of 2017, the Governing Board entered into an Energy Savings Contract to increase energy 

performance in the district. The project was the result of an energy audit and contractual guarantee of a 

reduction in energy costs and maintenance costs.  The energy conservation measures that were a part of 

the project included interior and exterior lighting upgrades through LED bulbs and fixtures, HVAC upgrades, 

and utility data management. The 2018-2019 decrease of over 450,000 KWH is a result of the LED Lighting 

and HVAC system upgrades.  

  

Energy Management Plan 

2018-2019 
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 Preventative Maintenance (PM) (13.4) 

Preventative Maintenance (PM) procedures were reviewed, completed, and tracked through the PM 

Task Checklist identified as a baseline for Littleton ESD’s Comprehensive PM Program.  The program 

includes seven primary inspection areas: Roofing, HVAC, Plumbing, Electrical, Surfaces, Special Systems, 

and Special Equipment. The School Facilities Board provided a more effective  way to record these tasks 

for fiscal year 18-19.  

 
 

 School Dude (13.4) 

The School Dude Work Order Program was utilized to manage activities, materials, and work time for 

maintenance employees. Staff received orders electronically through hand-held devices to ensure 

timely responses to facilities and maintenance requests. Work orders in the system are also tracked to 

determine the amount of time for completion. In 2018-2019, the Maintenance Department completed 

5,442 work orders. Approximately 80% of those were finished within 30 days or less. 

 

 Custodial Supply Expenditure (13.4) 

The District continued to track the cost of custodial supplies and monitored those expenses by site to 

ensure equity and efficiency. The table shows the lowest and the highest school site costs. All school 

sites and District Office custodial supply expenditures were used in the average cost calculation. 

 

 

 

 

 

 

     The total costs for custodial supplies increased in 2018-2019 due to the increase in student growth. 

 

Roofing HVAC Plumbing Electrical Surfaces
Special 

Systems

Special 

Equipment

Country Place 100% 75% 75% 100% 75% 100% 75%

Collier 100% 100% 100% 75% 75% 100% 100%

Estrella Vista 100% 100% 100% 100% 100% 100% 100%

Fine Arts 100% 100% 75% 100% 100% 100% 75%

Tres Rio 100% 75% 50% 75% 100% 100% 0%

Quentin 100% 100% 100% 75% 100% 100% 100%

Littleton 100% 100% 100% 100% 100% 100% 75%

ULC 100% 100% 25% 75% 25% 100% 75%

Preventative Maintenance

Custodial Supply Expenditures 

School Year Lowest Highest Average Total 

2014-2015 $9,640 $11,592 $9,767 $68,372 

2015-2016 $8,027 $11,736 $9,402 $65,814 

2016-2017 $7,622 $10,630 $8,669 $69,357 

2017-2018 $7388 $12,886 $9,243 $73,944 

2018-2019 $7,719 $14,870 $11,295 $77,668 
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 Waste Management Expenses (13.4) 

The District continued to utilize Republic Services for waste management and recorded the costs for 

scheduled and non-scheduled pick-ups. Expenses are tracked to ensure efficient and timely pickups 

and to decrease non-scheduled pickups. 

 

 

 

 
 

There was a 2.5% increase in basic eight-yard and four-yard waste pickups. The overall 

total for 2018-2019 increased slightly due to costs associated with added student 

enrollment.  This chart shows the total cost expended for waste management as well as 

the cost per pupil.  The trends are remaining parallel. 

 Integrated Action Plans (13.5) 
Integrated Action Plans (IAPs) are developed at both the school and district levels. School sites 

developed IAPs aligned with the needs and foci of their schools as part of a continuous improvement 

process. Each school conducted a Comprehensive Needs Assessment (CNA) focused on the following 

six principles: 

 

Principle 1: Effective Leadership 

Principle 2: Effective Teachers and Instruction 

Principle 3: Effective Organization of Time 

Principle 4: Effective Curriculum 

Principle 5: Conditions, Climate and Culture 

Principle 6: Family and Community Engagement 

 

Upon completion of the CNA, the school’s leadership team analyzed the data to identify areas of 

strategic focus for the school year. Staff collaborated on multiple levels to develop school site IAPs 

Waste Management Expenses 
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that met identified needs that were also aligned with District goals. Each school’s IAP described the 

necessary strategies and resource needs of the school to meet the goals and needs identified during 

the process. Strategies included identifying materials, personnel, professional development, parent 

involvement activities, and other supports. The schools utilized the Integrated Action Plan to determine 

the use of Title I funds.  

 

The District plan detailed the resource needs and determined the use of Title I funds at a District level. 

The District Integrated Action Plan was created by focusing on the goals and needs of the District, 

utilizing a variety of data sources in support of all schools. The District plan was developed through a 

collaborative process that included departments at the District Office, parents, and staff from school 

sites.  

 

 School Plans (13.5) 
Schools engaged in the following process to address the unique needs of each site.  

 

Comprehensive Needs Assessment (CNA) 

• School leadership teams collaborated to conduct a rigorous self-assessment of 6 Principles 

for school improvement.  

• There are several indicators under each of the six principles to provide the school leadership 

team with a comprehensive analysis to help determine areas of focus for the coming year. 

 

Identification of focus areas and root cause analysis 

• Following a discussion and analysis of data, key indicators under specific Principles are 

selected as areas of focus and a root cause analysis process is conducted to determine 

foundational reasons underlying specific areas of concern. The analysis uses a process that 

challenges leadership teams to focus on the question, “why” as they consider factors that 

may influence specific challenges. The strategy, called “5 Whys”, encourages the team to 

ask the question “why” until they are satisfied that they have reached a point at which 

strategic actions can be taken to improve circumstances and address the identified area of 

focus.  

 

Articulation of needs, goals, strategies, and action steps 

• Once a “root cause” has been determined, the leadership team develops a need statement 

and articulates the desired outcome in a goal statement.  

• They then develop evidence-based strategies and action steps to accomplish their goal.  

• The plan is communicated and vetted with the broader school staff and implementation of 

actions occurs with ongoing monitoring and evaluation of progress toward reaching the 

identified goal.   

• Monitoring and evaluation of progress toward reaching a goal can be accomplished in a 

variety of ways depending on the identified need and can include both qualitative and/or 

quantitative measures (i.e., instructional rounds, classroom walkthroughs, student and staff 

surveys, student achievement data, etc.). 
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 District Plans (13.5) 

Upon completion of school plans, the District Office leadership team engaged in a similar process in 

which they evaluated the  individual school plans, examined relevant data, and engaged in reflective 

analysis of needs. This process led to the development of district areas of focus in support of school 

needs and goals.  

In addition to district-wide focus areas, targeted analysis was also conducted regarding outcomes for 

English language learners and students requiring special education services. Targeted Support 

Intervention areas were determined for each of these groups to enhance the overall district plan. Below 

is a summary of the 2018-2019 areas of focus for the Littleton Elementary School District:  

 

District-wide focus areas Targeted Support & Intervention 

for English language learners 

Principle 1.6: Our leadership commits to 

recruiting effective teachers who meet the 

state’s criteria for being appropriately 

certified to teach diverse learners.  

 

Principle 2.3: Based on all available 

student data, teachers intentionally plan 

instruction that supports every student in 

meeting rigorous goals including 

differentiated instruction and Universal 

Design for Learning. 

 

Principle 2.3: Based on all available 

student data, teachers intentionally plan 

instruction that supports every student in 

meeting rigorous goals including 

differentiated instruction and Universal 

Design for Learning. 

 

Principle 2.6: Our teachers and 

appropriate other staff participate in 

ongoing, appropriate professional 

learning opportunities.  

Targeted Support & Intervention 

for special education 

 

Principle 4.4: Our written curricula 

accommodates the needs of all learners.  

 

Principle 2.3: Based on all available 

student data, teachers intentionally plan 

instruction that supports every student in 

meeting rigorous goals including 

differentiated instruction and Universal 

Design for Learning. 
Principle 6.1: Our school creates and 

maintains positive collaborative 

partnerships among families, 

communities, and school to support 

student learning. 
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 Bond Revenue/Expenditures (13.6) 

Bonds have historically been sold to fund school construction, building and land improvements, and 

student transportation needs. The table below shows the historical revenue and expenditure of Bonds.  

Bond Revenue/Expenditures 

Fiscal Year Sold Premium Available Expended FY Balance 

2014-2015 $11,860,000  $20,400  $11,896,002  $240,391  $11,655,611  

2015-2016 $0 $0 $11,655,611 $10,825,325 $830,286 

2016-2017 $2,390,000 $0 $3,220,286 $867,683 $2,352,603 

2017-2018 $3,750,000 $0 $6,102,603 $2,390,347 $3,712,256 

2018-2019 $2,000,000 $0 $5,712,256 $1,780,079 $3,932,177 
 

Bonds sold in FY2016-2017; FY2017-2018; and FY2018-2019 were sold as a Private Placement 

rather than in an open market. 

The Governing Board called for and passed a Bond Election on November 7, 2017 requesting that voters 

approve funding for the construction of a new school, acquisition of land, general facility and grounds 

improvements, and the purchase of two school busses. The election passed with over 61% approval.  

The projects were designed to address the future increase of student enrollment growth, ease crowding 

in schools, and ensure the health and safety of students. The initial phase or sale of bonds was to secure 

future sites for school campuses for the District. The first sale was sold through a Private Placement.   

 Future School Sites (13.6) 

The November 7, 2017 Bond Election requested the voters’ approval to construct a new school and 

acquire land for future school sites.  By working with a land broker and developers, the district began 

negotiations for the acquisition of future school sites.  The developer of the Lankin Ranch area 

expressed a desire to have a future elementary school site within the development of approximately 

3500 homes.  A School Site Donation Agreement was executed and an application to the School 

Facilities Board (SFB) was submitted for approval.  The agreement was for a 21- acre future school site 

within the Alamar Master Planned Community. The SFB determined that the district met all the 

requirements for acceptance of the donation and was given the approval to proceed with the transfer 

of ownership.  The SFB approval of the donation made the District eligible for a 20% donation factor to 

be paid by SFB to the District upon the start of construction of the new school.  The SFB funds to be 

paid to the District will be $620,000 once construction of the new campus in the Alamar subdivision 

begins. 

 

Other sites were reviewed and discussed with the Governing Board as possibilities of future sites. Factors 

that were taken into consideration included the proximity or distance to current school sites, current or 

planned developments with the same square mile and beyond as well as the interest of the land owner 

to work with the district.  In April of 2019, the District negotiated and closed escrow on a future school 

site of 16 acres on the Southwest Corner of Miami Avenue and 111th Avenue.    
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 Teacher Salary Increase (13.6) 

In the Arizona legislative session of 2017, House Bill 2537 was enacted to include an allocation for each 

school district and charter school to increase the salary of each teacher returning to teach at an Arizona 

school district or charter school for the 2017-2018 school year would receive 1.06% raise. The allocation 

was to be in addition to other salary increases that a teacher would have received. The moneys provided 

to the district were not included in the base level support, but rather as a base support adjustment and 

therefore not a permanent increase. With the statewide teacher walkout called ‘Red for Ed’, the governor 

responded with a plan to raise teacher salaries by 20% by 2020.  

 

The Governor’s plan included the 1% raise in the Fiscal year 2018 and added an expectation of 9% in 

Fiscal year 2019; 5% in Fiscal year 2020; and 5% in Fiscal year 2021 for a total of 20%. The state took the 

amounts that districts around the state reported for the 1.06% that was the Teacher pay increase 

calculated for 2018 and extrapolated that amount to equate to a 10% increase.  That amount was then 

divided by the total weighted ADM of the State to determine the amount of $210.50 that was added to 

the base level. That base level increase was paid to all district on their weighted ADM.  It is important 

to point out that the original 1.06% was restricted as to which teachers would receive those funds.  In 

addition, there were categories of teachers who did not qualify under the state’s definition of ‘teacher’.  

Littleton ESD chose to use the definition of Teacher as specified by the 301 Plan and those positions 

that qualify for payment from the Classroom Site Fund.  

 

Teacher and staff raises for the 2018-2019 Fiscal Year were approved by the Board at a May 23, 2018 

Special Board meeting. Employee group approved wage increases included 10% for certified 

employees, classified employees received 7.5% and administrative employees received 5%. 
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Percent of Total Expenditures 

 Percent of Total Expenditures (13.6) 

The chart shows per pupil expenditures by operational area and a review of total expenditures over the 

last five years in: Classroom Dollars, Student Support, Instruction Support, Administration, Plant 

Operations, Food Service and Transportation as reported by the AZ Auditor General. 

 

 
 

A five-year review of spending per pupil showed classroom dollars maintained an average of 53% 

of total spending.  Student support expenditures increased by 1% from 2016-2017 to the 2017-

2018 school year. All other categories decreased by approximately ½% with the exception of 

Transportation that maintained 3% of all spending. 

 

 Classroom Spending (13.6) 

The AZ Auditor General reports that Littleton ESD spent a greater percent of dollars in the classroom 

than our peer districts’ by over 1% of total spending.  The cost per pupil was very low for Administration 

and for cost per square foot per student. Transportation expenses per mile and per rider were also rated 

as very low in comparison to peer districts.  Food Service expenditures were rated high per pupil for the 

additional expenditures that the District was able to spend for Food Service initiatives by using food 

service reserves. The latest Auditor General’s fiscal year report categorized Littleton ESD’s overall 

financial stress to be low in all measures 2015 through 2018.  This was due to compliant financial and 

internal controls, no over-spending of operational and capital budgets, and voter-approved spending 

increases. The District maintained this assessment even through increased enrollment, a previously 

decreasing operating reserve, and minimum years of capital reserve. When ranked against our peer 

districts, Littleton ESD has fewer students per Teacher and the same student attendance rate.   
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 Budget Balance Carry-Forward Levy Funds (13.6) 

Budget management was consistent in Littleton ESD, with a goal of 3% - 3.5% carryforward each year. 

 
 

In 2014-2015, Littleton ESD returned the carry-forward to three percent capacity and 

maintained a focus on consistent budget management moving forward. With the passage 

of Prop 123 in May 2016, the District received additional funds that were allowed to carry 

forward and pay out to employees in 2016-2017. The 2018-2019 fiscal year closed with a 

3.8 percent carryforward in the M&O Fund. The Capital fund closed the year with funds 

allocated to a curriculum adoption to be purchased in 2019-2020.  

 Capital Override (13.6) 

Littleton ESD received voter approval for a $1.9M Capital Override in the November 2012 election.  

District budgets were set to accommodate the planned Capital improvements and purchases approved 

on the ballot. Capital overrides are for a period of seven years and do not have a step down phase as 

M&O Overrides do.  Through election planning, the District determined the schedule for requesting a 

Capital Override renewal should occur on the November 2018 ballot.   

 

The Governing Board of Littleton ESD passed a resolution ordering a special election to be held on 

November 6, 2018 to request that qualified voters adopt a 2019-2020 Budget and six subsequent future 

budgets for a $2.3M Capital Override. The Littleton ESD voters supported the budget increase with over 

65% voter  approval. Categories of Capital improvements include Technology hardware and software, 

campus flooring projects, school furniture replacement, library books, adopted textbooks, instructional 

aids, as well as student transportation and white fleet.  
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 Regular Education Expenses by Function (13.6) 

The function coding of an expenditure described the activity for which a service or material was 

acquired. The separation of expenditures by function allowed reporting of District spending by 

operational area.  

 

   

The District increased the percent of classroom instruction expenditures in the regular 

education portion of the Maintenance and Operations fund.  Instruction Expenditures 

accounted for 57% of expenditures, a one percent increase from the previous year.  

Student-support functions increased from 11% to 12% in 2018-2019.  Instructional support 

decreased to four percent. Eight percent was expended for District Administration, 

Principals, Assistant Principals, and support-staff at schools; Business Resources, Human 

Resources, and Information Technology combine as central services for five percent of the 

expenditures. Administrative costs are coded to Regular Education even though 

Administrative duties cover SPED activities as well. Transportation expenditures continued 

to account for four percent of the total regular education expenses. The plant operation, 

including utilities and daily facilities maintenance, along with the District match for food 

services made up the remaining 10% of the expenditures. 

  

Percent of Education Expenses by Function 
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 Revenue by Year (13.6) 

The District managed revenues from many different sources. The primary source of revenue for 

operations came from tax collections and state equalization aid. The amount of taxes that Littleton ESD 

was able to generate was based on a qualifying tax rate set by the Legislature and the District’s assessed 

value. The local amount of taxes did not completely fund the state formula; therefore, the State provided 

the difference. 

 

 

Total revenue for 2018-2019 increased by over $4.1M or over 8%. This increase was 

primarily due to the Governor’s 20% by 2020 initiative, the continuation of Proposition 123 

and student growth.  

  

Revenue Sources 
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 Summary of Audits & Findings (13.6) 
A.R.S. §15-914 required that any Governing Board of a school district that adopted an expenditure 

budget of two million dollars or more for the maintenance and operations fund shall contract for an 

annual financial statement audit. The prior 2017-2018 fiscal year was audited in 2018-2019. 

Entities expending $750,000 or more of Federal Assistance were required to be reviewed by a Single 

Audit as dictated by OMB Circular A-133. State law also mandated that school districts that were 

required to conduct an annual Single Audit were also required to publish a complete set of financial 

statements presented in conformity with accounting principles generally accepted in the United States 

of America and audited in accordance with auditing standards generally accepted in the United States 

by a certified public accounting firm licensed in the State of Arizona. 

In order to meet these requirements, both the Financial Statement Audit and the Single Audit were 

performed by an independent audit firm, Heinfeld, Meech and Company. Audits are performed in the 

following fiscal year, therefore, the 2017-2018 audit was completed in 2018-2019. The District’s annual 

audit included the Financial Statement audit (which resulted in the Comprehensive Annual Financial 

Report- CAFR), the Uniform System of Financial Records (USFR) questionnaire, and the Single Audit.  

The USFR Compliance Questionnaire is comprised of 22 sections with 250 questions that were written 

so that a positive response was desired.  In addition, many of those questions had sub-parts, some from 

two to 15 related sub-questions.  Seven sections with an overall total of 12 notes were noted for non-

compliance items from the review of the USFR questionnaire.  

The District was found to have no material weaknesses in regards to compliance and no significant 

deficiencies were identified. The type of auditor’s report was listed as Unmodified. The Auditor issued 

an Unmodified Audit Opinion stating the financial statements “give a true and fair view,” and the 

organization operated in accordance with all requirements. Littleton ESD was also identified as a low-

risk auditee. There were no findings discovered in the review of the Single Audit.  

Twelve non-compliance items were identified in the USFR Questionnaire process. Four items were found 

in the Accounting Records section, two of which were related to timeliness of reconciliations.  The 

District reconciled to the Maricopa County Treasurer as timely as possible and was unable to reconcile 

to Maricopa County School Superintendent’s Office because they were unable to produce reconciling 

reports.  One item occurred in the Cash and Revenues section noting that one student activities deposit 

was not made in the required 7-day time frame. Supplies Inventory was noted as one item’s unit cost 

did not agree to supporting documentation.  Property Control was noted that one item could not be 

located and for one travel reimbursement, the district reimbursed a traveler 10 miles more than what 

was traveled.  In one instance the Classroom Site Fund revenue was incorrectly allocated.  Four 

employees had leave balances above the maximum allowed by policy. Lastly, student attendance had 

an overstatement of 1 absence and for two students with 10 consecutive absences, they were not 

withdrawn as of the first day of nonattendance.  
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 Special Education Expenses (13.6) 

Special Education Expenses in Maintenance and Operations (M&O) by Year. Special Education 

expenditures were utilized in the classroom, supporting students, and the instructional program. 

The graph shows the special education expenses in the M&O fund by function for each year. 

 

 

Special Education increased the previous year’s level of the M&O Budget. Instructional 

expenditures increased by 5% over the previous year. Student Support increased by 7% 

and Instructional Support increased by 5.5%. These vital areas were appropriately funded 

this year to offer specialized and suitable support of these needs. The State did not fund 

special therapies required by Individual Education Plans (IEPs) as ‘instructional,’ even 

though they were required for a ‘free and appropriate’ public education. 

Special Education Expenses by Function 
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 Historical Tax Rates (13.6) 

The District managed cash and budgets in order to maintain a consistent tax rate for the residents of 

Littleton ESD. Primary taxes were controlled by the Arizona Legislature and the Governing Board. 

Secondary taxes were voter-approved and were for uses, such as Bonds and Overrides. 

 

 

The combined tax rate for FY2018-2019 was a $0.30 decrease from the previous 

year. The five year average combined tax rate for Littleton ESD has been $5.87 with 

FY2018-2019 being the low of the last five years at a combined tax rate of $5.58.  

  

Historical Tax Rates 
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ADMINISTRATIVE ANALYSES 

 

The implementation team has interpreted this data to mean: 

The District utilized data output and monitoring 

in order to effectively align people and programs 

with needs and resources. Through this process 

the District continued to expand school focus and 

school choice in 2018-2019.  These decisions have 

been supported by the Governing Board and the 

Littleton ESD community.   

The District continued to monitor staff and 

student needs in order to support operational 

decision making. The securing of two future 

school sites and prepares the District for student 

and community growth.   

Integration and enhancement of existing 

products, including Time Clock Plus, iVisions, and 

My Learning Plan, continued to provide the most 

up-to-date information for staff. Student-

identified needs were determined using many 

factors, including operational tracking of areas 

such as bus usage, food services, extracurricular 

activities, 1:1 property management, and 

enrollment. The District’s focus on energy 

management continued to track usage in Kilowatt 

Hours per year, and included the newest energy 

savings program that decreased the overall KWH 

usage even further.    The overall management of 

facilities and operations resulted in efficient work-

order completions and a high-level completion 

rate of preventative maintenance tasks. 

Property management will continue to be a focus 

due to the higher level of equipment tracking 

needs for the student 1:1 project and to maintain 

program efficiency levels. To keep the District’s 

rate of damage low as usage increases and to 

sustain this program, the District must continue 

to monitor the data, provide professional 

development, and continue to work with families 

to ensure the proper care of resources. Asset 

tagging and the Destiny Resource program will 

continue to focus on reducing incidences of 

damage; and when it does occur, hold individuals 

accountable.  

With the passage of the Capital Override renewal, 

the district can implement the plans approved by 

the voters to replace worn and obsolete items as 

well as continue with the student 1:1 program, 

increase the student transportation fleet and pass 

textbook adoptions. 

Actively managing and monitoring the budget 

was also a dynamic and important objective that 

provided the foundation for the support of 

aligning resources with needs during the 

continued adjustment from prior to current year 

funding. Budget allocations directly controlled by 

each site empowered principals to make 

professional decisions based on the needs of 

their site with the support of the Business Office. 

The District’s voter-approved Overrides provided 

the ability to fund projects otherwise left 

unfunded by the State’s continued cuts. The 

District’s budget management will continue in 

2019-2020, with a focus on maintaining 

consistent tax rates and properly managing 

budget balance carry-forward to maintain a high 

level of effectiveness in planning for known 

possible impacts and offsetting unforeseen 

events.  



 

GOAL VI. C.: CHAPTER 14 - 2018-2019 - Page - 1 

Monitoring the 2018-2019 School Year 

Principle VI: A Highly Effective Organization 
 

GOAL VI. C.: CHAPTER 14 

People and programs are recognized for their excellence. 
 

GENERAL INTERPRETATION 

The implementation team has interpreted this to mean the following strategies: 

 14.1 Recognize and reinforce excellence. 

 Perceiver Data  

 District Recognition Plan (14.1), (14.3) 

 Employee Years of Service (Table) 
 

 14.2 Recognize dedication and 

extraordinary efforts by staff. 

 National Board Certified Teachers 

(NBCT) 

 Good News Updates  

 Westside Impact Teacher-of-the-Year 

 Languages of Appreciation (Table) 

 Annual Glamour Day 

 Volunteers (Table) 

 Financial Reporting Awards 
 

 14.3 Implement effective supports to 

enhance the performance of Treasure 

Hunters. 

 Perceiver Data 

 District Recognition Plan (14.1), (14.3) 

 Social Committees  
 

 14.4 Recognize the talents, skills and 

intelligence that exists in all children and 

youth.  

 Student Showcase of Talent (Table) 

 Kids at Hope Student of the Month 

(Table) 

 Master Council 
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ACTIVITIES and INPUT 

The implementation team has undertaken the following approaches: 

The District continued the recognition plan put 

into place in 2012 in an effort to recognize 

Employee Excellence and celebrate the 

extraordinary work of district staff.  Celebrating 

milestones for years of service at the beginning of 

the school year allows the recognition of 

longevity while also providing new employees 

with recognizable resources of seasoned staff.  

Retiring employees were honored at the May 

2019 Governing Board meeting. 

Staff members were acknowledged through 

awards and recognitions from organizations such 

as Westside Impact.  Plaques are displayed in the 

District Office Lobby and they include recognition 

of all selected Teacher-of-the-Year and 

Administrator-of-the-Year recipients. Staff 

accomplishments were also highlighted in 

biweekly bulletins and other District publications. 

Recognition of student achievement was done at 

school assemblies, school site publications, and 

District publications.  

Each campus had the opportunity to be the 

showcase at a Governing Board meeting.  

Volunteers were recognized for their dedication 

to the schools and each campus recognized a 

Kids at Hope Student.   

Students participated in regional competitions in 

math and science, and each school recognized 

student grade achievements through honor rolls 

and honor roll assemblies. The District hosted a 

Spelling Bee and Math Challenge that all 

campuses participated in as well as the annual 

District Art Show.
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DATA and OUTPUT MONITORING 

The implementation team has collected the following data: 

 Perceiver Data (14.1), (14.3) 

Perceptions of various constituent groups such as teachers, parents, and students were collected as 

points of reference through the use of annual surveys. As there were no inter-rater reliabilities or 

standards for agreement, survey results were compared over school years and not between participant 

groups. Survey participants used the letter ‘A’ to indicate agreement and the letter ‘D’ to indicate 

disagreement with each factor. Not all respondents answered all questions; percentages reflect the 

responses received.  

      Number of Responses: Teacher (196), Student (1,934), and Parent (1,687). 
 

Perceiver Data 

                                                  Questions A  D 

TEACHERS 

People and programs are recognized for their 2017 

excellence. 2018 

 2019 

78.3% 

77.3% 

79.1% 

21.7% 

22.7% 

20.9% 

PARENTS 

I am satisfied that my child is treated with respect 2017 

by his/her teacher. 2018 

 2019 

94.2% 

95.9% 

94.8% 

1.4% 

.80% 

1.7% 

My child’s school helps him/her feel successful. 2017 

 2018 

 2019 

89.7% 

92.5% 

91.8% 

3.3% 

2.2% 

2.0% 

 

Teacher perceptions about recognition increased almost two percent in 2018-2019. with 

79.1% agreeing that people and programs were recognized for excellence. Parent 

agreement that their children were treated with respect by teachers maintained the three 

year average. Almost 92% of parents continued to report that school helped their child feel 

more successful. 

 District Recognition Plan (14.1), (14.3) 

A formal District recognition plan was adopted in 2012 along with the formation of the standing 

committee CHEER (Celebrating and Honoring Employee Excellence through Recognition). The CHEER 

committee sponsored recognition celebrations for student benchmark data, customer service, and 

commitment to the Kids at Hope belief system, safety, attendance, leadership, good business practices, 

and energy efficiency. The awards included Administrator-of-the-Year, Westside Impact Teacher-of-

the-Year, Gold Key Support, Treasure Hunter-of-the-Year, Best Customer Service, Power Usage, Site 

Appeal, Golden Spoodle, and Perfect Attendance.  
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 Employee Years of Service (14.1)  

The District recognized employees who attained milestones in their years of service and honored their 

work at a year-end celebration in 2018-2019. These employees were invited to attend a Governing 

Board Meeting in May 2018 where they received honorary plaques.  

 

 
 

In 2018-2019, the number of employees recognized for five to ten years of service 

decreased by eight from the previous year. Ten employees  were recognized for 15 or more 

years of service in the District and six employees retired.  

 National Board Certified Teachers (14.2) 

National Board Certified Teachers (NBCT) have been recognized in the District and honored with 

plaques displayed in the District Office lobby. Eight teachers earned National Board Certified status in 

2018-2019.  

  

School Year 5-10 Years 15-20 Years 25-35 Years Retirees

2014-2015 58 6 2 3

2015-2016 39 1 1 4

2016-2017 61 4 2 2

2017-2018 51 2 3 7

2018-2019 43 9 1 6

Recognizing Years of Service
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 Good News Updates (14.2) 

Good News updates continued during the 2018-2019 school year. Each school and each District 

department selected outstanding employees who were highlighted in a printed piece. There were 263 

employees recognized throughout the year in this publication. Staff members were also recognized in 

the Littleton Link and in school site newsletters.  Littleton continues to maintain a focus on recognizing 

employee excellence and achievement. 

 

 Westside Impact Teacher of the Year (14.2) 

A Teacher-of-the-Year from each campus was recognized by principals and the Westside Impact group 

during an annual breakfast ceremony and were further recognized by having their pictures displayed in 

District publications. They were also recognized at the May 2019 board meeting with District retirees. 

 

 

The Westside Impact Organization selected and awarded Innovation Grants for various innovative 

classroom projects.  Some of the projects included Let’s Makey Makey Fun Music, Fitness & the Amazing 

Body, WWII Battle Displays, Sunny Solar Waterfalls, the Crazy world of inherited traits, Solar Robots, 

Raspberry Pi3 B+, Escape the Classroom, STEMtastic Fairy Tales, Lego Zip Line Challenge, Hogwarts 

University,  Rhythm of Life that encouraged innovative classroom projects.   
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 Languages of Appreciation (14.2) 

In Fiscal Year 2016-2017, the district office administrators began studying the difference between the 

effect of recognition and the effect of acts of appreciation on employees. The Five Languages of 

Appreciation was used as the basis of the work to identify how employees recognize appreciation.  This 

initiative was in response to teachers reporting in 2014-15 that only 15% of them agreed that Littleton 

ESD was a highly regarded place to work.  In 2015-2016, a midyear survey was added to the survey 

schedule to assess how employees viewed efforts to recognize and appreciate them. Appreciation was 

an area of growth for the District. In an annual midyear survey, all employees were asked their 

agreement with the statement, “people support the morale of their co-workers”.   

 

 
 

The percent of agreement that co-workers support the morale of others has continually 

risen over the last four years.  In 2018-2019, the percent of agreement was high but it is 

also important to note that zero percent of employees “strongly disagreed” with this 

statement. 

 Annual Glamour Day (14.2) 

The second annual Glamour Day was held to show our appreciation of Littleton ESD staff for their 

dedicated commitment to the youth of our community.  Glamour Day was provided to all interested 

teachers and staff and was held in the Governing Board Room of the Underdown Learning Center.  The 

event included complimentary haircuts, hairstyles and manicures. Employees had the opportunity to 

schedule appointments to reserve a specific time, but walk-ins were also welcomed and everyone who 

came by received services.  All services were free of charge to the Littleton ESD staff as a thank you from 

sponsors of the event.  One hundred and ten employees received hair and nail services.  The Littleton 

Education Foundation, ADM Group, and RY-TAN sponsored the event.  
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 Volunteers (14.2) 

Volunteers play an important role in the success of our students.  Their support through countless hours 

of service to the schools at Littleton ESD is invaluable. Each school was provided an opportunity to 

showcase its campus at a Governing Board meeting where a volunteer was recognized for his or her 

contributions to the campus and district.  The volunteer was presented a certificate of recognition and 

thanked for their dedication and contribution to the students and staff.  

 

Volunteer Recognition  

School Volunteer 

Collier Elementary School Gail Coulthard 

Country Place Leadership Academy Clete Lipetzky 

Estrella Vista STEM Academy Miriam Villacana 

Fine Arts Academy Jeana Gamache 

Littleton STEM Academy Gina Duran 

Quentin STEM Academy Kimra Stewart 

Tres Rios Service Academy Hailie Quintanilla 

 

 Financial Reporting Awards (14.2) 

The FY2017-2018 Comprehensive Financial Annual Report (CAFR) of Littleton ESD earned the 

Association of Business Officials International’s Certificate of Excellence in Financial Reporting Award 

for the 11th year. ASBO International states that the district’s participation in the COE program and 

earning this award for 11 years is a testament to the district’s commitment to transparency and high-

quality financial reporting.  The COE Award represents the highest form of achievement in accountability 

and financial reporting.  A professional team of auditors reviewed the CAFR and determined the report 

earned the Certificate of Excellence.  
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Littleton ESD’s CAFR was also submitted to the Government Finance Officers Association (GFOA) for 

review and comments. The GFOA’s Certificate of Achievement for Excellence in Financial Reporting has 

been awarded to Littleton ESD for the FY2017-2018 CAFR.  The Certificate of Achievement is the highest 

form of recognition in the area of governmental accounting and financial reporting, and its attainment 

represents a significant accomplishment by a government and its management.  The CAFR has been 

judged by an impartial panel to meet the high standards of the program, which includes demonstrating 

a constructive “spirit of full disclosure” to clearly communicate its financial story. 

 

 Social Committees (14.3) 

School campuses and District Office Social Committees supported staff member collaboration and 

morale by encouraging social gatherings, potlucks, secret pals, and initiating procedures for welcoming 

of new staff. The District acknowledged employees during Staff Appreciation Week with notes of 

recognition and tokens of appreciation. Last year’s tokens included a District logo calendar pen, a       

“We Need S'more Employees Like You” treat pack, coffee, and pastries from Kneaders.  
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 Student Showcase of Talent (14.4)   

The District participated in the MESA Club Competition held at Grand Canyon University, Westside 

Impact Science and Engineering Fair, the District Math Challenge, Spelling Bee, and the District Art 

Show. Students from all school sites were able to showcase their talents and excellence in these events.  

 

 

 

LITTLETON ESD Student Showcases of Talent 

Westside Impact Science and 
Engineering Fair 

District Art Show 

 Jaelynn Stewart, a third grade student 

from Quentin STEM Academy, 

received first place for her Food 

Battery project. 

Winning art work was purchased from the 

following students: 

 Abigail Landeros – 6th Grade - Collier 

Elementary 

 Angel Sanchez Avina – 5th Grade - 

Country Place Leadership Academy 

 Santiago Perez – 3rd Grade -   

Estrella Vista STEM Academy 

 Hailey Gamache – 7th Grade - Fine 

Arts Academy 

 Arianna Castillo – Kindergarten - 

Littleton STEM Academy 

 Lisbeth Flores – 8th Grade - Littleton 

STEM Academy 

 Salvador Gallegos – 8th Grade - 

Littleton STEM Academy 

 Gallardo Limon – 1st Grade - Littleton 

STEM Academy 

 Evelyn Montes – 3rd Grade - 

Littleton STEM Academy 

 Madelyn Hernandez – 6th Grade - 

Tres Rios Service Academy 

 Emma Ruby – 7th Grade - Tres Rios 

Service Academy 

 Sophia Banuelos – 7th Grade - Tres 

Rios Service Academy 

Westside Impact Regional Math 
Challenge 

 Second place was awarded to the 

Littleton Elementary School team for 

the 3rd – 4th grade division. 

 

District Spelling Bee 

 First place winner was Rain Weidner 

from Estrella Vista STEM Academy. 

 Second place winner was from 

Country Place Leadership Academy.  

 

District Math Challenge 

 Country Place Leadership Academy 

took first in the third/fourth grade 

challenge. 

 The fifth/sixth grade challenge was 

won by Fine Arts Academy. 

 The seventh/eighth grade challenge 

was won by Quentin STEM Academy. 
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 Kids at Hope Student of the Month (14.4) 

Kids at Hope is the belief that all children are capable of success, No Exceptions!  Each school is 

given the opportunity at a Governing Board meeting to showcase a student from its campus who 

models this belief system.  The students were celebrated for their efforts and given a certificate of 

recognition. 

 

 
 

 

  

School Student

Collier Elementary School Isabella Villalobos

Country Place Leadership Academy Aliyah Hernandez

Estrella Vista STEM Academy Zianne Mascarenas

Fine Arts Academy Jose Hector Acosta Jr.

Littleton STEM Academy Joyce Alvarado

Quentin STEM Academy Elizabeth Ramirez

Tres Rios Service Academy Mario A. Leyva

Kids at Hope Student of the Month 
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 Master Council (14.4)   

For the 2nd year, Quentin STEM Academy Student Council was one of the councils across the state that 

received the perfect Master Council status from the Arizona Association Junior High Student Councils 

(AAJHSC). Of the many criteria on the AAJHSC Master Council Application rubric, projects compose a 

large portion and are broken into five categories.  Quentin Student Council officers defined and 

completed each project area as true student leaders of their student body. On May 3, Quentin 

Elementary School’s student council was awarded the title of Master Council at the AAJHSC’s 53rd annual 

State Convention. 
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ADMINISTRATIVE ANALYSES 

The implementation team has interpreted this data to mean: 

The District remained dedicated to supporting 

recognition programs to improve staff morale 

and highlight the value of employees, students, 

and Governing Board Members. Recognition 

included programs such as CHEER committee, 

staff awards, District publications, and District-

sponsored student competitions. Continued 

efforts to acknowledge employees for their 

excellence will be continued during the 2019-

2020 school year.  

The 11th year of continuous award winning 

financial reporting was a point of pride for the 

district. Financial Awards highlighted the district 

efforts to maintain transparency and high-quality 

financial reporting as well as a spirit of full 

disclosure.   

Students were recognized for their achievement 

at the school site level through monthly awards 

such as Honor Roll and Principal’s List.  Governing 

Board meetings offered an opportunity for each 

school to showcase students who exemplified the 

Kids at Hope belief system and to demonstrate 

their talents in areas such as choir, science, 

community service, and athletics.  Students were 

also recognized for achievement in the District 

Spelling Bee, District Math Challenge, and the 

Annual Art Show.   
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Monitoring the 2018-2019 School Year 

APPENDIX A   
 

In addition to the data highlighted within each chapter of the Monitoring Report, this Appendix contains 

additional data for reference. There are historical AIMS Reading and Math data that can be used as reference 

points. 

Principle I: Every Student a Learner 

GOAL I. A. 
 

The District ensures a rigorous, viable, and consistent curriculum that holds high 

expectations for all students. 
 

ADDITIONAL DATA  

The implementation team has collected the following data: 

 Teacher assessment of student achievement data was examined by core subjects and as a composite in 

third through eighth grade. 

 Composite Grades for Reading by Grade Level (3-8) in Littleton ESD (2017) 

 

Composite Grades for 2016-2017 Reading by Grade Level 

Grade 
Reading 

GPA 
A B C D F Proficiency 

3 2.04 20.93% 26.95% 23.05% 16.63% 12.44% 70.92% 

4 2.44 25.97% 35.39% 25.86% 8.27% 4.5% 87.22% 

5 2.41 27.53% 31.74% 25.43% 9.19% 6.1% 84.71% 

6 2.19 21.91% 31.72% 26.55% 10.71% 9.11% 80.18% 

7 2.23 24.02% 28.95% 23.98% 13.07% 9.98% 76.95% 

8 2.25 25.86% 29.03% 21.27% 12.37% 11.47% 76.15% 

Total 2.26 24.37% 30.63% 24.36% 11.71% 8.93% 79.36% 
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 Composite Grades for Math by Grade Level (3-8) in Littleton ESD (2017) 
 

Composite Grades for 2016-2017 Math by Grade Level 

Grade 
Math 

GPA 
A B C D F Proficiency 

3 2.05 20.50% 27.79% 22.64% 16.92% 12.16% 70.93% 

4 2.47 30.48% 30.65% 24.02% 10.02% 4.82% 85.16% 

5 2.26 26.08% 28.04% 25.31% 11.77% 8.80% 79.42% 

6 2.10 21.69% 27.11% 22.10% 14.92% 11.18% 73.90% 

7 2.01 22.88% 24.43% 18.98% 14.92% 18.78% 66.30% 

8 2.44 30.57% 30.03% 20.29% 10.81% 8.30% 80.89% 

Total 2.22 25.37% 28.01% 22.72% 13.23% 10.67% 76.10% 

 

 Composite Grades for Science by Grade Level (3-8) in Littleton ESD (2017) 
 

Composite Grades for 2016-2017 Science 

Grade 
Science 

GPA 
A B C D F Proficiency 

3 3.16 62.00% 23.54% 9.98% 2.92% 1.56% 95.51% 

4 3.01 50.11% 26.28% 14.56% 6.18% 2.88% 90.94% 

5 3.04 56.82% 25.41% 11.23% 3.51% 3.03% 93.46% 

6 2.63 35.45% 27.09% 17.83% 9.63% 10.00% 80.38% 

7 2.45 27.91% 31.21% 18.68% 10.88% 11.32% 77.80% 

8 2.28 26.86% 26.62% 20.81% 10.55% 15.16% 74.30% 

Total 2.76 43.19% 26.69% 15.51% 7.28% 7.32% 85.40% 

 
 

 Composite Grades for Social Studies by Grade level (3-8) in Littleton ESD (2017) 

 

 

 
  

Composite Grades for 2016-2017 for Social Studies 

Grade 

Social 

Studies 

GPA 

A B C D F Proficiency 

3 3.05 54.93% 22.49% 13.03% 5.10% 4.45% 90.44% 

4 3.04 51.83% 26.63% 13.96% 4.15% 3.43% 92.42% 

5 3.13 56.47% 24.45% 12.06% 3.59% 3.43% 92.98% 

6 2.51 31.87% 31.05% 21.28% 7.54% 8.27% 84.19% 

7 2.33 29.23% 27.83% 19.69% 11.92% 11.34% 76.74% 

8 2.19 28.87% 23.84% 17.79% 12.46% 17.03% 70.51% 

Total 2.71 42.20% 26.05% 16.30% 7.46% 7.99% 84.55% 
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 AIMS Grade 3 Proficiencies in Littleton ESD 

 

 

 

 

 

 

 

 

 

 

 

 AIMS Grade 4 Proficiencies in Littleton ESD 
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2013 60 69 44

2014 57 68 48
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 AIMS Grade 5 Proficiencies in Littleton ESD 

 
 

 

 

 

 

 

 

 

 

 AIMS Grade 6 Proficiencies in Littleton ESD 
 

 

 

 

 

 

 

 

 

  

Math Reading Writing

2011 49 71 40

2012 56 68 42

2013 57 70 43

2014 55 76 37
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 AIMS Grade 7 Proficiencies in Littleton ESD 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 AIMS Grade 8 Proficiencies in Littleton ESD 
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 AIMS Math Proficiencies compared to Arizona averages (re-normed in 2010) 

 

 

 

 

 

 

 

 

 

 

 

 

 AIMS Math Proficiency Trends by Cohorts (2008-2014, re-normed in 2010)  

 

  2007 2008 2009 2010 2011 2012 2013 2014 

Grade 3 54 51 58 53 56 64 60 55 

Grade 4 62 61 60 46 52 55 60 57 

Grade 5 55 53 57 39 49 56 57 55 

Grade 6 56 54 47 41 44 53 61 46 

Grade 7 52 58 68 44 56 59 62 60 

Grade 8 57 47 51 53 47 54 59 52 
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 Galileo Math Benchmarks (2014)  

 

 

 

 

 

 

 

 

 

 

 

 

 Galileo Reading Benchmarks (2014)  
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 AIMS Reading Proficiency Trends by Cohort (1.2) 
 

 2008 2009 2010* 2011 2012 2013 2014 

Grade 3 52 59 64 65 69 67 68 

Grade 4 54 56 54 64 62 69 68 

Grade 5 51 59 58 71 68 70 76 

Grade 6 54 54 64 71 74 72 69 

Grade 7 55 66 67 78 80 83 81 

Grade 8 50 63 72 60 66 67 64 

 

The cohorts (as indicated by the shading) were not stable cohorts due to high levels of 

student mobility. Proficiency trends indicated that although all grade levels experienced 

upward trends through several grade levels, the 2009 Grade three cohort had a significant 

drop (19%) in 2014. 

 

 AIMS Math Proficiency Trends by Cohort (1.2) 

  2008 2009 2010* 2011 2012 2013 2014 

Grade 3 51 58 53 56 64 60 55 

Grade 4 61 60 46 52 55 60 57 

Grade 5 53 57 39 49 56 57 55 

Grade 6 54 47 41 44 53 61 46 

Grade 7 58 68 44 56 59 62 60 

Grade 8 47 51 53 47 54 59 52 

 

Proficiency trends by cohort indicated a decrease from seventh grade 2013 (83%) to eighth 

grade 2014 (64%), and a steady increase from third grade 2010 (64) to seventh 2014 (81%).  
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Average Percent Passing

 AIMS Reading Proficiencies compared to Arizona averages (LESD vs. AZ) (1.2) 

 

 

 

 

 

 

 

 

 

 

 AIMS Math Trends in Littleton ESD (1.2)  

 

 
 

In 2014, the data indicates a continued decrease in scores for third and eighth grades; fifth 

grade is holding steady.1  
1 The new AIMS Math tests in 2010 required a re-norming of cut scores representing proficiency 

levels (falls far below, approaches, meets, and exceeds). The AIMS Math test was previously re-

normed in 2005.  
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 Stanford 10 Proficiencies (second grade) (1.2) 

 

 

 

 

 

 

 

 

 

 

  

The Stanford 10 proficiency levels showed a slight downward trend in all three tested areas. 

The District is tracking the progress of these third grade students this year.  
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 Composite Grades for Reading compared to spring 2014 AIMS scores for students in third through 

eighth grade in Littleton ESD. Course proficiency is reported as the percent of A’s, B’s, & C’s on student 

report cards. (1.2) 

 
In 2014, the largest gaps between course proficiency in reading and proficiency on 

AIMS in reading were in fifth Grade (47%) and seventh Grade (33%).  

 

 Composite Grades for Reading by Grade level (3-8) in Littleton ESD (2014)  

GPA Reading A B C D F PRO 

2.37 03 22.7% 28.8% 23.8% 12.8% 11.9% 75.3% 

2.48 04 21.5% 31.9% 26.3% 13.0% 7.0% 79.7% 

2.55 05 21.0% 35.7% 27.0% 11.1% 5.6% 83.7% 

2.41 06 20.4% 32.2% 26.6% 10.1% 10.7% 79.2% 

2.36 07 25.7% 27.3% 20.1% 11.9% 15.2% 73.1% 

2.41 08 21.2% 31.1% 23.8% 16.6% 7.6% 76.1% 

2.41 TOTAL 22.0% 31.0% 24.5% 12.5% 9.6% 77.5% 

 

Reading course proficiency levels decreased in third grade (77.9% to 75.3%); decreased in 

fourth grade (86.5% to 79.7%); increased in fifth grade (77.9% to 83.7%); increased in sixth 

grade (71.6% to 79.2%); decreased in seventh grade (74.7% to 73.1%) and increased in 

eighth grade (75.8% to 76.1%). In 2013-2014, reading course proficiency grades were 

higher in the middle grades and lower in the upper and lower grades.  
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 Exceeding on AIMS for Spring 2014 (2.3) 

 

M= 

Math  

3M 4M 5M 6M 7M 8M 

13% 22% 13% 12% 17% 17% 

R= 

Reading 

3R 4R 5R 6R 7R 8R 

4% 4% 4% 3% 7% 1% 

 

The percentages of students exceeding the standards on AIMS declined in 2014, compared 

to 2013 in mathematics and reading in grades three to eight, with the exception of fourth 

grade, which grew three percent in mathematics. The largest decline in the percentage of 

students exceeding the standards on AIMS was in mathematics in sixth, seventh, and eighth 

grades. The range of decline in mathematics in third and fifth grades was one to two 

percent. The range of decline in reading was .5% to one percent in third, fourth, fifth, and 

sixth grades. The range of decline in reading was three percent to four percent in seventh 

and eighth grades.   
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 5-Year Curriculum Review Cycle 

Content Area Grade Publisher Series Year Adopted 

Reading & 

Language Arts 

(ELA) Core 

K-5 McGraw Hill                      Wonders ©2017 2016-2017 

7-8 McGraw Hill StudySync ©2015 2016-2017 

K-8 Cambium 

Learning/Sopris West 

Step Up To Writing ©2008 

 K-2 Primary 

 3-5 Intermediate 

 6-8 Secondary 

2013-2014 

ELA Intervention K-2 McGraw-Hill SRA Early Interventions in Reading ©2012  June 2012 

K Frontline Educational 

Products 

Learning Dynamics Reading ©1998 April 2014 

3-8 Cambium 

Learning/Sopris West 

REWARDS Intermediate & 

Secondary©2005 

June 2012 

Math Core  K-5 Houghton Mifflin 

Harcourt 

My Math ©2013 2018-2019 

6-8 Houghton Mifflin 

Harcourt   

Big Ideas Math 2014-2015 

Math Intervention K-8 Macmillan-McGraw 

Hill 

Math Triumphs ©2009  2010-2011 

Social Studies K-5 Harcourt Harcourt Social Studies ©2007 2007-2008 

6 Glencoe Journey Across Time ©2008 2007-2008 

7 Glencoe  The American Journey ©2007 2007-2008 

8 Glencoe The American Journey ©2007 2007-2008 

Science K-6 Harcourt HSP Science©2007 2007-2008 

7-8 Holt Science and Technology Modules ©2007 2007-2008 

Art  K-8 McGraw-Hill SRA Art Connections ©2005 2010-2011 

Music K-8 Pearson Silver Burdett Making Music ©2001 2010-2011 

This curriculum review cycle was used as a guide for Littleton ESD to review and purchase curriculum 
materials and materials have been updated as capital allocations have increased both from the State and 
from election outcomes..  
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GOAL I. C.: TAB 3 
 

The implementation team collected the following data: 

 Software available for employee and student use  

Previously Implemented 

 

AESOP 

Airlines 

AMAG security software 

Apple iTunes store 

Applitrak 

Blogmeister/GIMP 

BrainPop 

Chrome Operating System 

Clever 

Constant Contact 

Corel VideoStudio Pro 

CPS 

Destiny 

eBoard Solutions 

Edulink Autodialer 

e-IEP Pro 

Energey Management 

System 

Equitrac printing software 

ExacqVision Security Camera 

System 

FastForWord 

Final Cut Pro X 

Go Math 

 

Google Administration 

Google Classroom 

Google Earth 

HelpDesk online ticket portal 

Illuminate 

iVisions & Visions 

Jason Project 

Lan School 

Learning.com 

Lightspeed Classroom* 

Lightspped Web Filter* 

McGraw Hill 

Meraki 

Mercury 

Microsoft 2016 

Microsoft Systems Imaging 

MobyMax 

Mosley 

MSOffice 

My Learning Plan 

NutriKids 

ParentVue portal 

PIMS Badging 

Remind* 

 

 

Remote Access 

Rosetta Stone Online 

School Dude 

School Webmaster 

Website 

Schoology 

Scopia TelePresence 

Shared Outlook 

Calendars 

Sigma Play marquee 

Snap Surveys 

Synergy SIS 

Tapit Calling System 

TeacherVue 

TeachTown 

TimeClock Plus 

Tuxpaint/Jing/Audacity 

Twitter 

Upslope 

Versatrans 

VersaTrans Trip Tracker 

Windows 10 

Zonar 
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 Percent of Highly Qualified Teachers (8.1)  

Highly qualified was a term used under NCLB however, under ESSA the USDOE retired the term. The 

State of Arizona now uses appropriately certified as an indicator for teacher credentialing.  

 

Highly Qualified Teachers 

 
The District maintained highly qualified teacher percentages approaching 100%. The 

District has maintained a nearly 100% highly qualified instructional staff since 2007-2008. 

 State Achievement Profiles  

 

District AzLEARNS 
Points and A-F Letter Grade 

Year AzLEARNS Points A-F Grade 

2013-2014 123 B 

2014-2015 Suspended 

2015-2016 Suspended 

2016-2017 Not Applicable  

2017-2018 Not Applicable  

2018-2019 Not Applicable 
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     Monitoring the 2018-2019 School Year 

APPENDIX B – HISTORICAL DATA 

 

REPORT HISTORY 

The original GUIDING PRINCIPLES were 

developed as a set of vision statements that 

outlined the top priorities of the Governing 

Board. These were carefully drafted in a Board 

Retreat. As a result, they have continued for 

thirteen years with only one modification. The 

word “parents” was changed to “families” to 

recognize the complex array of adults who fulfill 

the role of primary caregivers to our children in 

students’ homes. The following are the six 

statements in their original sequence.  

I. Students reach their fullest academic 

potential through a balanced 

academic core curriculum. 

II. Interactions between students, 

teachers, staff, parents, and 

community partners are respectful 

and collaborative in a safe and 

orderly environment. 

III. Families are knowledgeable about 

and actively involved in their child’s 

educational program. 

IV. Employees contribute to quality 

educational experiences in a 

competent, responsible, and 

nurturing manner. 

V. Community partners are involved in 

the educational process. 

VI. Resources are efficiently and 

effectively managed in order to 

achieve the District’s mission. 

They are commonly referred to by staff in ‘short-

hand’ phrases: (I.) Every Student a Learner; (II.) 

Safe and Orderly Environments; (III.) Families as 

Partners; (IV.) Competent, Dedicated and Caring 

Staff; (V.) Meaningful-Involved Community; and 

(VI.) Highly-Effective Organization. 

As part of the collaboration between the 

governance and management roles, the 

Governing Board considers information 

presented in the body of this report as part of its 

assessment of the work of the Superintendent 

and to help establish priorities for the upcoming 

year. The initial point of consideration is the 

progress documented on the prior year’s goals. 

These are historically informal, but the 

Improvement Cycle Steps 5 (Staff) and 6 (Board) 

formalize the information relevant to meeting the 

ends determined by the Governing Board. 

The first step is to review and understand the 

interpretations, activities and data associated 

with each of the goals (Improvement Cycle Step 

6) and to affirm that they are in alignment with 

the guiding principles, goals, values and mission 

of the Board (Improvement Cycle Step 1). The 

Governing Board can consider whether or not 

progress is being made; whether changes need to 

be made to the guiding principles, goals, values 

and mission; and what areas might be de-

emphasized or accelerated through additional 

resources or accountability. 

In this step the Board considers the goals 

themselves: whether to refine, delete, or add to 

the Goals and Strategies document for the 

upcoming school-year (Improvement Cycle Step 

1). The Board then begins to weigh priorities 
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within the goals for the management team to 

make recommendations for resource planning. 

These become part of the operating budget 

planning in the spring (Improvement Cycle Step 

2). Each improvement cycle actually moves 

forward in time and connects to the next cycle of 

improvement steps as shown in Diagram One. As 

the Governing Board completes Step 2 of one 

cycle it moves to Step 6 of the prior cycle and 

then to Step 1 of the next cycle, essentially 

repeating steps 6 through 2 each year. 

Diagram One: Linear Improvement Cycle 

 

Operationalizing of goals into activities to drive 

the efforts of the District’s instructional and 

operational staff began in 2006-2007 with very 

little capacity for evaluating the District’s efforts. 

The original goals were developed by the 

Governing Board, Kathy Reyes, Sandi Nielson, 

Sally Maddux, Jeannie Myrick, and Kelli Watson 

during the leadership retreat in September, 2006. 

That original work was modified in 2009-2010 by 

replacing the term “parents” with “families,” and 

adding it in 2010-2011 with two (2) new goals for 

2011-2012. 

The challenge to the management team had been 

to continually work to align current year activities 

with the Board’s goals and refine strategies to 

align with the measures that informed those 

goals. As a result, some strategies, activities, and 

data-collection tools were ongoing; and some 

layered in mid-year. Some data extended 

historically back to the first year of goal 

monitoring in 2006-2007, and some data were 

added in each new school year. 

The format of the report had evolved over the 

years. These changes were due to several factors. 

The first was an effort to add clarity and focus to 

the work of leadership so that we could maximize 

the District’s effectiveness with very limited 

resources. A second set of factors were the 

changes in AIMS, the introduction of AzMERIT, 

and the mechanics of accountability for school 

and district profiles. Pressure from the Federal 

monitoring of Arizona’s implementation of the 

No Child Left Behind Act, and the advent of 

federal waivers have all resulted in changes that 

had trickled down through the layers of 

government to local education agencies. 

The first report in the fall of 2007 had limited data 

and was only sixty (60) pages long. In 2008 the 

measures expanded, and the report grew 150% in 

size. By the fall of 2009 the report was over 100 

pages long, and in 2009-2010 we began a 

migration of some data to an appendix. We also 

began organizing data more systematically, and 

in the 2010-2011 report the strategies and 

progress were both codified to improve their 

alignment. Two new goals were reported in 2012, 

and a major portion of the Introduction was 

moved to another Appendix (B). 

Compared to long-range or ten-year plans, the 

Governance cycle is uniquely adaptable to a 

volatile environment. The last decade has been 

extremely volatile for advanced planning because 
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it included deep cuts in spending authority to 

school districts and to the School Facilities Board, 

an extended recession in the State, a shift to 

current-year funding, volatile Classroom Site 

Fund revenues, a teacher shortage, a voter 

referral to settle part of a funding lawsuit, a voter 

initiative to raise the minimum wage, and a 

teacher walkout over compensation and working 

conditions. This series of historical influences on 

the school system would not have been 

anticipatable by any ten-year planning team. 

Each year the management team assessed the 

significance and prominence of the data placed in 

the report. In the current goal monitoring system, 

the Governing Board has already reviewed much 

of these data, including AzMERIT reports, profile 

reports, audit reports, and improvement plans 

well before the final monitoring report data has 

been compiled. The state content standards and 

state student assessment have changed several 

times over the course of our reporting.  
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PROGRESS REPORTING AS PROCESS 

College and Career Ready Standards replaced the 

previous collection and the AzMERIT State 

assessment replaced the AIMS for Math and ELA 

in 2015. They played a role in the analysis of 

instructional reporting; however, ‘benchmark’ 

assessments and other formative achievement 

data became foundational data for the first two 

goals. 

The District management team continued to 

improve the capacity to collect and report data in 

aspects that were previously unavailable for trend 

analysis. Ongoing developments in the areas of 

instruction and assessment continued to be the 

most significant. The shift to implementation of 

the Galileo Assessment System for benchmarking 

added meaningful and timely achievement data 

for instructional teams. 

The implementation of the Teacher and Student 

Advancement Program (TAP) in 2012-2013 

intensified the District’s focus on real-time, 

classroom-embedded teacher feedback as well as 

real-time data. The partnership with Arizona State 

University on teacher leadership teams brought 

teacher practice up to another level. The adoption 

of the Beyond Textbooks curriculum resources 

and pacing program in 2014-2015 was intended 

to relieve some of the management and planning 

demands on teachers, but the adoption was 

complicated by the extended instructional 

calendar. The District returned to more classical 

approaches to teacher evaluation and curriculum 

adoption when it returned to the 180-day 

calendar. 

Numerous education reform initiatives from 

Federal, State and local policy leaders have added 

layers of complexity to strategic planning for the 

District. The addition of voter approved capital 

override funds provided opportunity for the 

District to restore curriculum resources depleted 

through recessionary budget cuts. 

This table shows some of the highlights of 

changes impacting the Littleton District students. 

2001 NCLB & AYP 

2002 Highly Qualified & New School 

2003 z‐Scores Added To AzLEARNS 

2004 Performing Plus & New School 

2005 Aims Re‐Norming & New School 

2006 New Superintendent 

2007 New School & Facility Expansion 

2008 Unification Election Overturned 

2009 New School, Tip Training & Adm 

Growth Slows 

2010 Budget Reductions & AzCCSS 

2011 Evaluation Data (50%) & Race To 

The Top 

2012 Evaluation Rules (Hb2823) & 

Waiver Requirements 

2013 TAP Instrument & AzCCRS 

2014 Extended Year & TAP Instrument 

2015 Beyond Textbooks, Extended year, 

TAP & AzMERIT On-Line 

2016 Modified 180 days, Danielson 

Instrument & “Choice” planning 

2017 New school & Phase 1 of School 

Choice Implementation 

2018 Continued Implementation of 

Choice & Teacher Walk-out 

2019 20by20 & DAA restoration starts 

 

 

Maintaining culture and morale in times of rapid 

change was an ongoing challenge for the 

leadership team. To help manage this challenge, 

a series of annual themes were developed to help 

set the stage for each new school year. Theme 

music was often included to help staff incorporate 

the annual theme into their work in departments, 

schools and classrooms. 
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The two tables below show the more recent themes used to kick off the school and some of the 

reiterations of the District logo and branding efforts in print pieces and PowerPoint presentations. 

THEMES 
2006‐07 SETTING A NEW COURSE 2013‐14 KEEP YOUR HEAD UP 

2007‐08 CALMING WATERS 2014‐15 WHAT HAPPINESS MEANS 

2008‐09 BUILDING CAPACITY 2015‐16 THE FIRE 

2009‐10 LAUNCHING LEADERS 2016-17 BEST DAY OF MY LIFE 

2010‐11 TAKING FLIGHT 2017-18 BE HEROES 

2011‐12 IGNITE THE LIGHT 2018-19 WE ARE CHAMPIONS 

2012‐13 IT’S THE CLIMB   

 

Evolution of the Littleton School District Logo/Letterhead 

2006 2007 2011 2011 2012 

     

       2009 2011 
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ARIZONA FUNDING REDUCTIONS 

In addition to the legislature’s failure to fund inflation in the formula for school funding, many cuts were 

made to other components of the spending authority (in millions) for school districts in Arizona. 

Restoration of some inflationary cuts (75%) through the passage of PROP-123 in May, 2016, left a 

permanent loss of 25% of inflationary funding authority.)

FY2010 

Soft Capital $ 144.00- 

JTED's Funded at 91%  $     6.80- 

Elimination of Excess Utilities $   83.00- 

Building Renewal Formula Funding Suspended 

FY 2011 

Soft Capital  $ 165.12- 

Full Day K $ 218.00- 

*Plus Continuation of Prior Year Cuts 

FY2012 

Soft Capital $ 188.12- 

Capital Outlay Revenue Limit (CORL)  $   63.87- 

Full Day K $ 219.00- 

Eliminate 9th Grade JTED $   29.00- 

Career Ladder Phase Out $   14.50- 

*Plus Continuation of Prior Year Cuts 

FY2013 

Soft Capital $ 158.12- 

CORL $   80.87- 

Full Day K $ 220.00- 

*Plus Continuation of Prior Year Cuts 

FY2014 

District Additional Assistance $ 238.99- 

Full Day K $ 222.00- 

*Plus Continuation of Prior Year Cuts 

FY2015 

District Additional Assistance $ 238.99- 

Full Day K $ 225.00- 

*Plus Continuation of Prior Year Cuts 

FY2016 

District Additional Assistance $ 352.44- 

Full Day K $ 229.50- 

*Plus Continuation of Prior Year Cuts 
Passage of Proposition 123 

FY2017 

District Additional Assistance $ 352.44- 

Full Day K $ 234.90- 

Proposition 123 (adds) M&O ($ 350.00) 
*Plus permanent continuation of inflation 25% of cut 

FY2018 

District Additional Assistance $ 254.45- 

Full Day K $ 239.60- 

Proposition 123 (adds) M&O ($ 491.51) 
*Plus permanent continuation of inflation 25% of cut 

FY2019 

District Additional Assistance $ 190.45- 

Full Day K $ 251.10- 

Proposition 123 (adds) M&O ($ 491.51) 
*Plus permanent continuation of inflation 25% of cut 

 

 

STATE FUNDING PER PUPIL SINCE 2008, 

ADJUSTED FOR INFLATION 

Scource: 

Joint Legislative Budget Committee 
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HISTORICAL SUPPORT 

The changing financial currents created a new set 

of challenges for the management team as it 

worked to balance programs and prepare 

recommendations for consideration by the 

Governing Board. The stability of State-

authorized spending was also in question during 

planning. Beginning in 2009-2010 the legislature 

reduced expenditure authority mid-fiscal year, 

throwing trends in expenditures out of balance. 

The ongoing delay in state equalization aid 

created unique cash management stress issues. 

State budgets repeatedly included significant 

cuts to the District’s expenditure authority, 

particularly in the area of capital. The 2013 

legislative session locked in capital cuts by 

creating a new budget category of DISTRICT 

ADDITIONAL ASSISTANCE. 

At the local level, key governance decisions, such 

as calling for elections and tax-rate setting 

decisions, could be ‘mapped’ out over time. The 

District was able to reauthorize an operations 

budget override in November, 2011 to avoid 

millions of dollars in program reductions. A 

capital override to restore full-day kindergarten 

and reinstate millions in capital fund cuts was 

authorized for the first time by voters in 

November, 2012. As a result, full-day 

kindergarten was restored in 2013-2014. Without 

these two (2) positive affirmations by the Littleton 

ESD community, the fate of many programs for 

students would be dramatically different. 

In the spring of 2012, the Board gave feedback to 

the management team on budgetary priorities 

which were used to develop the 2013-2014 

budget. There were several critical pieces to the 

resource phase for 2013-2014. These included 

significant changes in the capital budget due to 

the approval of additional spending authority by 

voters, added kindergarten teachers, added 

compensation as a result of extending the 

instructional calendar by twenty (20) days, 

adjustments to benefits configurations, and 

continuing increases in Average Daily 

Membership (ADM).  

Long range forecasting tied annual goal planning 

into future projections of student enrollment and 

programs. In the early 2000’s the District would 

actually call on developers for start-and-finish 

projections to help estimate student growth. The 

last year of dramatic growth was from 2006-2007 

to 2007-2008, with modest growth from 2007-

2008 to 2009-2010. Enrollment leveled off while 

ADM dropped in 2010-2011 and 2011-2012. 

ADM somewhat rebounded in 2011-2012, but 

was still less than the peak in 2008-2009. 

Littleton ESD still had capacity to add students in 

classrooms all over the District, but enrollment 

growth returned in 2012. Homes vacated in the 

recession were reoccupied, and home 

construction along the eastern-most side of the 

District created crowded conditions again. These 

conditions were addressed by redirecting buses 

and shifting attendance areas for schools. The 

Board concluded 2013-2014 by calling for a Bond 

election for authority to build the district’s next 

school. 

Projections by professional demographers that 

anticipated no significant enrollment changes 

until 2015 were either off in their timing or 

underestimated growth, and the District saw even 

more enrollment increases in the ensuing school 

years. Student enrollment leveled off in 2014-

2015 at just over 600 students per grade-level.  

One role of the leadership team was to anticipate 

needs and challenges facing Littleton ESD by 

connecting improvement cycles together with 

strategic, long-range projections of student 

enrollment growth, program demands, and 

reforms for other agencies or jurisdictions. This 
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has been complicated by dramatic shifts in the 

economic fortunes of the region. The broadening 

of choice options created a more fluent 

enrollment dynamic so housing trends were less 

predictive. Program innovations, such as the 

extended school calendar, were unpopular with 

many families and teachers making retention of 

experienced teachers and higher-performing 

students more challenging. Enrollment trends 

became much less predictable for the 

management team. 

Even as the enrollment expanded, the percentage 

of families qualifying for meal assistance climbed. 

As enrollment growth was arrested by the 

recession and mortgage crisis, the free-and-

reduced meal level climbed into the mid-eighty 

percent. The percentage of Anglo students 

decreased to about one-in-nine. The percentage 

of students qualifying for language services 

stayed steady, and the needs in special education 

increased.  

This made the population more expensive to 

serve and strained resources that were being cut 

back each year by the State legislature. Hopes of 

having funding levels restored as the State 

climbed out of the economic down-turn were 

dashed by formula cuts even as the State budget 

surplus grew. 

Maintaining predictability in budget planning was 

an ongoing challenge for the leadership team. 

The original finance mechanisms included off-

setting and averaging formula with manageable 

timeframes that allowed school leaders to deal 

with limited State funding. With the advent of 

other education delivery systems, predominantly 

charter and on-line schools, the system was 

chopped up to the point where these 

mechanisms no longer functioned effectively. 
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Historical Milestones and Influences 

The following shows some of the recent historical financial challenges:  

FY19 Weighted ADM of 7,498 
FDK restored from M&O funds 
10% to teachers with Gov. 20x20 funds 
Bonds sold from 2017 approval  
FDK funding reduction continued. 
65% Capital funding reduction 

FY18 Weighted ADM of 7,403 
FDK restored from M&O programs 
1% to teachers with inflation funds 
Bonds sold from 2017 approval  
FDK funding reduction continued. 
88% Capital funding reduction 

FY17 Weighted ADM of 7,041 
FDK restored from M&O programs 
Restoration of Prop-123 inflation funds 
FDK funding reduction continued 
87% Capital funding reduction 

FY16 Weighted ADM of 6914 
FDK restored from operations transfer 
180 calendar restored - 5% cut 
Some inflation restoration & TAP phase-out 
15% Maintenance & Operations 
     override renewed 2015 
FDK funding reduction continued. 
84% Capital funding reduction 

FY15 Weighted ADM of 6960 
FDK restored from capital transfer  
200 calendar adds 5% - year 2 
TAP Grant adds teacher pay 
Bonds sold from 2014 approval 
1,749K unfunded inflationary dollars 
FDK funding reduction continued. 
64% Capital funding reduction 

FY14 Weighted ADM of 6680 
FDK restored from capital transfer  
200 Day calendar adds 5% - year 1 
TAP Grant adds teacher pay. 
1,655K unfunded inflationary dollars 
FDK funding reduction continued. 
60% Capital funding reduction 

FY13 Weighted ADM of 6359 
HDK - year 3 
TAP Grant adds teacher pay. 
Capital Override approved 2012 
1,474K unfunded inflationary dollars 
FDK funding reduction continued. 
61% Capital funding reduction 

FY12 Weighted ADM of 6270 
HDK - year 2 
15% Maintenance & Operations 
override approved 2011 
1,018K unfunded inflationary dollars 
FDK funding reduction continued. 
74% Capital funding reduction 

FY11 Weighted ADM of 6188 
HDK - year 1 
600K FDK eliminated dollars 
813K unfunded inflationary dollars 
42% Capital funding reduction 

FY10 Weighted ADM of 6807 
Bonds sold from 2009 approval 
ULC Campus opens Jan, 2010 
617K unfunded inflationary dollars 
KDG weight eliminated in March. 

FY09 Weighted ADM of  6473 
Unification Election 11/08 Contested 
Underdown enrollment suspended. 
TRES opens Aug, 2008 

FY08 Weighted ADM of  5643 
Expansion of TFA 
EVES opens Jan, 2008 

FY07 Weighted ADM of 5001 
Bonds sold from 11/06 approval. 
10% Maintenance & Operations and 
5% K-3 overrides are renewed May, 2007. 
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Graph of Weighted ADM, ADM and Enrollment at 40th, 100th and 180th days 

 

 
p 

Day/Year FY07 FY08 FY09 FY10 FY11 FY12 FY13 FY14 FY15 FY16 FY17 FY18 FY19

40 Days 4418 4948 5166 4994 5132 5086 5337 5557 5592 5508 5712 5977 6046

100 Days 4496 5039 5196 5075 5090 5224 5454 5606 5607 5604 5858 6044 6157

140 Days 4646 5114 5201 5174 5133 5312 5500 5693 5668 5662 5891 6056 6215

ADM 4120.4 4666.1 4887.9 4741.2 4717.2 4806.6 5032.1 5187.3 5221.7 5162.8 5365.5 5599.0 5659.8

WADM 5000.7 5643.0 6472.8 6806.8 6188.3 6269.6 6359.2 6679.6 6959.7 6913.5 7041.4 7403.0 7498.1
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